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Creating  inclusive  provision 

A toolkit  for  providers  of  wraparound  childcare,  

breakfast  clubs  and  holiday  activities  and  food  

programmes   

A  too lk i t   deve loped   to   support   schools ,   pr ivate ,   vo luntary   and  

independent   (PVI)   prov iders,   ch i ldminders,   and  loca l   author i t ies   in   

creat ing   inc lus ive  wraparound  prov is ion  that   is   accessib le   to   

fami l ies  o f   pr imary   aged  ch i ldren   wi th  specia l   educat iona l   needs  

and  d isab i l i t ies   (SEND).    

Th is   inc ludes  breakfast   c lubs,   a f terschool   ch i ldcare   and  ho l iday   

prov is ion.      
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About  the  toolkit 

This   too lk i t   has  been  deve loped   to   support   schools ,   pr ivate,   

vo luntary   and  independent   (PVI)   prov iders ,   ch i ldminders   and  loca l   

author i t ies  in   creat ing   inc lus ive   ch i ldcare   prov is ion  that   is   

accessib le   to  fami l ies  o f   pr imary  aged  ch i ldren   wi th   specia l   

educat iona l   needs  and  d isab i l i t ies   (SEND).    

The  term  'wraparound  prov is ion '   is   used  throughout   the   too lk i t   to   

re fer   to   serv ices  that   are   de l ivered   out   o f   school   hours   such  as  

breakfast   c lubs,   wraparound  ch i ldcare,   and  the  hol iday  act iv i t ies   

and  food  (HAF)   programme. 

•  Breakfast   c lubs:   Before   school   care   that   ensures  ch i ldren  

beg in  the i r   day  wi th   a  nut r i t ious   meal   and  a   support ive   s tar t   

to   the  school   day.   Of ten   start ing   around  7:30  AM,  they  

operate   before  school   hours  and  are  o f ten  hosted  at   schools ,   

though  they  can  a lso   be  prov ided  by  ch i ldcare  serv ices.   From  

Apr i l   2025,   ‘ear ly   adopter ’   pr imary  schools   wi l l   star t   to   ro l l   

out   new  f ree  and  un iversa l   breakfast   c lubs   for   30  minutes   

before  the   s tar t   o f   the  school   day:   th is  is   a   new  programme  

wi th   deta i ls   o f   nat iona l   ro l lout   to   fo l low.    

•  Wraparound  chi ldcare:   Pr imary  aged  ch i ldcare   prov is ion   that   

ch i ldren   can  access  before   and  a f ter   school   dur ing   termt ime.   

PVI  prov iders  and  ch i ldminders   are   ab le   to   o f fer   wraparound  

care.   Th is   is   of ten   run  on  a   school   s i te   or   by  another   

set t ing   in   the   loca l   area.    

•  HAF:   Prov ides   hea l thy  meals ,   enr ich ing   act iv i t ies   and  f ree   

ch i ldcare  p laces  to   e l ig ib le   ch i ldren   (genera l ly   those  who  

rece ive   benef i ts - re la ted   f ree   school   meals)   dur ing   the   school   

ho l idays.  

https://www.gov.uk/guidance/national-school-breakfast-club-programme
https://educationhub.blog.gov.uk/2024/09/before-and-after-school-childcare-what-is-wraparound-childcare/
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The  gu idance  conta ined   in  th is   too lk i t   is   a imed  at   increasing   

inc lus iv i ty   for   ch i ldren  wi th   SEND  across  a l l   set t ings   prov id ing   

pr imary   school -aged  ch i ldcare   provis ion.   Prov iders  can  use  th is   

too lk i t   to   re f lect   on  current   pract ice   with in   the i r   set t ing  and  

consider  manageable   act ions  they  can  take  to   improve  the   

exper ience  o f   a l l   ch i ld ren,   par t icular ly   those  wi th   add i t iona l   needs.      

I t   is   important   to  note   that   rea l   inc lus ion  goes  far  beyond  so le ly   

consider ing  SEND.  True  inc lus iv i ty   ensures  that   every   ind iv idua l,   

regard less   o f   thei r   background,   ident i ty ,   o r   c i rcumstance,   fee ls   

va lued,   respected  and  ab le   to  part ic ipate   fu l ly.   Th is   too lk i t   

however,   focuses  speci f ica l ly   on  support ing   ch i ldren   with  SEND,  

prov id ing   s t rateg ies   and  resources  to   empower  pract i t ioners   to   he lp  

ch i ldren   wi th   addi t iona l   needs  thr ive.    

Commiss ioned   by  the  Department   for   Educat ion,   Mot t   MacDonald ,   

in   partnersh ip   wi th   nasen,   has  worked  with  the  sector   to  ensure  

the  contents  o f   th is   too lk i t   bu i ld   on  ex is t ing   knowledge  and  

pract ice  and  is  des igned  to   best   support   those   de l iver ing   inc lus ive   

prov is ion.  

P lease  note   that   the   termino logy  used  in   th is   too lk i t   re f lects   the  

recommended  language  around  SEND  at   the   t ime  o f   creat ion,   and  

th is   may  evo lve   over   t ime.   We  encourage  the   use  of   person-

cent red   inc lus ive  language  at   a l l   t imes,   and  where  appropr ia te ,   we  

would   recommend  checking  wi th   ind iv idua ls ,   and  the i r   

parents/carers ,   how  they  would  l ike   to  be  ident i f ied,   respect ing  

the i r   pre ferences.  

I f   you  have  any  quest ions   about   the  too lk i t ,   p lease   contact   the  

DfE  Customer  Help  Portal .    

Accessib i l i ty   is   a  foundat ion.   When  we  des ign   wi th   everyone  in  

mind,   we  create  a   wor ld  where  everyone  can  thr ive.  

https://customerhelpportal.education.gov.uk/
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Please  note   that   some  o f   the  resources   in   th is   too lk i t   have  been  

created   by  externa l   organisat ions   and  shared  wi th   Mott   MacDonald .   

These  resources   are   up  to  date  a t   po int   o f   pub l icat ion ,   and  whi lst   

we  st r ive  to   prov ide  accurate   and  up-to-date   informat ion,   mater ia ls   

may  occasional ly   conta in   minor   inaccurac ies,   outdated  deta i ls,   o r   

be  loca l   author i ty   speci f ic .   Users  are   encouraged   to  ver i fy   

documents  that   are   not   created   by  Mot t   MacDonald   with  of f ic ia l   

government   sources   where   necessary.  
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1  An  introduction  to  SEND 

Definitions   

A  ch i ld   or   young  person  has  specia l   educat iona l   needs  (SEN)  i f   

they  have  a  learn ing   d i f f icu l ty   or   d isab i l i ty   which  ca l ls   for   specia l   

educat iona l   prov is ion  to   be  made  for   them. 

Specia l   educat iona l   prov is ion   is   def ined  as  prov is ion   that   is   

add i t iona l   to  or  d i f ferent   f rom  that   which   is   genera l ly   made  for   

o ther   ch i ldren   o f   the   same  age.    

Whi le   the   terms  SEN  and  SEND  are   of ten   used  somewhat   

in terchangeably,   i t   is   important   to  note  that   a  specia l   educat iona l   

need  and  a   d isab i l i ty   are   not   necessar i ly   the   same  th ing.   An  

ind iv idua l   may  have  a   specia l   educat iona l   need  (or   needs) ,   they  

may  have  a  d isab i l i ty ,   o r   they  may  have  both .   The  term  addi t iona l   

needs  is  a lso  of ten   used.      

As  a   wraparound  prov ider ,   whether   in   a   mainst ream  or   specia l ist   

set t ing,   you  are   l ike ly   to  work   with   ch i ldren   who  have  a   range  of   

add i t iona l   needs.   These  may  have  a l ready  been  ident i f ied   or   just   

be  emerg ing.    

Understanding   these  needs,   and  how  to   support   ch i ldren   pos i t ive ly   

and  ho l is t ica l ly ,   wi l l   p romote   deve lopment   of   inc lus ive   pract ice   and  

prov is ion,   and  improve   exper iences   for   a l l   –  ch i ldren,   fami l ies   and  

s ta f f   a l ike .   As  a   key  pr inc ip le   of   inc lus ive  e thos  and  prov is ion,   

good  pract ice   for   ch i ldren   wi th  SEND  is  good  pract ice  for   a l l   

ch i ld ren.   Developing   inc lus ive   prov is ion  does  not   need  to   be  about   

spending  lo ts  of   money  or  resource.   I t   is   about   creat ing  a   

support ive,   person-cent red   set t ing,   where  sta f f   are   re f lect ive   and  
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empathet ic,   and  fee l   wel l   equ ipped  and  conf ident   to   support   those  

they  are  work ing   wi th  through  s t rong  re lat ionsh ips   and  

co l laborat ive   approaches .    

Main  areas  of  need   

The  SEND  Code  o f   Pract ice  separates  areas  of   need  in to   4  broad  

categor ies.      

Communication  and  Interaction 

Inc lud ing  (but   not   l im i ted  to)   speech,   language,   and  communicat ion   

needs,   soc ia l   in teract ion   needs  and  aut ism.      

Cognit ion  and  Learning 

Inc lud ing  (but   not   l im i ted  to)   moderate   learn ing  d i f f icu l t ies   (MLD),   

severe   learn ing   d i f f icu l t ies   (SLD),   pro found  and  mul t ip le   learn ing   

d i f f icu l t ies   (PMLD)  and  speci f ic   learn ing   d i f f icu l t ies   (SPLD),   which  

encompasses   needs  such  as  dys lex ia,   dysca lcu l ia ,   dysprax ia,   and  

deve lopmenta l   coord inat ion   d isorder   (DCD).  

Social   emotional   and  mental   heal th  (SEMH) 

Inc lud ing  (but   not   l im i ted  to)   emot iona l   d i f f icu l t ies   such  as  anx ie ty   

and  depress ion.   At tent ion-def ic i t /hyperact iv i ty   d isorder   (ADHD)  a lso   

fa l ls   into  th is   category.    

Physical   and  Sensory 

Inc lud ing  (but   not   l im i ted  to)   v isua l   or   hear ing   impairment,   

phys ica l   d isab i l i t ies,   and  o ther  sensory  processing   needs.      

The  importance  of  a  child-centred  approach 

The  SEND  Code  of   Practice   is   c lear   that :  

“The  purpose  o f   ident i f ica t ion   is   to   work   out   what   act ion   <the   

set t ing>  needs  to   take,   not   to  f i t   a   ch i ld   in to   a   category. ”  

https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
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These  categor ies   o f   need  are   usefu l ,  

therefore,   to  support   set t ings   and  pract i t ioners   to   bu i ld   conf idence,   

sk i l ls ,   and  knowledge  to   prov ide   ch i ldren   wi th   what   they  need  to   

thr ive.      

However,   th is   can  on ly   be  usefu l   i f   p ract i t ioners   take  a   ch i ld -

cent red   approach,   apprec ia t ing  each  young  person   as  a  un ique  

ind iv idua l .   Key  to   th is  is   the  deve lopment   of   posi t ive   re la t ionsh ips  

and  a   ho l is t ic,   rounded  understanding   o f   each  ch i ld .   Pract i t ioners   

should  get   to  know  ch i ldren  wel l :   the i r   s t rengths,   the i r   mot ivat ions,   

the i r   pass ions,   the i r   pre ferences,   and  the i r   d is l ikes,   as  wel l   as   

any  barr iers  to   deve lopment ,   learning,   and  par t ic ipat ion.      

Models  of  disabil ity 

There   are  d i f ferent   models  o f   approach  towards   SEND,  br ie f ly   

summarised   by  the   d iagram  be low.     Increasing ly,   research   and  

understanding  are   moving   towards   the  soc ia l   and  a f f i rmat ive   

models .      

Medical model:  Specia l  educat iona l needs and d isab i l i ty  are  seen as 

ar is ing f rom the l im i ta t ions of  the ind iv idua l.  

Social  model:  Socie ty creates the need by present ing barr iers to  the 

ind iv idua l .  Pract i t ioners seek to  remove those barr iers.  

Affirmative model:  Promotes a  posi t ive  ident i ty  for  ind iv idua ls,  

embracing s t rengths and l ived experiences.  

Reflect ion:  Ref lect   on  your  own  understanding   o f   SEND.   Where   

are   there   potent ia l   barr iers   to  inclus ion   in   your   set t ing?  Are   you  

seeking  to  prov ide   access  through  adaptat ion  or   to  t ru ly   empower  

ind iv idua ls   through  the   prov is ion   you  create?    

https://youtu.be/0e24rfTZ2CQ
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Types  of  support 

Many  ch i ldren   wi l l   have  the i r   needs  met  through  un iversa l   

inc lus ive   pract ice,   wi th   a  focus  on  communicat ion   and  sensory   

f r iend ly   approaches,   support ive   env i ronments,   and  pos i t ive  

re la t ionsh ips .   Th is   a lso  inc ludes  making   reasonable   ad justments ,   

where  needed.    

Sett ings   should   bu i ld   an  inc lus ive   approach  that   meets  the   needs  

o f   as  many  ch i ldren   as  poss ib le .      

SEN  support 

Some  ch i ldren  may  need  a   l i t t le   ext ra  support   –  commonly   known  

as  SEN  Support .   Th is   may  invo lve   some  adaptat ions   to  resources   

or   equ ipment ,   o r   some  addi t iona l   s ta f f   input .    

Education,  health  and  care  (EHC)  plan 

An  EHC  p lan  is   a   statutory  document   for   ch i ldren  wi th   the   most   

complex   needs.   Some  ch i ldren  wi l l   have  one  ear ly   on  in  l i fe ,   for   

example,   i f   they  are  born   with  a  d isab i l i ty   that   means  they  

requ i re   considerab le   add it iona l   support .   Other   ch i ldren ’s   needs  may  

become  more  apparent   over  t ime,   and  so  the   assessment   process   

for   an  EHC  p lan  may  be  s tar ted  la ter .        

Every  ch i ld   wi th   an  EHC  p lan  has  an  ‘annual   review’   to   formal ly   

rev iew  the i r   p lan.   I f   you  work  c lose ly  wi th   a  ch i ld ,   you  may  be  

asked  to   feed  into   or   cont r ibute   to   th is   rev iew.      

A   ch i ld -cent red   approach  is   key.  

Link  to  addit ional   information  within  the toolki t   mentioned  in  

this   chapter   

•  You  can  f ind  more  deta i ls  on  reasonable   ad justments  here.  
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Top  tips 

I f   you  work   in  a  school   set t ing,   l ia ise   wi th   the   school   specia l   

educat iona l   needs  coord inator   (SENCO)  or   o ther   appropr ia te   

member  o f   s ta f f   fo r   adv ice  about   how  best   to   support   ch i ldren  

wi th   SEND  who  are   at tend ing   the  wraparound  prov is ion.   Some  

ch i ldren   may  have  an  ind iv idua l   educat ion  p lan   ( IEP)   or   pup i l   

p ro f i le   that   can  be  shared  wi th   you  (wi th   parent /carer   permiss ion) ,   

to   prov ide   va luable   in format ion.    

Whi le   focused  on  the  specia l   educat iona l   prov is ion  requ i red,   these  

documents  genera l ly   inc lude  a   hol is t ic   overv iew  of   the  ch i ld   and  

deta i ls   of   the i r   targets ,   a long  wi th   st rateg ies  and  support   requ i red.   

There   is  no  set   format   for   IEPs,   and  they  may  go  by  a   d i f ferent   

name  in   d i f ferent   set t ings.   They  are   not   lega l ly   b ind ing   documents  

but   are  a  usefu l   too l   to  he lp   pract i t ioners   prov ide  consistency   and  

re levant   support .      

I f   a   ch i ld   you  work   with  has  an  EHC  p lan,   ask   parents/carers   

whether   they  can  share  re levant   in format ion  f rom  the  p lan  wi th   

you.   Th is  wi l l   p rov ide   in format ion   around  what   extra   support   and  

prov is ion  the  ch i ld   needs  in   the i r   educat iona l   set t ing,   which  is   

l ike ly   to  be  usefu l   in format ion  for   wrapround  prov iders   too.      

Further  information 

Resources 

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision 

•  An  overv iew  and  example   o f   an  IEP:  Individual   Education  

Plans  |   Health   and  social   care   |   Hampshire   County   

Counci l  

https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://www.hants.gov.uk/socialcareandhealth/childrenandfamilies/childcare/providers/inclusion/iep
https://www.hants.gov.uk/socialcareandhealth/childrenandfamilies/childcare/providers/inclusion/iep
https://www.hants.gov.uk/socialcareandhealth/childrenandfamilies/childcare/providers/inclusion/iep
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•  Factsheet   exp la in ing   the  d i f ferent   models   of   d isab i l i ty :   Models   

of   Disabi l i ty    

•  The  Department   for   Educat ion  statu tory   gu idance   for   

organisat ions  work ing  wi th   and  support ing   ch i ldren   wi th  SEND:  

SEND  Code  of   Practice  2015  

•  An  overv iew  o f   what   SEN  Support   is :   SEN  Support   -   

Special   Educational   Needs  at   School   |   Mencap  

•  Overv iew  o f   the  soc ia l   model   o f   d isab i l i ty:   Social   model   of   

disabi l i ty   |   Disabi l i ty   chari ty   Scope  UK  

•  A   qu ick   gu ide  to  the  SEND  Code  of   Pract ice:   The  SEND  

Code  of  Practice:   0   to  25  years   |   Nasen  

•  An  overv iew  o f   what   an  EHC  p lan  is :   What  is   an  Education  

Health  and  Care  Plan?  

•  A   v ideo  f rom  Scope  exp la in ing   the   soc ia l   model   of   d isab i l i ty:   

What  is   the  social   model   of   disabi l i ty?    

 

Quote:  “Where  we  ident i fy   that   a  ch i ld   has  add i t iona l   needs,   we  

wi l l   make  a   p lan  wi th   the   parent   to  ensure  they  are   happy  wi th   

the  cho ices  and  dec is ion  we’re   making   for  the i r   ch i ld . ”   Boxgrove   

Pr imary   School  

 

  

https://www.sdsscotland.org.uk/wp-content/uploads/2019/09/Models-of-Disability.pdf
https://www.sdsscotland.org.uk/wp-content/uploads/2019/09/Models-of-Disability.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://www.mencap.org.uk/advice-and-support/children-and-young-people/sen-support
https://www.mencap.org.uk/advice-and-support/children-and-young-people/sen-support
https://www.scope.org.uk/social-model-of-disability#:~:text=The%20social%20model%20of%20disability%20is%20a%20way%20of%20viewing,by%20their%20impairment%20or%20condition.
https://www.scope.org.uk/social-model-of-disability#:~:text=The%20social%20model%20of%20disability%20is%20a%20way%20of%20viewing,by%20their%20impairment%20or%20condition.
https://nasen.org.uk/resources/send-code-practice-0-25-years
https://nasen.org.uk/resources/send-code-practice-0-25-years
https://councilfordisabledchildren.org.uk/about-us-0/networks/information-advice-and-support-programme/useful-resources-publications/what-2
https://councilfordisabledchildren.org.uk/about-us-0/networks/information-advice-and-support-programme/useful-resources-publications/what-2
https://youtu.be/0e24rfTZ2CQ
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2  Legal  duties  and  statutory  

requirements 

There   are  lega l   dut ies  that   organisat ions  and  set t ings  should  

adhere   to,   to  ensure   that   a l l   ch i ld ren,   inc lud ing  those  wi th  SEND,  

rece ive   fu l l   access   to   serv ices  and  prov is ion.    

The  lega l   ob l igat ions  surrounding   SEND  in  wraparound  set t ings   are   

shaped  by  a   range  of   leg is lat ion   and  regu la t ions.   Some  key  

documents  to   be   aware   of :      

The  Equality  Act  2010 

The  Equal i ty   Act   protects   people  f rom  d iscr iminat ion,   and  d isab i l i ty   

is   one  o f   the  pro tected   character is t ics   in   th is   Act .   Prov iders  are ,   

therefore,   lega l ly   requ i red   to  ensure   that   no  one  (ch i ld,   staf f ,   o r   

v is i tor)   is   d iscr iminated   aga inst .      

The  Act   p laces  a   duty   on  prov iders   to  make  reasonable  

adjustments   to   ensure  that   people   with   d isab i l i t ies   have  equal   

access  to  serv ices   and  opportun i t ies   in  a l l   a reas.     Th is  inc ludes  

phys ica l   ad justments   to   the   env i ronment ,   adaptat ions   to   act iv i t ies   

or   equ ipment ,   and  prov id ing   add it iona l   support   where   necessary.  

The  10  pro tected  character is t ics   f rom  the  Equal i ty   Act   are   

d isab i l i ty,   age,   gender   reass ignment ,   be ing  marr ied  or  in   a   c iv i l   

par tnersh ip,   be ing   pregnant   or   on  matern i ty   leave,   race  ( inc lud ing  

co lour ,   nat iona l i ty,   e thn ic  or   nat iona l   or ig in) ,   re l ig ion   or  be l ie f ,   

sex,   and  sexual   or ientat ion.  

The  Children  and  Families  Act  2014 

This   Act   sets   out   the   f ramework   for   how  serv ices   should   meet   the  

needs  o f   ch i ldren  wi th   SEND.  I t   in t roduces  a   duty  for   loca l   

https://www.gov.uk/government/publications/reasonable-adjustments-a-legal-duty/reasonable-adjustments-a-legal-duty
https://www.gov.uk/government/publications/reasonable-adjustments-a-legal-duty/reasonable-adjustments-a-legal-duty
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author i t ies  to   prov ide  SEND  serv ices   and  out l ines   the   support   

ava i lab le   to  ch i ldren   f rom  b i r th   to  25  years.    

L ike  the  Equal i ty   Act   2010,   th is   Act   requ i res   wraparound  prov iders   

to   make  reasonable   adjustments   to   support   ch i ldren   wi th   SEND  

and  to  ensure  they  have  access  to   the  same  opportun i t ies   as  

the i r   peers.  

The  Special  Educational  Needs  and  Disability  Code  of  

Practice  (2015) 

This   s ta tu tory  guidance  document   out l ines   how  the  requ i rements   of   

the  Chi ldren   and  Fami l ies  Act   2014  should  be  implemented.   I t   

p rov ides  gu idance   for   ch i ldcare   prov iders,   loca l   author i t ies,   

schools ,   and  other   agencies  invo lved  in   support ing   ch i ldren   wi th   

SEND.   

The  Code  o f   Pract ice  sets  out   c lear   expectat ions  for   prov id ing  

support ,   inc lud ing  ear ly   ident i f ica t ion   of   need  and  t imely   

implementat ion   of   prov is ion,   the   invo lvement   o f   parents/carers   and  

ch i ldren   in  dec is ion-making,   and  the   creat ion  o f   ind iv idua l   

educat ion   or   support   p lans  ( IEP  or   ISP)  or   EHC  p lans  where   

necessary.        

Good  pract ice   for   ch i ldren   with   SEND  is  f i rmly  estab l ished  as  the   

responsib i l i ty   o f   a l l   staf f   in   a   set t ing.      

The  Education  Act  1996   

Whi le   the   Educat ion   Act   1996  is   pr imar i ly   concerned   wi th   the   

educat ion   system,   i t   does  a lso   have  re levance   for   wraparound   

prov is ion.   The  Act   inc ludes  requ irements   for   specia l   educat ion   

prov is ion,   inc lud ing   the  responsib i l i ty   o f   schools   to  ensure   the  

accessib i l i ty   o f   the i r   extended  serv ices,   such  as  breakfast   c lubs  

and  a f ter -school   care,   for   ch i ldren  wi th   SEND. 

https://www.gov.uk/government/publications/reasonable-adjustments-a-legal-duty/reasonable-adjustments-a-legal-duty
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The  Health  and  Social   Care  Act  2012 

This   Act   promotes   the  in tegrat ion   o f   hea l th   and  soc ia l   care   

serv ices   to  support   ch i ldren   with   SEND,   ensur ing   that   set t ings  

work   in   co l laborat ion   wi th   hea lthcare   prov iders,   soc ia l   serv ices,   

and  o ther  pro fess iona ls   to   de l iver   ho l is t ic   support   to  ch i ldren  wi th   

add i t iona l   needs.    

The  Early  Years  Foundation  Stage  (EYFS)  Framework  

2024 

The  EYFS  f ramework,   app l icab le   to   ch i ldren   under  the  age  o f   f ive ,   

inc ludes  requ i rements   for   the  provis ion  of   support   to   ch i ldren   wi th  

SEND.  I t   emphasises   the   importance   o f   ear ly   ident i f ica t ion   o f   

SEND,  the  deve lopment   o f   ta i lo red   care  and  educat iona l   p lans,   

and  the  prov is ion  of   inc lus ive  envi ronments  where   a l l   ch i ld ren  can  

thr ive.  

Keeping  Children  Safe  in  Education  2024 

Keeping  Chi ldren   Safe  in   Educat ion   sets   out   lega l   dut ies   to  

safeguard   and  promote   the   welfare   o f   ch i ldren   and  young  people   

under   the  age  o f   18.   A l l   staf f   should   read  par t   one  of   the   

gu idance  and  have  appropr iate   safeguard ing   t ra in ing.      

Local  SEND  Policies  and  Procedures 

Local   author i t ies   typ ica l ly   have  speci f ic   SEND  st ra teg ies   and  

po l ic ies   for   support ing   ch i ldren   with   add it iona l   needs  in   var ious  

set t ings,   inc lud ing   wraparound  prov is ion.    

Prov iders   should  fo l low  loca l   author i t ies ’   gu idance  on  how  to   

de l iver   inc lus ive  care,   make  reasonable   ad justments,   and  meet   the  

needs  o f   ch i ldren  wi th   SEND  in  l ine   wi th   reg ional   pr ior i t ies  and  

resources.    
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These  po l ic ies  a lso   o f ten   inc lude   gu idance  on  re ferra l   procedures,   

accessing   fund ing,   and  specia l is t   serv ices.  

Ref lect ion:   How  conf ident   are  you  with  the  loca l   po l ic ies  and  

procedures  in   your   area?  Are   there   any  po l ic ies   that   you  need  to   

rev iew?     

Key  legal  duties 

In   l ine   with  a l l   these  p ieces  o f   leg is la t ion,   prov iders   in   England  

need  to   carefu l ly   consider   ways  to   best   meet   the  needs  o f   the   

ch i ldren   they  are  work ing  wi th .    

Th is   wi l l   inc lude:    

Inclusion  and  accessibili ty 

Providers   should  ensure   serv ices   are   accessib le   to  a l l   ch i ld ren,   

inc lud ing   those  wi th   SEND,   by:  

✓  Ensur ing   phys ica l   and  soc ia l   env i ronments   are  inc lus ive 

✓  Prov id ing   accessib le   equ ipment,   spaces  and  act iv i t ies  

✓  Tra in ing   s ta f f   to  support   d iverse  needs  

Reasonable  adjustments  

Prov iders   should  adapt   env i ronments,   act iv i t ies,   and  support   to   

enable   a l l   ch i ld ren   with  SEND  to  par t ic ipate   fu l ly.   These  

adaptat ions   are  ant ic ipatory,   meaning   that   they  should  be  put   in   

p lace  in   advance.     Some  examples   o f   reasonable   ad justments   

inc lude:  

•  Di f ferent   types  of   crockery   or   cut lery .  

•  Di f ferent   or   speci f ic   food  cho ices  prov ided . 

•  Ad justab le   equ ipment   or   furn i ture,   such  as  tab les   that   change  

he ight .  

•  A   range  o f   resources  for   act iv i t ies   such  as  mark  making  and  

cut t ing   –   d i f ferent   types  of   pens,   penci ls,   sc issors,   e tc.    
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•  Equipment   to   support   sensory   sensi t iv i t ies.   Th is   might   inc lude  

ear   defenders,   f idd le   toys,   weighted   b lankets   and/or   chew  

toys,   for   example.    

•  Sensory  spaces  where  ch i ldren  can  go  to   regu late   the i r   

sensory   needs,   inc lud ing   ca lm,   qu ie t   spaces.  

•  Adaptat ions   to  rout ines  ( for   example,   arr iv ing   ear l ie r   or   la ter   

or   through  a  qu ie ter   ent rance).    

 

Safeguarding  and  chi ld  protection 

Providers   must   ensure   the   safety   and  welfare   o f   ch i ldren   wi th   

SEND,  who  may  be  more  vu lnerab le   to   abuse  than  o ther  ch i ldren   

(Safeguard ing   Network,   2024).   Staf f   should   be  fu l ly   aware  o f   

safeguard ing   procedures,   be  profess iona l ly   cur ious,   and  report   any  

concerns   immediate ly .    

Individual   support   plans  ( ISP) 

Providers   should  co l laborate   wi th   parents   and  carers,   schools,   and  

o ther   pro fess ionals   to   cont r ibute   to   ta i lo red   support   p lans,   such  as  

IEPs  (or   the i r   equ iva lent )   o r   EHC  p lans,   ensur ing   ongoing  

progress  and  ho l is t ic   support .  

Staff   t ra ining  and  expert ise 

Staf f   should  be  t ra ined  around  inc lus ive  pract ice,   areas  o f   SEND,  

lega l   responsib i l i t ies,   and  e f fect ive   support   st ra teg ies.   Ongoing   

pro fess iona l   development   is   key  to   deve lop ing  pract ice  and  he lp ing  

s ta f f   to   fee l   conf ident   and  knowledgeable.    

Collaboration  with  parents/carers   and  professionals  

Providers   should  regu lar ly   communicate   wi th   parents/carers   and  

work   with   other   agencies,   such  as  hea l th   and  socia l   serv ices   
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where  appropr iate ,   to   ensure   coord inated   support   for   ch i ldren   with  

SEND. 

Monitor ing  and  evaluation 

Providers   should  regu lar ly   assess  the   ef fect iveness  of   the   support   

prov ided,   ad just ing   p lans  and  prov is ion  as  needed,   to   meet   

ch i ldren ’s   evo lv ing   needs.    

Ref lect ion:   Consider   the  reasonable   ad justments   in  p lace  in   your   

set t ing.   Is  there   anyth ing  e lse  you  cou ld   put   in   p lace  to   support   

the  ch i ldren  you  are  work ing   with? 

Summary 

Wraparound  prov iders ,   whatever   the i r   context ,   have  both  a   lega l   

and  mora l   duty   to   ensure   that   set t ings   are   inc lus ive,   support ive,   

and  accessib le   for   a l l   ch i ld ren,   inc lud ing   those  wi th   SEND.        

Sett ings   must   meet   lega l   dut ies   for   inc lus ive  pract ice,   reasonable   

ad justments,   ind iv idua l ised   support ,   and  co l laborat ion   wi th   ch i ldren,   

fami l ies,   and  other   profess iona ls .    

By  fu l f i l l ing   these  responsib i l i t ies,   prov iders   promote   a  nur tur ing,   

support ive  env i ronment   where   a l l   ch i ld ren   can  f lour ish.  

Links  to  addit ional   information  within  the toolkit   mentioned  in  

this   chapter   

•  You  can  f ind  more  deta i ls  on  safeguard ing  t ra in ing  here.  

•  You  can  f ind  more  deta i ls  on  profess iona l   deve lopment  here.  

•  You   can  f ind  more  deta i ls   on  parents/carers  here.   

 

Top  tips   

Speak  to   parents/carers   and  the  school   SENCO  ( i f   re levant   in   

your   context )   to   f ind  out   what   reasonable   ad justments   a   ch i ld   may  
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have  in   school .   Repl icate   or   adapt   these  for   wraparound  prov is ion  

where  poss ib le .    

Ensure  that   you,   and  a l l   sta f f ,   a re   aware   o f   your  set t ing ’s   lega l   

dut ies  in  regard   to   inc lus ion   and  safeguard ing.      

Make  contact   wi th   your   loca l   author i ty   to  ensure   you  are   aware  of   

speci f ic   po l icy   and  gu idance  for   your   area.   The  loca l   author i t ies ’   

school   or   SEN  team  is   l ike ly   to   be  a  good  star t ing   po int   to   f ind   

out   who  is  responsib le   for   support ing  wraparound   prov iders.   You  

should  a lso  rev iew  your   loca l   author i t ies   ‘ loca l   o f fer ’   on l ine.   What   

the  loca l   o f fer   looks  l ike  d i f fers   across  loca l   author i t ies .   Try   an  

in ternet   search  for   ‘<your  local   area>  local   offer ’   o r  search   

here:   SEND  Local   Offers  in  the  UK  |   Wel lChi ld   o r  by  postcode  

here:     SEND  Support   -   Young  People 's   Hub  from  KIDS      

 

 

 

 

 

https://www.wellchild.org.uk/get-support/information-hub/send-local-offers-in-the-uk/
https://hub.kids.org.uk/
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My perfect club toolkit 

DfE commiss ioned Policy Lab  to deve lop a  pr in t  and p lay act iv i ty  where 

ch i ldren use icons to des ign the i r  per fect  c lub.  You can use th is  too l  to  

he lp  you move towards par tnersh ip  work ing and co -product ion wi th  

ch i ldren,  parents and carers in  your area. Th is act iv i ty supports 

inc lus iv i ty  in  des ign ing wraparound care,  by inv i t ing ch i ldren and the i r  

fami l ies to  act ive ly  par t ic ipate  in  dec is ions about the i r  care.  I t  was 

designed for  ch i ldren with SEND, but  i t  can be used with  a l l  ch i ldren.   

Using th is  too lk i t  per iod ica l ly  as ch i ldren grow ,  and act ing on the i r  input ,  

wi l l  support  you to o f fer  wraparound care that  responds to the needs of  

loca l  ch i ldren and prov ide an envi ronment where they can thr ive.    

You can access the pr in t  and p lay too lk i t  here.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://eur01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fopenpolicy.blog.gov.uk%2F&data=05%7C02%7CMegan.Coombes%40mottmac.com%7Cbf6f5a8770524ab3029b08dd871c4bcc%7Ca2bed0c459574f73b0c2a811407590fb%7C0%7C0%7C638815277903781695%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=8ITS7jCUisfbk87ZcrfrQESGmWkxcF4hSMhloi9Whw8%3D&reserved=0
https://eur01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fchildcareworks.org.uk%2Fwp-content%2Fuploads%2FPolicy-Lab-Toolkit.pdf&data=05%7C02%7Cmegan.coombes%40mottmac.com%7Cb11801264dc84ae3e6ef08dd888d88a8%7Ca2bed0c459574f73b0c2a811407590fb%7C0%7C0%7C638816864179874571%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=g5r1XgUBA8azDlWMuxj3BbjrhE%2BcBYrKr2cue7YiEzU%3D&reserved=0
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Further  information 

Information 

•  Statutory  gu idance   for   schools   and  co l leges:   Keeping  

chi ldren  safe   in  education  2024  

•  The  Chi ldren   and  Fami l ies   Act   2014:   The  Chi ldren  and  

Famil ies   Act  2014  

•  The  s tandards  that   schools   and  ch i ldcare   prov iders  must   meet   

for   the   learn ing,   deve lopment   and  care   of   ch i ldren  in  the  

ear ly   years:   The  Early   Years   Foundation  Stage  (EYFS)  

Framework   2024  

•  The  Educat ion   Act   1996:   The  Education  Act   1996    

•  Government   in format ion   and  gu idance  on  the  Equal i ty   Act   

2010:   The  Equali ty   Act   2010  

•  The  Heal th   and  Socia l   Care  Act   2012:   The  Health  and  

Social   Care  Act   2012    

•  Statutory  gu idance   for   organisat ions   that   work   with   ch i ldren  

wi th   SEND:   The  Special   Educational   Needs  and  Disabi l i ty   

Code  of  Practice   (2015)  

Guidance   

•  Department   for   Educat ion  safeguard ing   gu idance   for   prov iders  

o f   af ter   school   c lubs  and  o ther  out -of -schools   set t ings:   After -

school   c lubs,   community   activi t ies  and  tui t ion:  

safeguarding  guidance  for   providers  -   GOV.UK 

•  Government   gu idance  on  d isab i l i ty   in   the   Equal i ty   Act :   

Disabi l i ty:   Equali ty   Act   2010  -   Guidance  on  matters   to  be  

taken  into  account   in  determining  questions  re lat ing  to  

the  def ini t ion  of  disabi l i ty   (HTML)  -   GOV.UK  

•  Government   gu idance  on  d isab i l i ty   for   serv ice   prov iders:   

Disabi l i ty:   quick  start   guide  for  service   providers   (HTML)  -   

GOV.UK  

https://assets.publishing.service.gov.uk/media/66d7301b9084b18b95709f75/Keeping_children_safe_in_education_2024.pdf
https://assets.publishing.service.gov.uk/media/66d7301b9084b18b95709f75/Keeping_children_safe_in_education_2024.pdf
https://www.legislation.gov.uk/ukpga/2014/6/contents
https://www.legislation.gov.uk/ukpga/2014/6/contents
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.legislation.gov.uk/ukpga/1996/56/contents
https://www.gov.uk/guidance/equality-act-2010-guidance
https://www.legislation.gov.uk/ukpga/2012/7/contents
https://www.legislation.gov.uk/ukpga/2012/7/contents
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/publications/keeping-children-safe-in-out-of-school-settings-code-of-practice#:~:text=Safeguarding%20guidance
https://www.gov.uk/government/publications/keeping-children-safe-in-out-of-school-settings-code-of-practice#:~:text=Safeguarding%20guidance
https://www.gov.uk/government/publications/keeping-children-safe-in-out-of-school-settings-code-of-practice#:~:text=Safeguarding%20guidance
https://www.gov.uk/government/publications/equality-act-guidance/disability-equality-act-2010-guidance-on-matters-to-be-taken-into-account-in-determining-questions-relating-to-the-definition-of-disability-html
https://www.gov.uk/government/publications/equality-act-guidance/disability-equality-act-2010-guidance-on-matters-to-be-taken-into-account-in-determining-questions-relating-to-the-definition-of-disability-html
https://www.gov.uk/government/publications/equality-act-guidance/disability-equality-act-2010-guidance-on-matters-to-be-taken-into-account-in-determining-questions-relating-to-the-definition-of-disability-html
https://www.gov.uk/government/publications/equality-act-guidance/disability-equality-act-2010-guidance-on-matters-to-be-taken-into-account-in-determining-questions-relating-to-the-definition-of-disability-html
https://www.gov.uk/government/publications/equality-act-guidance/disability-quick-start-guide-for-service-providers-html
https://www.gov.uk/government/publications/equality-act-guidance/disability-quick-start-guide-for-service-providers-html
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•  A   gu ide  and  webinar   to   he lp   teachers   understand   the  

Equal i ty   Act :   Disabled  Chi ldren  and  the  Equali ty   Act   2010:   

What  teachers   need  to  know  and  what   schools   need  to  

do  

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision  

•  Government   gu idance  on  the   lega l   dut ies  to   make  reasonable   

ad justments:   Reasonable  adjustments:   a  legal   duty   -   

GOV.UK  

•  Guidance  on  the  safeguard ing   of   ch i ldren   wi th   SEND:   

Safeguarding  Network,   2024:  Specific   r isks  for  chi ldren  

with  SEND 

•  Quick  reference   gu ide  which   h ighl ights   the   key  message  for   

SEND  in   the  context   o f   ear ly   years:   SEND  Code  of   Practice   

&  EYFS  Framework   –  what   they  say  |   Nasen  

•  L inks  to   every   loca l   o f fer  by  local   author i ty :   SEND  Local   

Offers  in  the  UK  |   WellChild 

•  L inks  to   every   loca l   author i ty   local   of fer   by  postcode:   SEND  

Support   -   Young  People 's   Hub  from  KIDS 

•  Department   for   Educat ion  b log  on  making   reasonable   

ad justments:   What  are   reasonable  adjustments   and  how  do  

they  help  disabled  pupi ls   at   school?  –   The  Education  Hub  

•  Guidance  exp la in ing   the  ro le   of   schools   and  academy  t rusts   

in   support ing   parents   to  access  wraparound  ch i ldcare:   

Wraparound  chi ldcare   guidance  for   schools  -   GOV.UK  

•  Guidance  exp la in ing   the  ro le   of   loca l   author i t ies   in   re lat ion   to  

wraparound  care:   Wraparound  chi ldcare:   guidance  for  local   

authori t ies   -   GOV.UK  

  

https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/disabled-children-and-equality-act-2010-what-teachers
https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/disabled-children-and-equality-act-2010-what-teachers
https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/disabled-children-and-equality-act-2010-what-teachers
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://www.gov.uk/government/publications/reasonable-adjustments-a-legal-duty/reasonable-adjustments-a-legal-duty
https://www.gov.uk/government/publications/reasonable-adjustments-a-legal-duty/reasonable-adjustments-a-legal-duty
https://safeguarding.network/content/safeguarding-resources/specific-risks-children-additional-needs
https://safeguarding.network/content/safeguarding-resources/specific-risks-children-additional-needs
https://nasen.org.uk/resources/send-code-practice-eyfs-framework-what-they-say?check_logged_in=1
https://nasen.org.uk/resources/send-code-practice-eyfs-framework-what-they-say?check_logged_in=1
https://www.wellchild.org.uk/get-support/information-hub/send-local-offers-in-the-uk/
https://www.wellchild.org.uk/get-support/information-hub/send-local-offers-in-the-uk/
https://hub.kids.org.uk/
https://hub.kids.org.uk/
https://educationhub.blog.gov.uk/2023/04/what-are-reasonable-adjustments-and-how-do-they-help-disabled-pupils-at-school/
https://educationhub.blog.gov.uk/2023/04/what-are-reasonable-adjustments-and-how-do-they-help-disabled-pupils-at-school/
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-schools
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-local-authorities
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-local-authorities
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3  Developing  inclusive  environments 

Creat ing  an  inc lus ive   env i ronment   is   cruc ia l   to   ensur ing   that   a l l   

ch i ld ren,   inc lud ing   those  with   SEND,   fee l   welcomed,   respected   and  

engaged.   Inc lus ion   goes  beyond  s imply  prov id ing   a  phys ica l   space  

for   ch i ldren;   i t ’s   about   foster ing  a  cu l ture   where   every   ch i ld   can  

access,   and  take  fu l l   part   in ,   the  opportun i t ies   prov ided.   By  

focusing   on  the   phys ica l ,   soc ia l   and  emot iona l   e lements   of   the   

set t ing,   prov iders  can  ensure   that   pract ice   benef i ts   not   just   

ch i ldren,   but   the ir   fami l ies   and  sta f f   too.     An  inc lus ive  

env i ronment   can  foster   a  sense  of   be long ing   and  he lp   set t ings   to   

bu i ld   a   communi ty   of   care,   support ,   understanding   and  fun!  

An  inc lus ive   env ironment   does  not   requ i re   ext ravagant   resources.   

Rather ,   i t   requ i res   thoughtfu l   p lann ing   and  act ive  invo lvement   f rom  

fami l ies,   s ta f f   and  ch i ldren  themselves.   Where   app l icab le,   prov iders   

should  a lso  work  wi th   l inked  schools  to   prov ide   consis tency  o f   

approach  and  support .  

Quote:  “For   many  ch i ldren   wi th  add i t iona l   needs  t rans i t ions   can  

cause  anx iety .   Therefore,   i t ’s   cr i t ica l   that   the  envi ronment   we  

create   makes  them  fee l   safe,   secure   and  in   cont ro l . ”   Deputy   

Headteacher,   Brackenf ie ld   SEND  School  

Physical  environments:  Accessibil ity  and  flexibility   

Creat ing  an  inc lus ive   phys ica l   envi ronment   is   key  to   making  sure  

that   ch i ldren   with   SEND  can  fu l ly   engage  with   the ir   surroundings.   

Prov iders   should  regu lar ly   rev iew  the i r   phys ica l   spaces  –   both  

indoor   and  outdoor   –   ensur ing  that   they  are   safe,   adaptab le ,   

accessib le   and  welcoming   to   a l l .      

•  Ensure  that   a l l   spaces  are   phys ica l ly   accessib le   and  safe.   

Consider :   Are   ent rances,   ha l lways,   a l l   rooms  and  ex i ts   
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suf f ic ient ly   spacious?   Are  they  wheelcha i r   and  mobi l i ty -a id   

f r iend ly?  Are   there   c lear  mark ings   on  any  t r ip   hazards  or   

s teps  to  support   people   wi th   a   v isua l   impairment?   Are  there   

handra i ls   and  ramps  where   needed?     

•  Furn i ture  and  equ ipment:   Is   there  ad justab le   furn i ture ,   

des igned  for   comfor t?   Th is  wi l l   inc lude  cha i rs   and  tab les   that   

can  accommodate   ch i ldren   of   d i f ferent   s izes   and  leve ls  o f   

mobi l i ty .   Is   there  a  cho ice   for   chi ldren  who  would  pre fer   to  

s tand,   pace,   l ie   or   s i t   on  the   f loor   or   use   a   beanbag?         

•  To i le ts   and  changing   fac i l i t ies:   Are   these  areas  accessib le ,   

safe   and  adapted   to  meet   the   needs  o f   a l l   ch i ldren?     

•  Is   any  specia l ist   equ ipment   needed  for   ind iv idua l   ch i ldren   in  

p lace,   and  is  i t   in   good  work ing   order?   Are   staf f   adequate ly   

t ra ined  to   use  and  mainta in   i t?    

•  Are   there   opt ions  and  a   var ie ty   of   ‘everyday’   equ ipment   

ava i lab le?    Th is   might   inc lude  pens  and  penci ls   of   d i f ferent   

s izes,   penci l   g r ips,   d i f ferent   types  of   sc issors,   d i f ferent   types  

o f   cut lery  and  crockery  to   support   ch i ldren  wi th   f ine-motor  

sk i l l   d i f f icu l t ies.    

 

Communication-friendly  environments 

Clear   communicat ion   is   fundamenta l   to  any  inc lus ive   env i ronment ,   

especia l ly   for   ch i ldren  wi th   SEND  who  may  f ind   verba l   or   wr i t ten   

communicat ion   cha l leng ing.   Prov iders   should   ensure   that   

communicat ion   is   accessib le   and  e f fect ive   for   a l l   ch i ld ren,   

inc lud ing   those  who  are   pre-verba l ,   non-speaking  or   have  

cha l lenges  with   communicat ion   or   cogni t ion.        

Use  clear   and  simple   language:   Using  c lear,   considered  language  

that   matches  a   ch i ld ’s   deve lopmenta l   s tage,   wi l l   support   them  to   

engage  in   act iv i t ies   and  to   understand  inst ruct ions  and  
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expectat ions.   Avoid ing   ja rgon,   sarcasm  or   over-compl icated  phras ing   

wi l l   he lp  ch i ldren  process  in format ion  more  eas i ly .      

Visual   supports:   Visual   supports   such  as  ob jects,   symbols,   

p ic tures  ( inc lud ing   photographs)   and  s ign ing   can  he lp   ch i ldren   

bet ter   understand  rout ines,   expectat ions  and  act iv i t ies.   They  he lp  

ch i ldren   more  eas i ly   nav igate  the  env i ronment ,   prov id ing   s t ructure,   

s tab i l i ty   and  independence.   They  a lso  support   ch i ldren  to  

communicate   wi th   adu lts   in   the  set t ing  more  ef fect ive ly   to   avo id  

potent ia l   f rust ra t ion.      

Some  examples  inc lude:    

✓  Visual   t imetables   or   schedules :   To  prov ide   s t ructure  and  

pred ic tab i l i ty,   ch i ldren  can  re fer   to   a   v isua l   t imetab le   that   

out l ines   the   session ’s   act iv i t ies   and  rout ines.      

✓  Communication  books  and  mats :   These  too ls  can  support   

ch i ldren   in   express ing  themselves   and  understanding   

communicat ion   f rom  adul ts.      

✓  Colour-coded  or   symbol-coded  zones :   Labels   to  d i f ferent ia te   

areas  for  speci f ic   act iv i t ies   ( for   example,   qu ie t   zones,   p lay  

areas,   read ing  areas)   are   a  useful   organisat iona l   too l   to   have  

in   any  set t ing.      

✓  Signing,   such  as Makaton: Sign ing   is  a   va luab le   

communicat ion   s tra tegy  for   a l l   ch i ld ren,   par t icu lar ly   those  who  

f ind  verba l   communicat ion   cha l leng ing.   Learn ing   and  us ing   

Makaton  s igns   week  by  week,   especia l ly   as  a   group  inc lud ing   

s ta f f   and  ch i ldren,   can  be  a   reward ing   act iv i ty   for   both   s taf f   

and  ch i ldren,   and  prov ides   an  exce l lent   opportun i ty   for   team  

bu i ld ing.    

 

https://makaton.org/
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Assistive  technology  (AT)  and  augmentative  and  

alternative  communication  (AAC) 

AT   can  support   ch i ldren   in  a   wide   range  o f   areas,   empower ing   

them  to   increase  the i r   independence  and  communicate   the i r   needs,   

pre ferences   and  ideas.   Some  examples   inc lude:      

•  Apps  to  support   communicat ion   are   ava i lab le   in  most   app  

s tores  and  are   used  in   s imi lar   ways  to   ana logue   

communicat ion   books  and  boards.    

•  Text   to   speech  funct iona l i ty :   Too ls ,   such  as  Microsof t ’s   

Immers ive  Reader,   are   f ree ly   avai lab le   on  most   web  

browsers,   and  can  ass ist   ch i ldren   who  f ind   communicat ion   

and  read ing   cha l leng ing.      

•  For   some  ch i ldren,   speci f ic   communicat ion   or  speech  

generat ing   dev ices  might   be  essent ia l   and  ava i lab le   as  par t   

o f   the i r   ind iv idual   p lans  or   as  par t   o f   prov is ion   in  specia l is t   

set t ings.    

 

Sensory-friendly  environments 

Chi ldren   wi th  SEND  may  have  sensory  processing  di f ferences ,   

meaning   that   they  may  be  hypersensit ive   (more-responsive)   or   

hyposensit ive   ( less-responsive)   to   s t imul i   such  as  v isua l   input ,   

sound,   touch,   taste   or   smel l .     A   sensory- f r iend ly   env i ronment   is   

one  that   is   aware   o f ,   and  responsive   to ,   these   d i f ferences.   Th is   

a lso  inc ludes  the  propr iocept ive   sense  ( recognis ing   where  the  body  

is   in   space  inc lud ing   cont ro l   o f   force   and  pressure) ,   the   vest ibu lar   

sense  ( the   sense  of   ba lance  and  coord inat ion)   and  in terocept ive   

sense  (an  awareness  o f   what   is   happening  ins ide   the   body).      

Sensory  spaces:     A   sensory   space  prov ides  a   cont ro l led,   qu ie t   

env i ronment   that   ch i ldren  can  access  whenever  they  become  

https://nasen.org.uk/atminiguide
https://www.youtube.com/watch?v=1HZss-xgWZ4
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overwhelmed  by  sensory   s t imul i   or   need  a   break.     These  spaces  

o f ten  inc lude  ca lming   sensory   toys,   sof t   l ight ing,   no ise   reducing  

mater ia ls   and  sooth ing   sounds  to  he lp   ch i ldren   se l f - regu late  and  

re lax.   Some  set t ings  are   lucky  enough  to   have  a   separate  space  

for   th is ,   others   create   a  den  or   use  a   smal l   indoor   tent   wi th in   

the i r   ex is t ing  space.   Converse ly,   i t   is   usefu l ,   where   poss ib le ,   to   

have  spaces  where   ch i ldren  can  go  to   be  loud  and  move  around  

f ree ly.      

Reflect ion:   Consider   where  you  cou ld   deve lop  a  sensory   space  in   

your   set t ing.   Is   there  an  area  where   you  can  set   up  a   sensory   

safe   space  that   ch i ldren   can  eas i ly   access?    Th is  might   be  a  

corner   o f   your   room  or   in   an  adjo in ing   room  that   can  be  

appropr ia te ly   moni tored   and  superv ised.        

 

Adjustments  to  the  environment:   Smal l   env i ronmenta l   changes  

can  make  a  s igni f icant   impact   on  ch i ldren ’s   ab i l i ty   to  access  and  

engage  in   act iv i t ies .   For  example:    

•  Dimming  br ight   l ights   and  ensur ing   externa l   windows  have  

b l inds  for   use  as  needed. 

•  Reducing   background   no ise.   Th is   might   inc lude  replac ing   

loud ly   t ick ing  c locks,   f ix ing  buzz ing   f lo rescent   l ights ,   o i l ing   

any  squeaky   furni ture  or   add ing   a  rug  to   sof ten   acoust ics   

f rom  a   hard  f loor .   Many  ch i ldren   f ind   the   sound  o f   loud  

e lect r ic   hand  dr iers   overwhelming.   Can  paper   towels   a lso   be  

prov ided  in   handwashing  areas?   

•  Prov id ing   a   supply   of   sensory   too ls   (such   as  f idget   toys,   

weighted   b lankets   and  ear   defenders)   for   ch i ldren   to  use  as  

needed.      

•  Ensur ing   spaces  are   t idy   and  unclu t tered,   inc lud ing   

consider ing  the   sensory   input   f rom  any  v isua l   d isp lays.  
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•  Prov id ing   cho ices  of   food,   dr ink   and  equ ipment   at   meal   and  

snack  t imes. 

•  Consider ing  ways  to   reduce  food  odours  where  poss ib le .  

Sensory  breaks :   Factor ing   sensory   breaks  in to   sess ions  g ives  

ch i ldren   an  opportun i ty   to   regu late   the i r   sensory  input   and  avo id   

becoming  overwhelmed.   These  breaks  might   inc lude   opportun i t ies   

for   runn ing   and  jumping,   use  o f   sensory   toys  or   s imply  t ime  to   

take  a   qu iet   moment.      

Personal ised  sensory  strategies :   Ta i lor ing   sensory   s t ra teg ies   to   

meet   the   needs  o f   ind iv idua l   ch i ldren  is  essent ia l .   Some  ch i ldren   

wi l l   benef i t   f rom  more  v isua l,   audi tory   or   tact i le   s t imula t ion,   whi le   

o thers   wi l l   need  less.   Work ing  wi th   ch i ldren  and  the i r   

parents/carers   to   create  personal ised   sensory   pro f i les   for   ch i ldren   

who  need  them,  can  he lp   s taf f   to  understand   each  ch i ld ’s   

ind iv idua l   needs  and  preferences.  

Representation   

Chi ldren   need  to   see  themselves,   as  wel l   as  those  d i f ferent   f rom  

them,   represented   in   the   resources   and  spaces  around  them.   

Consider :    

•  Inclusive  books,   toys,   games  and  materials :   Choose  

resources  that   represent   a   d iverse   range  o f   backgrounds,   

exper iences,   and  neuro  and  phys ica l   d ivers i t ies.   These  should   

re f lect   both   ch i ldren ’s   ident i t ies   and  the  broader   wor ld .      

•  Open-ended  resources :   Prov ide  mater ia ls   that   a l low  ch i ldren  

to   bu i ld   independence,   agency  and  creat iv i ty,   enabl ing   them  

to   engage  in  se l f -d i rected   p lay   and  act iv i t ies   in  a  way  that   

su i ts   them.   Th is  cou ld  inc lude  model l ing   dough,  b locks,   

conta iners  o f   var ious  s izes,   p ieces  of   c loth   as  wel l   as  

natura l   mater ia ls   such  as  p inecones,   s t icks ,   stones  and  
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leaves.   Open-ended  resources  prov ide  count less   opportun i t ies   

for   engagement ,   imaginat ion  and  fun.    

Outdoor  environments 

Outdoor   spaces  prov ide  numerous  benef i ts ,   inc lud ing   support ing  

phys ica l   hea lth,   menta l   wel lbe ing   and  the  deve lopment   o f   soc ia l   

sk i l ls .   For   ch i ldren   wi th   add i t ional   needs,   outdoor  p lay   and  

act iv i t ies  can  be  part icu lar ly   va luab le ,   prov id ing   opportun i t ies   for   

sensory   regu la t ion,   motor   sk i l l   deve lopment ,   independence  and  r isk-

management .      

Prov iders   should  make  sure  that   outdoor   env i ronments   are  just   as  

inc lus ive   as  indoor   spaces  by  consider ing   the   fo l lowing:      

•  Safe,   accessible   paths  and  play  areas :   Ensur ing   that   

ch i ldren   wi th   mobi l i ty   cha l lenges  can  access  outdoor   spaces.   

Th is   might   mean  add ing   ramps  or  handra i ls   and  making   sure  

that   equ ipment   is   usable   for   a l l   ch i ld ren.      

•  Sensory  areas:   Just   as  indoor   spaces  benef i t   f rom  sensory   

areas,   outdoor   env i ronments   can  have  s imi lar   qu iet   zones  

where  ch i ldren  can  take  a   break  to  re lax,   recharge   and  

regu la te   i f   they  become  overwhelmed.   Outdoor   areas  can  a lso  

prov ide  a  good  opportun i ty   to   have  spaces  where  ch i ldren   

can  be  loud  and  move  around  when  they  need  to .        

•  Organised  spaces :   A l though  outdoor   areas  should  deve lop   

somewhat   organica l ly ,   hav ing  some  degree   o f   organisat ion   

makes  i t   eas ier   for   ch i ldren   to  move  around  and  engage  in   

act iv i t ies  independent ly.      

The  social  and  emotional  environment 

The  phys ica l   envi ronment   is   on ly   one  par t   of   creat ing   an  inc lus ive   

set t ing.   Physica l   env i ronments  can  be  l im ited   in   impact   i f   st rong,   
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posit ive  re la t ionsh ips   aren ’ t   in   p lace  to   ensure   that   a l l   ch i ld ren   

fee l   a   sense  o f   be long ing.      

Positive,   supportive  relationships 

Al l   pract i t ioners   should  constant ly   and  consis tent ly   work  to   bu i ld   

and  nurture   s t rong,   pos i t ive   re la t ionsh ips  wi th   a l l   ch i ld ren.   Th is   

means:    

•  Engaging   in   meaningfu l   in teract ions   that   are   support ive,   

respectfu l   and  responsive   to  each  ch i ld ’s   needs.    

•  Encourag ing  peer  re la t ionsh ips  and  foster ing  a   sense  o f   

communi ty   between  ch i ldren   shar ing   the  wraparound   

exper ience.      

•  Va lu ing   and  ce lebrat ing  d ivers i ty   wi th in   the   set t ing  community ,   

to   encourage   respect   and  inc lus ive   a t t i tudes.    

•  Model l ing  st rong,   pos i t ive   soc ia l   in teract ions   between  s ta f f ,   

wi th   fami l ies   and  wi th   ch i ldren.   Th is   doesn’ t   mean  a lways  

agree ing,   but   i t   does  mean  model l ing   examples   of   

const ruct ive,   pos i t ive ,   respectfu l   conversat ions   to   f ind   

reso lu t ion   when  d isagreements   occur .      

•  Bu i ld ing  re lat ionsh ips   wi th   fami l ies   as  wel l   as  ch i ldren.   

Parents/carers   and  wider  fami ly   are   key  par tners  in   

support ing   ch i ldren ’s   deve lopment ,   and  regu lar   communicat ion   

wi l l   he lp  pract i t ioners   ensure   that   ch i ldren ’s   needs  are  met   

dur ing   the i r   t ime  in   set t ing.    

Ref lect ion :   How  inc lus ive   is   your   set t ing ’s   env i ronment?     Consider   

th is   wi th   regard  to :    

•  The  phys ica l   envi ronment:   Are  a l l   spaces  accessib le   to  a l l   

ch i ld ren?     

•  The  soc ia l   env i ronment :   Do  a l l   chi ldren  fee l   a   sense  o f   

be long ing   and  that   they  are   an  important   member  of   the   

communi ty?      
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•  The  emot iona l   env i ronment:   Are  sta f f   prov id ing   emot iona l   

support   that   he lps   a l l   ch i ld ren  to   fee l   safe,   va lued  and  

heard?   

Summary 

Creat ing  an  inc lus ive   env i ronment   invo lves  thought fu l   p lann ing  to   

ensure  that   a l l   ch i ld ren,   inc lud ing   those  with  SEND,   fee l   

welcomed,   respected  and  engaged.   Th is   inc ludes   making   indoor  

and  outdoor   physica l   spaces  safe   and  accessib le ,   us ing   c lear   

communicat ion   methods  inc lud ing  v isua l   support   and  ass ist ive 

technology ,   and  consider ing  sensory   needs  with   ca lming  spaces  

and  sensory  act iv i t ies.   Diverse  resources   ensure   representat ion   and  

ensure  that   everyone   fee ls  a  sense  o f   be long ing.      

Emot iona l   env i ronments   are  equal ly ,   o r   perhaps  even  more,   

important .   Posi t ive   re lat ionsh ips   foster   a   sense  o f   community   and  

emot iona l   support ,   and  he lp  ch i ldren   and  fami l ies   fee l   va lued  and  

heard.   Regular ,   co l laborat ive   re f lect ion  about   the   env i ronment   wi l l   

he lp   ensure   the   cont inued  deve lopment   of   an  inc lus ive  set t ing.    

A l l   o f   these  areas  are   informed  by  the  set t ing ’s   overa l l   ethos  and  

va lues,   which  then  feed  into   pract ice.    

Links  to  addit ional   information  within  the toolkit   mentioned  in  

this   chapter  

•  You   can  f ind  more  deta i ls   on  work ing  with  l inked  schools  

here.  

•  You   can  f ind  more  deta i ls   on  sensory  spaces  here.  

•  You   can  f ind  more  deta i ls   on  prov id ing  food,  dr ink  and  

equ ipment  opt ions  here.  

•  You   can  f ind  more  deta i ls   on  reducing  food  odours  here.  
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Top  tips 

Inclusive  environments  are  not  about:    

•  Spending   lo ts   o f   money  on  new  or   expensive  resources 

•  Try ing  to   make  everyth ing  look  ‘per fect ’    

Inclusive  environments  are  about  

•  Develop ing  a   respect fu l ,   person-cent red  e thos.  

•  Be ing  innovat ive   and  adaptab le   in  meet ing  ch i ldren’s   d iverse   

needs 

•  Foster ing   s t rong  re la t ionsh ips   with  ch i ldren   and  fami l ies,   and  

between  s ta f f .    

Prov id ing   as  much  consis tency   as  poss ib le   between  d i f ferent   

set t ings .   Th ink   creat ive ly   about   sourc ing  resources:  

-  Loca l   char i ty   shops  o f ten   have  some  in terest ing   barga ins.    

-  Loca l   bus inesses   are  somet imes  wi l l ing   to   donate  end  of   l ine  

s tock  or   th ings  they  are   not   us ing.   You  cou ld   t ry   ask ing  a   

loca l   c lo thes  repa i rer   for   any  spare   scraps  o f   mater ia l ,   fo r   

example.    

-  Lots   o f   open-ended  resources  are  f ree   of   charge  and  a   good  

way  to  recyc le .   For   example,   packaging  boxes.  

-  Be  sure   to   c lean  and  check  everyth ing  carefu l ly   before   use  

to   ensure   i t   is   safe.    

Work  wi th   ch i ldren,   s ta f f   and  famil ies   to  ‘aud i t ’   your   spaces  

( indoor   and  outdoor) .   There   are  var ious  resources  ava i lab le   to   

support   wi th  th is   inc lud ing:    

•  Physical   accessibi l i ty      

•  Sensory  audit    

•  Communication-fr iendly  guidance  and  checkl ist  

https://www.schools.norfolk.gov.uk/article/29795/Designing-inclusive-schools
https://education.gov.scot/media/i3nm5bkt/sensory-audit-tool-for-environments.pdf
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/creating-a-communication-supportive-environment-primary/
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Watch  this  v ideo   wi th   co l leagues   to   he lp  you  to  consider   the  

exper iences   o f   ch i ldren   in  your   set t ing:    

Further  information 

Information  and  guidance 

•  An imated   v ideo  out l in ing  the   sensory   journey  o f   a  ch i ld   

making   a   hosp ita l   v is i t :   Sensory   Journey  Through  Alder   Hey  

-   Alex 's   Story 

•  Guidance  for   creat ing   a  communicat ion   support ive   

env i ronment:   Creating  a  communication  support ive   

environment:   Pr imary  -   Speech  and  Language  UK:  

Changing  young  l ives  

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision  

•  Example   of   an  accessib i l i ty   aud it   too l   used  by  a  loca l   

author i ty :   Designing  inclusive   schools  -   Norfolk   Schools  

and  Learning  Providers  -   Norfolk   County   Counci l  

•  An imated   v ideo  produced  by  Newcast le   Hospi ta ls   Char i ty   

exp la in ing  sensory   d i f ferences:   The  Sensational   Thinking  

Project:   a  day  i   the  l i fe   of   l iv ing  with  sensory  di f ferences  

 

Tools 

•  A   gu ide  prov id ing   pract ica l   st ra teg ies,   ins ights   and  rea l - l i fe   

examples  o f   us ing   AT:  Assist ive  Technology  Miniguide  |   

Nasen  

•  Communicat ion   programme  that   uses  symbols ,   s igns  and  

speech  to  enable  people  to  communicate :   Makaton:   Website  

Home  

https://youtu.be/B72m7i6a3Oo?si=FG1EGSlny4-OLqm4
https://www.youtube.com/watch?v=B72m7i6a3Oo
https://www.youtube.com/watch?v=B72m7i6a3Oo
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/creating-a-communication-supportive-environment-primary/
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/creating-a-communication-supportive-environment-primary/
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/creating-a-communication-supportive-environment-primary/
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://www.schools.norfolk.gov.uk/article/29795/Designing-inclusive-schools
https://www.schools.norfolk.gov.uk/article/29795/Designing-inclusive-schools
https://www.youtube.com/watch?v=1HZss-xgWZ4
https://www.youtube.com/watch?v=1HZss-xgWZ4
https://nasen.org.uk/atminiguide
https://nasen.org.uk/atminiguide
https://makaton.org/
https://makaton.org/
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•  V ideo  gu idance  to   use  Microsof t   Immers ive  Reader,   a   f ree   

read ing   too l   to  he lp   increase   read ing   speed  and  

comprehension:   Your  guide  to  Immersive   Reader  

 

  

https://www.youtube.com/watch?v=bvUgo3VvLMs
https://www.youtube.com/watch?v=bvUgo3VvLMs
https://www.youtube.com/watch?v=bvUgo3VvLMs
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Case  study:  Brackenfield  SEND  School 

About  the  setting 

Brackenf ie ld   SEND  school   is   an  area  specia l ist   school   serv ing  the  

South  o f   Derbyshi re .   They  of fer   a  fu l l   range  o f   opportun i t ies   for   

ch i ldren   aged  3  to   19  wi th  complex,   severe   and  pro found  learn ing  

needs,   inc lud ing  those  wi th   complex   medica l   and  phys ica l   needs.   

The  school   current ly   has  210  pupi ls   on  ro l l ,   wh ich  is   expected   to   

grow  to   270  next   year,   and  180  s ta f f .    

 

Creating  an  inclusive  environment 

Sensory-fr iendly  environment 

Key  to   ensur ing  the  ch i ldren  fee l   safe ,   secure   and  supported   is   

making   sure  the   breakfast   space  is   a  sensory- f r iend ly  env i ronment.   

The  school   use  the   Derbyshire   Sensory   Tool  Ki t   wh ich   can  be  

used  wi th  any  group  o f   ch i ldren  in   any  set t ing.   I t   enables  the  

pract i t ioner   to   assess   the  needs  o f   the  ind iv idua l   ch i ldren  and  use  

the  resu l ts   to   in form  the  c lassroom  envi ronment .   Some  o f   the  

systems  that   Brackenf ie ld   School   have  in   p lace   inc lude:  

● Ensur ing   that   rooms  are   wel l -vent i la ted   to   min imise  s t rong  smel ls   

by  us ing  a i r   ext ract ing,   a i r   condit ion ing,   or   by  opening  windows.   

I f   s t rong  smel ls   are   expected,   the   staf f   wi l l   p rov ide   advance  

warn ing   to   pup i ls,   g iv ing   the   ch i ldren  t ime  to   prepare,   or   to   

move  to   a   d i f ferent   area  or   act iv i ty   away  f rom  the  smel l .    

● Where  poss ib le,   the  school   wi l l   avo id  foods  wi th   s t rong  smel ls   

or   o f fer   a l ternat ives.   For   example,   o f fer ing   sandwiches  instead   of   

toast .   The  school   wi l l   a lso   consider   what   type   of   c lean ing   

https://www.localoffer.derbyshire.gov.uk/site-elements/documents/education-and-learning/spn/dcc-spn-toolkit-v13-interactive.pdf
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products   to  use,   choosing  scent less   or   scent   f ree  products  

where  poss ib le .  

● Too  much  v isua l   s t imula t ion  can  he ighten   or   cause  anx ie ty   for   

ch i ldren   wi th   deve lopmenta l   de lays,   so   the  school   has  min imal   

wal l   d isp lays  in  c lassrooms  and  uses  aut ism-f r iend ly   a   co lour  

schemes.  

● Ensur ing   a   mix   o f   indoor   and  outdoor   equ ipment   that   caters  to   

d i f ferent   vest ibu lar   needs.  

 

Support ing  regulat ion 

The  school   p laces  huge  emphasis   on  the   importance   o f   bu i ld ing   

re la t ionsh ips   with   the  ch i ldren   to   support   them  to  regu la te   

throughout   the   day.   Some  o f   the  systems  the  school   has  in  p lace  

inc lude:    

● Staf f   members  greet ing   the   ch i ldren   on  arr iva l   in   the  same  way  

every  day.   Parents   are  encouraged   to  st ick   to  a   regu lar   drop   

o f f   t ime  to  he lp   estab l ish   a   rout ine.  

● Chi ldren   wi th  add i t iona l   needs  can  be  hyperv ig i lant   and  wi l l   fee l   

dysregula ted  by  changes.   The  school   ensures   the  layout   of   the   

room  is   kept   consis tent ,   and  act iv i t ies   are   rout ine   so  that   the   

same  act iv i ty   takes  p lace  a t   the  same  t ime  and  day  o f   the   

week.  

● Transi t ions   between  act iv i t ies   are   communicated   us ing  v isua l   a ids  

so  the   ch i ld   knows  what   the   next   act iv i ty   looks   l ike ,   and  what   

might   be  expected   o f   them.   Th is  might   be  an  image  of   the   

locat ion   or   a   photo  o f   the  member   o f   s ta f f   they  wi l l   be  work ing   

wi th .   Chi ldren   are   a lways  g iven  advance  warn ing   o f   a   change  o f   

act iv i ty   to  g ive  them  t ime  to  prepare.  

● Staf f   work  wi th   parents   to  deve lop   support   p lans  that   set   out   

the  needs,   t r iggers   and  support   requ i rements   o f   each  ch i ld.   Th is   
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enables   the   s ta f f   to   p lan   and  prepare  t rans i t ions  that   best   

support   the   ch i ld.  

Quote:  “Get   to   know  your   pup i ls.   Assess  them,   ta lk   to   parents,   

work   out   the i r   pre ferences  and  then  create   your   spaces.   Th is   is   

how  you  wi l l   make  them  fee l   safe   enough  to  deve lop   the i r   

independence   and  regu late  as  independent ly   as  poss ib le .   Th ink  o f   

the  spaces  as  be longing  to   the   ch i ldren   and  i t   wi l l   change  your   

perspect ive  on  what   a   c lassroom  space  should   look  l ike   and  

needs  to   have  in  i t . ”   Deputy  Headteacher ,   Brackenf ie ld   SEND  

School  

Support ing  children  with  a   food  aversion 

The  school   has  severa l   pup i ls   wi th   food  avers ions,   which  can  

make  i t   cha l leng ing   to   a t tend  p lanned  meal t ime  act iv i t ies.   Food  

avers ions  o f ten   come  f rom  a   p lace   o f   anx ie ty  and/   or   sensory  

processing,   so   the   school   pr ior i t ises   bu i ld ing   a  pos i t ive,   t rust ing   

re la t ionsh ip   with   the  ch i ld,   and  creat ing   an  env i ronment   where   

they  fee l   safe.   They  do  th is   in   var ious  ways  inc lud ing:  

● Estab l ish ing   a   s trong  re lat ionsh ip   wi th  the  ch i ld   wi th   an  

emphasis  on  empathy,   consis tency   and  pat ience.   Some  ch i ldren  

may  choose  to   eat   breakfast   one  day  and  not   the  next   but   

should  be  supported  so  that   they  fee l   safe  and  in  cont ro l .  

● Work ing  wi th   the  parents  to   understand   the  needs  of   the   ch i ld ,   

what   might   act   as  a  t r igger ,   and  how  to   best   support   them.   

The  school   uses  a   communicat ion   and  learn ing   p la t form  ca l led   

BOOP   to   work   ho l is t ica l ly   wi th   the   ch i ld   and  the i r   parent.   I t   

a l lows  the  parent   to   prov ide   in format ion   to   the   teacher   about   

the  ch i ld ’s   l ikes,   d is l ikes,   needs  and  requ i rements.   I t   inc ludes  a  

food  d iary   funct ion   to   capture  informat ion  about   the   ch i ld ’s   

d ie tary   requ i rements.  

 

https://boop.co.uk/index.html
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Quote:  “ I t ’s   v i ta l   to   have  an  e f fect ive   re la t ionsh ip   wi th   parents  to   

best   support   the  ch i ld .   You  need  to  have  empathy  and  

consis tency,   pat ience   and  t ime  for   that   ch i ld . ”   Deputy  Headteacher,   

Brackenf ie ld   SEND  School  
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4  Creating  high-quality  provision 

The  importance  of  ethos   

An  inc lus ive   e thos  is   at   the   heart   of   any  support ive   set t ing,   

whether   mainst ream  or   specia l ist .   Th is   ethos  shapes  how  ch i ldren  

in teract   wi th   prov is ion,   how  they  engage  with  o thers,   and  how  

they  exper ience   the   act iv i t ies   on  o f fer .    

 

An  inc lus ive   e thos  is   bu i l t   on  some  key  pr inc ip les:      

•  Respect   for   diversi ty :   Acknowledging  and  ce lebrat ing   

d i f ferences   and  us ing   inc lus ive,   respectfu l   language.    

•  Universal   inclusive   practice :   Meet ing  the   needs  of   as  many  

ch i ldren   as  poss ib le   through  wel l -p lanned  ‘o rd inar i ly   ava i lab le ’   

prov is ion.    

•  Proactive  adaptat ion :   Ant ic ipat ing   potent ia l   barr iers   and  

adapt ing   the   env ironment   and  pract ice  to   meet   d iverse   needs.  

•  Building  community :   Foster ing   an  env i ronment   where  every   

ch i ld,   regard less   o f   any  barr iers   to   deve lopment ,   fee ls   va lued  

and  part   o f   the   group.      

 

Quote:  “By  adapt ing   our   act iv i t ies   and  of fer ing   addi t iona l   resources,   

we’ve  ensured  that   ch i ldren   wi th   add i t iona l   needs  can  par t ic ipate   

fu l ly   and  meaningfu l ly   in   our   wraparound  care. ”   Prov ider   who  

a t tended  Buckinghamshire   Counci l ’s   Ear ly   Years  Serv ice  t ra in ing 

 

Wraparound  set t ings  that   embody  these  pr inc ip les   bu i ld   an  

inc lus ive   cu l ture   that   supports   not   on ly   ch i ldren   wi th   SEND,   but   

the i r   wider   communi ty   too.    
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High-quali ty   interactions:   High-qual i ty   interact ions  are  a t   the  

heart   of   e f fect ive   pract ice   for   ch i ldren  and  young  people   with   

SEND.  They  go  beyond  bas ic   communicat ion,   and  should   bu i ld   

t rust ,   understanding   and  respect.   For   ch i ldren  wi th  SEND,   

meaningfu l   and  consistent   interact ions  are   cruc ia l   to   the i r   

deve lopment   and  sense  o f   secur i ty .    

Positive   relationships:   Bu i ld ing   pos i t ive   re lat ionsh ips   is   the   f i rs t   

s tep   towards  meaningfu l   in teract ion.   Th is   invo lves  act ive ly   tak ing  

on  board   what   ch i ldren   are   communicat ing,   in   whatever   way  they  

may  do  so,   and  showing  empathy  towards  the i r   fee l ings   and  

needs.   I t   is   important   to   see  each  ch i ld   ho l is t ical ly ,   to  h igh l ight   

s t rengths,   qua l i t ies,   and  sk i l ls ,   ensur ing  that   there   is  not   so le ly   a   

focus  on  need  or   ‘ l im itat ion ’ .        

Empathy  and  pat ience:   Ch i ldren  wi th   SEND  may  have  d i f f icu l ty   

express ing   themselves  verba l ly   or   communicat ing   ef fect ive ly ,   for   a   

range  of   reasons.   High-qual i ty   interact ions   requ i re   empathy  and  

pat ience  f rom  a l l   s ta f f .    

The  ShREC  approach 

The  ShREC  approach   (EEF,  2022)   prov ides  a  set   o f   st ra teg ies  to   

support   h igh-qual i ty   in teract ions.   A l though  speci f ica l ly   focused  on  

in teract ions   with   ch i ldren   in  Ear ly   Years   set t ings,   i t   is   a   usefu l   

too l   for   pract i t ioners   to  consider   for   a l l   ch i ld ren,   par t icu lar ly   those  

wi th   more  complex   needs.   Th is   approach  is   grounded  in   research   

and  focuses  on  creat ing   pos i t ive ,   responsive  communicat ion.   The  

acronym  ShREC  s tands  for :    

✓  Share  attention:   Engage  with  ch i ldren  by  showing  a   genuine   

in terest   in   what   they  are  focused  on.   Gett ing   down  to  the i r   

leve l ,   jo in ing  in   wi th   the i r   chosen  act iv i t ies,   and  pay ing  

a t tent ion   to   the i r   verba l   and  non-verba l   cues,   fosters   

engagement .   For  some  ch i ldren  who  are   not   yet   ready  to  

https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
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engage  d i rect ly ,   th is   may  invo lve   s ide-by-s ide  shared  at tent ion   

to   beg in   wi th.    

✓  Respond:  Tai lor   responses   based  on  knowledge   o f   the  ch i ld ’s   

un ique  deve lopment.   Responses  should  be  sensi t ive ,   

support ive,   and  a t tuned  to  the  ch i ld ’s   communicat ion   s ty le .     

Th is   cou ld  invo lve   eye  contact ,   nodding,   or  narrat ing   the i r   

act iv i ty ,   thereby  re in forc ing   what   they  are  exper ienc ing.    

✓  Expand:   Bui ld   on  the   ch i ld ’s   language  by  expanding   on  the i r   

voca l isat ions,   inc lud ing  some  new  vocabulary   and  prov id ing   

scaf fo ld ing.   Th is   promotes  vocabulary   and  language  

deve lopment.    

✓  Conversation:   Ult imate ly ,   susta ined   back-and-for th   

communicat ion   is  the   eventua l   goa l ,   encourag ing   e laborat ion   

about   increasing ly   abst ract   concepts.    

Top  tips 

Comment   more,   quest ion  less.   Rather   than  ask ing   lo ts  o f   

quest ions  about   what   the   ch i ld   is   do ing,   comment   on  or   narra te   

the i r   act iv i ty   to  encourage  meaningfu l   conversat ion   about   i t ,   us ing  

the  ch i ld ’s   preferred   communicat ion   sty le .      

Activities  and  resources     

Provid ing   a   range  o f   act iv i t ies  wi l l   he lp  to   support   ch i ldren ’s   

ho l ist ic   deve lopment   and  independence.   For   example:      

✓  Creat ive   act iv i t ies   such  as  ar ts   and  cra f ts   a l low  ch i ldren   to   

express  themselves   in   the i r   own  way  and  g ives  opportun i t ies   

for   exp lor ing  a   range  of   mater ia ls   and  textures.    

✓  Sensory-based  act iv i t ies,   such  as  us ing   model l ing   dough,   

d i f ferent   text i les,   o r   sound  games,   can  improve  focus  and  

deve lop   f ine   motor   sk i l ls .    
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✓  Movement   act iv i t ies   or   adapted  spor ts  can  improve  

coord inat ion   and  gross  and  f ine  motor  sk i l ls ,   as  wel l   as  

promot ing   independence   and  se l f -conf idence.    

✓  Picture   games,   memory  games,   and  puzz les,   can  support   the   

deve lopment   of   cogni t ive   sk i l ls ,   focus  and  res i l ience.    

✓  Group  act iv i t ies   such  as  cooperat ive   games,   ro le   p lay ing,   or   

team  bu i ld ing   exerc ises,   prov ide   va luab le   opportuni t ies   for   the   

deve lopment   of   soc ia l   and  communicat ion   sk i l ls ,   as  wel l   as  

foster ing   a  sense  of   be long ing  and  inc lus ion.      

The  pr inc ip les  of   Universal   Design  for   Learning   (UDL)   encourage  

des ign ing  and  prov id ing  mult ip le   means  o f   engagement,   

representat ion,   and  act ion   and  express ion.   Th is  a ims  to   remove  

barr iers  and  enable   ch i ldren   to   in teract   wi th   act iv i t ies   in  the i r   own  

way,   deve lop ing   independence,   sel f -awareness,   and  a  sense  of   

agency.     These  pr inc ip les  can  be  app l ied  in   a l l   types  o f   

wraparound  prov is ion.    

Observations:   Observat ions  o f   chi ldren  are   an  extremely   usefu l   

too l   for   bu i ld ing  knowledge  and  understanding   o f   the   ch i ld ,   the i r   

pre ferences,   the i r   needs,   the i r   stage  of   deve lopment ,   and  to  

in form  next   steps.   Th is   can  then  feed  into  p lann ing   o f   prov is ion  

and  act iv i t ies ,   inc lud ing  co l laborat ive   conversat ions  wi th   parents   

and  carers.    

Systematic   observations:     Observ ing  ch i ldren   regu lar ly   and  

systemat ica l ly   a l lows  s taf f   to   t rack   deve lopment ,   ident i fy   any  

emerg ing  needs  and  make  necessary   ad justments   to  support   

s t ra teg ies.     Observat ions  don ’ t   need  to   be  lengthy  or  par t icu lar ly   

formal   but   should   be  carr ied   out   in   a  range  of   contexts   inc lud ing  

s t ructured   act iv i t ies,   f ree  p lay,   and  soc ia l   in teract ions,   both  

indoors  and  outdoors.      

https://udlguidelines.cast.org/
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Targeted  observations:     Targeted   observat ions  focus  on  more  

speci f ic   areas  o f   deve lopment ,   such  as  soc ia l   in teract ion,   sensory   

needs,   communicat ion   sk i l ls ,   o r   emot iona l   regu la t ion.     By  focusing   

on  par t icu lar   areas,   s ta f f   can  co l lect   more   deta i led   in format ion  to   

deve lop   ta i lo red   support   p lans  and  st rateg ies.      

Behaviour  as  communication 

An  integra l   par t   o f   inc lus ive   pract ice   is   an  understanding   of   

behaviour  as  a   form  o f   communicat ion.   By  deve lop ing   profess iona l   

cur ios i ty   and  consider ing   what   a   ch i ld   is   communicat ing   through  

the i r   act ions,   pract i t ioners   can  beg in   to   unp ick  any  barr iers  and  

cha l lenges  that   a  ch i ld   may  be  exper ienc ing.    

For   example,   by  present ing   wi th   behaviours  that   adu l ts   may  

consider  ‘cha l leng ing ’ ,   a  ch i ld   cou ld   be  communicat ing:    

•  Dif f icu l t ies   communicat ing   the i r   concerns  or   emot ions 

•  Cogni t ive   over load 

•  Physica l   d iscomfor t ,   pa in ,   or   impairment  

•  Sensory  overwhelm  or   the  need  for   increased   sensory   input  

•  Concern  about   the i r   ab i l i ty   to  engage  with   an  act iv i ty  

•  Dif f icu l t ies   wi th   se l f - image  or  se l f -esteem 

•  Anxie ty  around  any  number   o f   th ings,   inc lud ing  outs ide   o f   the  

set t ing 

•  Lack  o f   understanding   of   a  task,   act iv i ty   or  inst ruct ion 

•  Concerns  about   peer   or   adu l t   re la t ionsh ips  

•  Any  number   of   other  factors.    

Th is   understanding   o f   behaviour   as  communicat ion   is   part icu lar ly   

important   for   wraparound  prov iders,   who  may  be  work ing   with  a  

ch i ld   af ter   a   chal leng ing   day  o f   meet ing  expectat ions  a t   school ,   or   

in   the   t r icky  t rans i t ion   t ime  between  home  and  school   in   the   

morn ing.   Some  ch i ldren   may  ‘mask’   some  of   the i r   needs  dur ing  a   
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school   day,   and  th is   may  become  overwhelming   when  they  enter   

the,   of ten   more   re laxed,   wraparound   set t ing.    

Wraparound  prov iders   are   un iquely   p laced  to   support   ch i ldren   

dur ing   those  potent ia l ly   d i f f icu l t   t rans i t ions   and  can  p lay   a   ro le   in   

support ing   ch i ldren   st rugg l ing  to   access  school .  

Ref lect ion:   Get   cur ious!   Ref lect   on  the   ind iv idua l   ch i ldren   you  

work   with ,   and  any  behaviours   they  may  d isp lay   that   you  f ind   

cha l leng ing   to   dea l   wi th .   What  might   they  be  communicat ing,   and  

how  cou ld   you  support   them  fur ther?  

Emotion  regulation 

Emot ion  regu la t ion   is  o f ten   an  area  of   concern   for   pract i t ioners   

who  may  fee l   uncerta in   or  lack   conf idence   in   ef fect ive ly   support ing  

ch i ldren   when  they  become  dysregula ted.   Emot ion  regu lat ion   is   an  

essent ia l   l i fe   sk i l l ,   and  prov iders   can  p lay  a   key  ro le   in  

support ing   ch i ldren   to  learn  to  manage  the i r   responses  to   s t ress,   

f rust ra t ion  and  overwhelm.   Emot ion   regu lat ion   is   a  sk i l l   that   can  

be  taught   and  nur tured  over  t ime.    

Strategies  to  support  development  of  emotion  regulation 

The  be low  st rateg ies  are   most   e f fect ive  when  they  form  part   o f   a  

set t ing ’s   un iversal   pract ice   to   support   al l   ch i ldren.   For  some  

ch i ldren,   these  approaches  wi l l   be  v i ta l   to   meet   the i r   needs.   For   

a l l   ch i ld ren,   they  wi l l   be  usefu l   to   support   the i r   deve lopment .    

•  Provide  routine  and  c lear   expectat ions 

Consistency   and  pred ic tab i l i ty   are  important   in   promot ing   

emot ion  regu lat ion.   Chi ldren   thr ive   in   env i ronments   where  

there   are   c lear   expectat ions,   rout ines,   and  a  sense  o f   safe ty.   

Knowing  what   to  expect   next   –  whether   th is   is   the   t rans i t ion   

f rom  one  act iv i ty   to   another   or   regu lar   check- ins  wi th   an  

adu l t   –  he lps   them  to   fee l   more   secure.   Th is   is   a lso  l ike ly   
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to   invo lve   some  warn ing   for   when  t rans i t ion   is  go ing   to   

happen,   or   an  act iv i ty   is   go ing   to   f in ish   ( for   example,   “ In   5  

minutes   we  are   go ing  to   be  t idy ing   up. ” )     Some  ch i ldren   

may  be  supported   by  hav ing   a  t imer  for   th is .   Others   may  

f ind  the   pressure  of   a   t imer  too   much.   As  in  a l l   a reas,   

knowing  the  ch i ldren ’s   preferences   is   key  to  provid ing   

e f fect ive   support .    

   

•  Listen  and  show  empathy  without   judgement 

One  o f   the  f i rs t   s teps  in   support ing   emot ion  regu la t ion   is   to   

create   a  set t ing   where  ch i ldren  fee l   heard  and  understood.   

Act ive   l is ten ing   is   key  –   when  ch i ldren   beg in   to   express   

concern  or   overwhelm,   pract i t ioners   should  l is ten   at tent ive ly   

and  va l idate   the ir   fee l ings.   Avo id ing   judgement   or   o f fer ing  

so lut ions   too   qu ick ly   a l lows  ch i ldren   t ime  to  process  the i r   

emot ions.   Th is  empathy  fosters   t rust   and  he lps   chi ldren  to   

learn  that   a l l   emot ions  are   va l id ,   even  i f   i t   may  be  

cha l leng ing   to   know  how  to   respond  to   them.  When  ch i ldren  

fee l   seen  and  heard,   they  are   more  l ike ly   to   engage  in   the  

process  of   se l f - regu lat ion   or   co-regulat ion   with  an  adu lt .    

 

•  Teaching  emotion  regulat ion  ski l ls  

Expl ic i t   sess ions   and  act iv i t ies,   carefu l ly   p lanned  to   equ ip   

ch i ldren   wi th   pract ica l   s t ra teg ies   to   manage  st ress  and  

f rust ra t ion,   can  have  s ign i f icant   impact   both  in   the   set t ing   

and  beyond.   Techniques  such  as  deep  breath ing,   count ing  

act iv i t ies,   drawing,   journa l l ing,   mindfu l   movement   or   us ing   

ca lming   sensory  too ls   such  as  st ress   ba l ls   or   f iddle   toys,   

can  be  pract ised   regu lar ly.   By  introducing   these  s tra teg ies   to  

a l l   ch i ld ren  when  they  are   ca lm,   they  can  increasing ly   learn  

to   use  them  ef fect ive ly   in   moments   o f   d is t ress.   Over   t ime,   

ch i ldren   deve lop   a   too lk i t   o f   cop ing   mechanisms  that   they  
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can  draw  upon  in   t imes  o f   need.   Many  set t ings  f ind   that   

adopt ing   the   Zones  of   Regulat ion   can  fur ther   support   wi th   

th is .      

 

•  Provide  t imes  and  spaces  for   chi ldren  to  ‘ let   off   steam’   

or   s i t   quiet ly.        

Recognis ing  when  a   ch i ld   needs  to  regu la te   is   par t   o f   

bu i ld ing   a   ho l is t ic   understanding  o f   each  ind iv idual .   Of fer ing   

spaces  and  t imes  for   ch i ldren   to  engage  in   ca lming   act iv i t ies   

wi l l   support   th is .   Th is   may  inc lude  opportun i t ies   for   phys ica l   

re lease  ( la rge  or   smal l   movements) ,   o r   access   to   a   ca lm,   

qu ie t   area.   For   some  ch i ldren,   hav ing   a   job   or   task  that   an  

adu l t   can  d i rect   them  to   when  they  s tar t   to  see  s igns  o f   

overwhelm,   can  work   wel l .   Th is   may  be  tak ing  someth ing   to   

another   member   o f   s ta f f ,   water ing  the  set t ings  p lants ,   o r   

some  phys ica l   work   that   invo lves   movement   and  focus.      

 

•  Transit ional   objects 

Transit iona l   ob jects ,   such  as  a   favour i te   toy,   b lanket ,   o r   

book,   can  prov ide   comfor t   and  secur i ty   to   ch i ldren   who  

exper ience  d i f f icul t ies   wi th   t rans i t ions  or   changes  in   rout ine.   

These  ob jects   can  be  brought   f rom  home  and  act   as  an  

emot iona l   anchor,   he lp ing  ch i ldren  to   manage  fee l ings  o f   

insecur i ty   or   d is tress   when  faced  wi th  new  or  chal leng ing   

s i tuat ions.   The  presence  o f   a  fami l ia r   ob ject   can  he lp   

ch i ldren   fee l   more   grounded  and  in   cont ro l   and  deve lop  a   

sense  of   consis tency  between  home  and  set t ing.  

 

•  Social   stor ies  and  comic  str ip   conversations  

Socia l   s tor ies   and  comic   s t r ip   conversat ions  are   an  ef fect ive   

way  to  teach  emot ion   regu la t ion  by  i l lus t ra t ing   speci f ic   

s i tuat ions  that   chi ldren  may  f ind   cha l leng ing   and  o f fer ing   

https://zonesofregulation.com/how-it-works/
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st ra teg ies   to   manage  these  s i tuat ions.   For   example,   a  soc ia l   

s tory   about   how  to   dea l   wi th   f rust ra t ion  dur ing   a  game  can  

model   appropr iate   behaviours   and  emot iona l   responses.   Socia l   

s tor ies   and  comic   s t r ip   conversat ions  can  a lso  he lp   ch i ldren  

to   understand   how  others   might   fee l   in   cer ta in   s i tuat ions.  

 

•  Teaching  chi ldren  about  interoception  

In terocept ion   is   the   ab i l i ty   to   recognise  in terna l   bod i ly   

sensat ions,   such  as  hunger,   th i rs t ,   needing  the   to i le t ,   o r   

phys ica l   s igns  of   anx ie ty   or  anger.   Teaching   ch i ldren   to   tune  

in to  the i r   bod ies   can  he lp   them  to   ident i fy   the   ear ly   s igns  of   

emot iona l   d ist ress,   g iv ing   them  the  opportun i ty   to  regu la te   

the i r   emot ions   before   they  esca late .   Th is   may  invo lve  

exerc ises   where  ch i ldren   learn  to   recognise  how  the i r   own  

bod ies  fee l   in   d i f ferent   emot iona l   s tates,   such  as  fee l ing  

tense  or  hav ing  a   rac ing   heart   when  anx ious.   Act iv i t ies  can  

then  inc lude   deve lop ing   s t rateg ies  to   respond  to   those  

sensat ions.  

 

•  Model   emotional   regulat ion  as  an  adult  

Chi ldren   learn   by  observ ing   the   adu l ts   around  them,  so  i t   is   

important   for   pract i t ioners   to  demonstra te   emot ion   regu lat ion   

in   act ion.   Th is  inc ludes  acknowledging  and  managing   s t ress,   

act ive ly   ta lk ing   through  ways  to   remain  ca lm  in   cha l leng ing   

s i tuat ions  and  using   appropr ia te   cop ing  s t ra teg ies.   When  

ch i ldren   see  adu l ts   managing  the ir   emot ions  in  a   hea l thy   

way,   they  are  more  l ike ly   to   adopt   these  behaviours   

themselves .   For   example,   an  adu lt   cou ld   say:   “my  computer   

isn ’ t   work ing,   and  my  heart   is   s tar t ing   to   beat   faster   which   I   

know  means  I   am  get t ing   st ressed.   I   am  go ing  to  walk  away  

f rom  i t   and  take  some  deep  breaths" .  
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Despite   the  best   e f for ts   o f   everyone  invo lved,   ch i ldren  wi l l   

somet imes  become  overwhelmed,   lead ing   to  what   may  be  

considered  emot iona l   ‘c r is is ’ .   Th is  can  resu l t   in   a   ‘ f ight ,   f l ight   or  

f reeze ’   response,   which   can  cause  a larm  or  d is t ress   to   the  ch i ld   

in   quest ion,   and  a lso   to  the i r   peers   and  s ta f f .   I t   is   important   to   

recognise   that   emot iona l   d is t ress   is   o f ten   the   resu l t   of   a   bu i ld -up  

o f   mul t ip le   smal ler   st resses,   anx ie t ies,   or  f rust ra t ions.      

In   these  moments,   a   key  component   o f   support ing   ch i ldren   is   to  

have  a   set   of   de-esca lat ion   s t rateg ies   in   p lace.   These  can  he lp  

manage  the   s i tuat ion  in   a   ca lm  and  support ive   manner,   reducing  

the  potent ia l   fo r   esca lat ion   and  ensur ing  that   the   ch i ld   fee ls  safe   

and  understood.   The  goa l   o f   de-esca lat ion   is   not   to   ‘ f ix ’   a  ch i ld ’s   

emot ions,   but   to   create  a   space  where  they  can  rega in   cont ro l   

over   the i r   fee l ings   and  act ions.      

Some  strategies  include:   

•  Providing  a   distraction  ( in   the  early  stages)    

Somet imes,   red i rect ing  a  ch i ld ’s   a t tent ion   to   someth ing   e lse  

can  he lp   them  to   sh i f t   focus  away  f rom  imminent   emot iona l   

d is t ress.   Th is   can  be  par t icu lar ly   usefu l   i f   a   ch i ld   is   f ixa ted  

on  a  par t icu lar   issue  or   fee l ing.   Dis t ract ions   should   be  gent le   

and  non-demanding,   a l lowing  the  ch i ld   to   rega in   emot iona l   

composure   in   thei r   own  t ime.   Some  examples  inc lude  qu ie t ly   

prov id ing   a   favour i te   toy,   or  a  new,   sh iny,   or   funny  resource,   

or   do ing  someth ing   s i l ly .   I t   is ,   of   course,   important   for   

pract i t ioners   to   use  the i r   knowledge  of   the   ch i ld   to   dec ide   

what   may  be  an  appropr iate   st ra tegy  to   employ  in  a  

par t icu lar   s i tuat ion.    

 

•  Removing  any  unnecessary  onlookers   or   peers 

Chi ldren   in   d is t ress   can  fee l   more  se l f -conscious  when  o thers  

are   watch ing,   which   can  increase   anx iety .   Moving  on lookers   
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i s   genera l ly   a   safer   s t rategy  than  moving   the  ch i ld   

themselves,   as  they  may  not   be  in   a  pos i t ion   to  be  ab le   to   

fo l low  inst ruct ions.    

 

•  Giving  t ime  and  space  

Dur ing  moments   o f   overwhelm,   chi ldren  need  t ime  and  space  

to   avo id  cogni t ive   and  sensory   over load.   I t   is   a lso   important   

that   pract i t ioners   respect   a   ch i ld ’s   phys ica l   boundar ies   and  

mainta in   a   safe   d is tance.   A l lowing   the   ch i ld   to  have  t ime  

and  space  can  he lp   them  fee l   less  cornered.   A  usefu l   phrase   

to   encourage   de-esca la t ion  might   be:   “ I   can  see  you  need  

space.   I   wi l l   s tay   c lose  by  for   when  you  need  me”.  

 

•  Simpl i fying  communication  

Dur ing  an  emot iona l   cr is is ,   a   ch i ld ’s   ab i l i ty   to   process  

inst ruct ions  is   of ten  impaired.   I t   is   therefore   useful   to   avo id  

mult ip le   inst ruct ions   or   long  exp lanat ions,   as  th is  can  lead  to  

fur ther  overwhelm.   One  or   two  s imple   s ta tements,   le t t ing   

them  know  that   you  are   there   to  support   them,   is   much  

more  usefu l .    

 

•  Sett ing  c lear  but   support ive   boundaries 

Whi le   i t   is   important   to   be  empathet ic   and  understanding   

dur ing   moments   o f   overwhelm,   i t   is   a lso  important   to   set   

c lear   and  support ive   boundar ies .   For   example,   an  adu l t   might   

ca lmly   say  “ I   know  you  are  angry,   but   i t   is   not   okay  to   

throw  th ings.   We  need  to   keep  everyone  safe” .  

 

•  Consider   tone  of   voice  and  body  language 

Speaking  sof t ly   and  ca lmly  reduces  the  l ike l ihood   o f   a  ch i ld   

fee l ing  threatened   or   cornered.   The  use  of   a   ca lm,  steady  
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vo ice  s igna ls   that   the   s i tuat ion  is  under   cont ro l ,   and  they  

are   safe.        

 

•  Ignoring  threats,   bad  language,   or   shouting 

At  the   t ime  o f   inc ident ,   any  behaviours,   as  long  as  they  are  

not   creat ing   a   threat   to   anyone’s   safe ty ,   should   be  ignored   

ra ther   than  engaged  with,   as  th is  can  esca la te   the   s i tuat ion.   

Conversat ions   can  happen  la ter ,   but   dur ing  a   moment   o f   

cr is is   a   ch i ld   is   not   ab le   to   engage  rat iona l ly   wi th  what   is   

be ing  sa id .    

 

•  Providing  a   change  of   face  i f   needed/possible  

In   some  cases,   the   presence   o f   the   same  adult   may  be  

cont r ibut ing   to   a   ch i ld ’s   d is t ress.   I f   i t   seems  appropr iate,   

o f fer ing   a   change  o f   face  –   a l lowing   a  d i f ferent   adu l t   to   s tep  

in   –   can  he lp  to  break  the   cyc le  of   esca lat ion,   and  a lso   

a l lows  the  adu l ts   an  opportun i ty   to   regu late   the i r   own  

emot ions.   A  new  face  can  of fer   f resh  perspect ive   and  a   

sense  of   reassurance,   especia l ly   i f   the   ch i ld   has  a   st rong  

rapport   wi th   another   adu lt .    

 

•  Putt ing  safety  f irst    

Above  a l l   e lse,   safe ty  should  be  the   pr imary  concern.   Th is   

inc ludes  both  phys ica l   safety   for   the   ch i ld   and  the   people   

around  them  ( includ ing   s ta f f ) ,   as  wel l   as  emot ional   safety   of   

the  ch i ld   invo lved.   Ensure   that   any  act ions   taken  do  not   put   

anyone  in  harm’s  way.    
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Afterwards 

Once  a   ch i ld   has  ca lmed,   i t   is   important   to  support   the i r   

emot iona l   recovery   and  re f lect   on  what   happened  to   support   them  

in   future .   Support ive   s t ra teg ies   inc lude:    

✓  Leaving  an  appropriate   amount   of   t ime  for   the  chi ld  to  

calm  and  process     

o  Th is   may  of ten  be  longer   than  expected,   due  to  the  

chemica l   changes  that   take  p lace  in   the   body  dur ing   

t imes  of   st ress.   Access  to  a   ca lm,  qu ie t   space  can  he lp  

them  to   re lax   and  re f lect   at   the i r   own  pace.    

 

✓  Asking  open  ended  questions   

o  Once  the   ch i ld   is   ready,   us ing  opened  ended  

s ta tements,   and  quest ions  such  as,   “Te l l   me  what   

happened”  wi l l   g ive   them  a   chance  to  express  

themselves   and  re f lect   on  the   s i tuat ion   without   fee l ing   

judged.   Comic  str ip   conversations   can  be  a   usefu l   too l   

to   employ  for   th is .    

 

✓  Creating  an  act ion  plan  with  the  child  and  their   

parents/carers  

o  Co l laborat ive ly   work ing   with  the  ch i ld   and  the i r   fami ly   to   

create   a  p lan   for   managing   s imi lar   s i tuat ions   in   the   

fu ture  empowers   ch i ldren   and  prov ides  everyone  wi th   

c lear   s t ra teg ies   to   handle   emot iona l   cha l lenges  moving  

forward.    

 

✓  Reflect ing  with  col leagues 

o  Discuss ing  the  s i tuat ion   wi th  co l leagues  wi l l   he lp  

pract i t ioners   ident i fy   what   works  and  areas  for   

improvement .   Use  of   respect fu l ,   non- judgementa l   

https://library.sheffieldchildrens.nhs.uk/comic-strip-conversations/
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language  wi l l   ensure   that   the   focus  remains   on  

understanding   and  support ing   the  ch i ld .    

 

✓  Offer ing  reassurance    

o  Reassur ing   the   ch i ld   that   they  are   st i l l   l iked  and  va lued,   

desp i te   the   cr is is,   le ts  them  know  that   the i r   

dysregula ted  act ions  do  not   def ine   the i r   worth   and  

re in forces   pos i t ive   re lat ionsh ips   moving   forwards.    

 

✓  Practis ing  sel f -care 

o  Work ing  wi th   a  ch i ld   in   emot iona l   d is t ress  can  be  

cha l leng ing,   and  se l f -care   is   important .   Pract i t ioners   

should  remember   to  be  k ind   to   themselves,   debr ie f   and  

re f lect   wi th  a   t rusted   co l league  or  f r iend   (be ing  mindfu l   

o f   GDPR)  and  a l low  themselves   some  t ime  and  space  

to   decompress   and  regu la te   the i r   own  fee l ings   and  

emot ions.    

 

Physical  intervention 

Physica l   in tervent ion   should   on ly   ever   be  used  as  a  last   resor t ,   

when  a l l   o ther   st ra teg ies   have  been  exhausted  and  there   is   a   r isk   

o f   harm  to  the  ch i ld   or  others.   The  DfE  prov ides   gu idance  around  

th is   in  Use  of   Reasonable  Force  In  Schools ,   and  a l l   set t ing   

s ta f f   should   be  c lear   on  the  set t ing ’s   po l ic ies   around  phys ica l   

in tervent ion   and  be  appropr ia te ly   t ra ined  where   needed.    

Summary 

Develop ing  h igh-qual i ty   prov is ion   for   a l l   ch i ld ren,   inc lud ing   those  

wi th   add it iona l   needs,   requ i res   set t ings   to  embrace   a   fu l ly   

inc lus ive   ethos,   pr ior i t is ing  meaningfu l   in teract ions  and  deve lop ing   

pos i t ive  re la t ionsh ips.   High  qua l i ty   interact ions  rooted   in  empathy,   

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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pat ience  and  t rust ,   bu i ld   conf idence   in   communicat ion   and  support   

ch i ldren   to   deve lop   cogni t ive ,   phys ica l ,   soc ia l   and  emot iona l   sk i l ls .  

Recognis ing  a l l   behaviour   as  communicat ion   enables   pract i t ioners   

to   more  conf ident ly   understand  and  respond  to   ch i ldren 's   d iverse   

needs,   par t icu lar ly   dur ing   t imes  of   anx ie ty  or   d is t ress.   Emot iona l   

regu la t ion  st rategies,   inc lud ing   st ructured   rout ines,   adu l t   model l ing   

and  exp l ic i t   act iv i t ies   can  equ ip   ch i ldren   wi th   l i fe long   cop ing  

s t ra teg ies.   In  inev i tab le   moments   o f   cr is is ,   hav ing  a   range  o f   de-

esca la t ion  techniques   can  he lp  pract i t ioners   to   dea l   wi th   s i tuat ions  

ca lmly   to  ensure  phys ica l   and  emot iona l   safe ty.    

Further  information 

Guidance 

•  An  overv iew,   examples   and  t ips  for   us ing   comic  st r ip   

conversat ions:   Comic  str ip   conversations   -   Sheff ie ld  

Chi ldren's   NHS  Foundation  Trust  

•  Too lk i t   deve loped  by  Learn  Together   Cambr idgeshire   to   he lp  

ident i fy   and  support   ch i ldren   exper ienc ing   emot ional ly   based  

school   avo idance:   Emotional ly   Based  School   Avoidance  

Toolki t  

•  Guidance  for   engaging  and  support ing  ch i ldren  wi th   SEND  in  

the  HAF  programme:   Holiday  Activ i t ies  and  Food  

Programme  Toolki t  

•  In format ion   and  gu idance  on  us ing   the   zones  o f   regu lat ion   to  

support   a   ch i ld   to   se l f - regu late :   How  i t   Works  |   The  Zones  

of   Regulation  

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision  

https://library.sheffieldchildrens.nhs.uk/comic-strip-conversations/
https://library.sheffieldchildrens.nhs.uk/comic-strip-conversations/
https://www.cambslearntogether.co.uk/cambridgeshire-send/cambridgeshire-send-oap-toolkits/primary-and-secondary-send-oap-toolkit/social-emotional-and-mental-health-semh/resources/emotionally-based-school-avoidance-toolkit
https://www.cambslearntogether.co.uk/cambridgeshire-send/cambridgeshire-send-oap-toolkits/primary-and-secondary-send-oap-toolkit/social-emotional-and-mental-health-semh/resources/emotionally-based-school-avoidance-toolkit
https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/holiday-activities-and-food-programme-toolkit
https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/holiday-activities-and-food-programme-toolkit
https://zonesofregulation.com/how-it-works/
https://zonesofregulation.com/how-it-works/
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
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•  B log  f rom  Nat iona l   Aut is t ic   Socie ty   on  interocept ion   and  

menta l   wel lbe ing   in   aut ist ic   people :   Interoception  and  mental   

wellbeing  in  autist ic   people  

•  An  overv iew,   examples   and  t ips  for   us ing   Socia l   Stor ies:   

Social   stor ies  -   Sheffie ld   Chi ldren's   NHS  Foundation  Trust  

•  In format ion   about   the  ShREC  approach  to   engage  ch i ldren  in   

h igh   qua l i ty   in teract ions,   deve loped   by  EEF:  The  ShREC  

approach  

•  The  Universa l   Design  for   Learn ing  gu ide l ines:   The  UDL  

Guidel ines  

•  Government   gu idance  on  use  o f   reasonable   force   in   schools :   

Use  of   reasonable   force  in  schools   -   GOV.UK  

•  Too lk i t   fo r   wraparound  prov iders   co l lat ing   usefu l   resources   to  

support   them  to  s tar t ,   grow  and  susta in   wraparound  ch i ldcare:   

Wraparound  toolki t   f rom  Childcare   works   

   

Tools 

•  Yoga  and  mindfulness  YouTube  channel   for   ch i ldren:   Cosmic  

Kids  Yoga  -   YouTube 

•  Se l f -care  p lan   guidance  and  template  for   pr imary   aged  school   

ch i ldren :   My  sel f-care   plan:   pr imary  |   Anna  Freud 

•  Speech  and  Language  UK  resource   l ib rary  for   educators  and  

pro fess iona ls :   Resource  l ibrary  for   educators   -   Speech  and  

Language  UK:  Changing  young  l ives  

•  Wel l -be ing  resources   and  pract ica l   t ips   for   support ing   ch i ldren   

to   manage  the i r   emot iona l   wel lbe ing   and  menta l   hea l th :   Well -

being  resources  |   RISE  |   The  Chi ldren's   Society  

  

https://www.autism.org.uk/advice-and-guidance/professional-practice/interoception-wellbeing
https://www.autism.org.uk/advice-and-guidance/professional-practice/interoception-wellbeing
https://library.sheffieldchildrens.nhs.uk/social-stories/
https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
https://udlguidelines.cast.org/
https://udlguidelines.cast.org/
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://childcareworks.org.uk/wraparound-toolkit/
https://childcareworks.org.uk/wraparound-toolkit/
https://www.youtube.com/CosmicKidsYoga/videos
https://www.youtube.com/CosmicKidsYoga/videos
https://www.annafreud.org/resources/schools-and-colleges/my-self-care-plan-primary/
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/
https://speechandlanguage.org.uk/educators-and-professionals/resource-library-for-educators/
https://rise.childrenssociety.org.uk/wellbeing-resources
https://rise.childrenssociety.org.uk/wellbeing-resources
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Video  case  study:  Daisy  Chain  Day  

Centre   

About the setting 

Daisy  Chain   Day  Centre  is   a  char i ty   based  in   Stockton-on-Tees  

that   supports   aut is t ic   and  neurod ivergent   ch i ldren,   young  people  

and  the i r   fami l ies.   They  o f fer   a  range  of   soc ia l   c lubs  and  a f ter   

school   prov is ion   a imed  a t   he lp ing   them  deve lop  conf idence,   soc ia l   

sk i l ls   and  f r iendships  through  var ious  act iv i t ies.  

 

Case study overview 

In   th is   v ideo  case  study  Daisy   Chain   exp la in   how  they  work   with  

parents   to  understand  the  ind iv idua l   needs  of   each  ch i ld   us ing   

the i r   care  p lan   and  sensory   pro f i le .   They  ta lk   about   the  types  o f   

communicat ion   too ls   they  use  such  as  emot ion  cards,   soc ia l   

s tor ies   and  cho ice   boards.   These  v isua l   too ls   support   the   ch i ld   to  

understand  what   the i r   day  wi l l   look  l ike ,   he lp  them  prepare  for   a   

change  in  act iv i ty ,   thereby  a l lowing   them  to   fee l   less  anx ious   and  

more  conf ident.   You  can  a lso   hear   how  they  create  a   sensory-

f r iend ly   env i ronment   that   supports   the  ch i ldren   to   regu la te   and  

thr ive.  

Quote:  “ I t ’s   incred ib le   to  see  that   just   by  making   a   smal l   change,   

the  massive   impact   i t   can  have  on  these  ch i ldren’s   l ives  and  the ir   

whole   fami l ies. ”   Daisy   Chain   Day  Centre  

 

Cl ick on th is  l ink to  v iew the v ideo case study:  Creating  High-Qual i ty   

Provision  on  Vimeo     

https://vimeo.com/1075287942/fe07c889cb?share=copy
https://vimeo.com/1075287942/fe07c889cb?share=copy
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Case  study:  Whitefield  Primary  School   

About  the  setting 

Whitef ie ld   Pr imary   School   is   a  1 .5- form  ent ry  school   in   the   North   

o f   L iverpool.   The  school   has  a   h igh   proport ion   of   ch i ldren  on  the   

SEND  reg is ter ,   inc lud ing   those  wi th   educat ion,   hea l th   and  care   

(EHC)  p lans.   Many  o f   the   ch i ldren   have  faced  adverse  ch i ldhood  

exper iences   (ACEs),   and  there  is  a   h igh  leve l   of   soc ia l ,   emot iona l   

and  menta l   hea l th   (SEMH)  need.   In   response  to  these  cha l lenges,   

the  school   has  made  s ign i f icant   s t r ides   in   improv ing   inc lus iv i ty   

wi th in   i ts   breakfast   c lub.  

Building  an  inclusive  environment 

The  breakfast   c lub   is   a  va luab le   communi ty   serv ice,   however   many  

ch i ldren,   especia l ly   those  wi th   s ign i f icant   needs,   were   s t rugg l ing   to  

manage  in   such  a   busy  env i ronment.   Th is  a f fected   the i r   ab i l i ty   to   

engage  in   school   act iv i t ies   af ter   breakfast .   Recognis ing   the   need  

for   deve lopment ,   the   leadersh ip   team  decided  to  reassess  the  

breakfast   c lub ’s  s t ructure  to  ensure   that   i t   p rov ided   an  

env i ronment   where   a l l   ch i ld ren   cou ld   thr ive.  

Transforming  the  provision 

A  staf f   member   wi th   exper ience   in   support ing   soc ia l   and  emot iona l   

wel l -be ing  was  appointed   to  lead  the   breakfast   c lub.   The  a im  was  

to   create   a   ca lm,   st ructured,   and  nurtur ing  env i ronment   where   

ch i ldren   cou ld   enjoy   qua l i ty   t ime  wi th   the i r   peers,   engage  in   

act iv i t ies,   and  rece ive  emot iona l   support   before   s tar t ing   the   school   

day.   The  school   base  the i r   approach  on  Brene  Brown’s  “Be  here,   

be  you,   be long”   focusing   on  bu i ld ing   be longing   and  mat ter ing.     

A longside  th is ,   the   prov is ion   is   carefu l ly   const ructed   to   inc lude   
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qual i ty   t ime,   words   o f   a f f i rmat ion,   acts   of   serv ice,   and  phys ica l   

express ion   which   has  pos i t ive ly   t ransformed  the  breakfast   c lub.  

● A  key  component   of   the   prov is ion  inc ludes  foster ing   re lat ionsh ips   

between  ch i ldren.   The  breakfast   c lub   supports   pup i ls   f rom  

nursery   through  Year   6   to  mix,   creat ing  opportun i t ies   for   them  

to   interact ,   bu i ld   f r iendships,   and  learn   f rom  each  o ther.    

● Sensory  e lements  have  been  carefu l ly   considered.   Soft   music  

p lays  in   the   background   and  ch i ldren  engage  in   indoor   games  

and  outdoor   act iv i t ies,   inc lud ing   mindfu lness  walks   and  yoga.   

These  act iv i t ies   promote  ca lm,   re laxat ion,   and  a   sense  of   

communi ty   before  t rans i t ion ing   in to   the   school   day.  

● The  breakfast   c lub   has  c lear   expectat ions,   which  are   

communicated   through  v isua l   t imetab les   and  s t ructured   rout ines.   

Chi ldren   are   taught   to  understand   the   importance  of   pos i t ive   

act ions  such  as  t idy ing   up  and  shar ing.   These  expectat ions   he lp   

create   a  sense  o f   pred ictab i l i ty   and  secur i ty.   Transi t ions  are   

s igna l led   consis tent ly ,   us ing   v isua l   and  aud ib le   cues  to   he lp  

ch i ldren   move  f rom  one  act iv i ty   to   the   next .    

● The  food  of fered   a t   the   breakfast   c lub   is  var ied,   changing  each  

week  wi th   new  menus  created   co l laborat ive ly   with   the   ch i ldren.   

Th is   prov ides  a   sense  of   ownersh ip   and  invo lvement   in   the   

breakfast   c lub   exper ience,   making  i t   more  personal   and  

en joyable.  

● Each  sess ion   concludes  wi th   a  st ructured   t idy-up  t ime,   where  

the  ch i ldren  take  responsib i l i ty   for   main ta in ing   an  organised   

space.   Th is   promotes   a   sense  o f   responsib i l i ty   and  communi ty.    

● Staf f   model   pos i t ive   behaviours   such  as  k indness,   teamwork,   and  

res i l ience,   which  re inforces   these  va lues  throughout   the   set t ing.    
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Making  a  difference 

Feedback  f rom  parents,   carers,   and  s ta f f   is   overwhelming ly   

pos i t ive.   Chi ldren  are   coming  to   school   more  set t led   and  ready  to   

learn,   wi th  the   ca lm  and  nur tur ing   env i ronment   help ing   them  to  

regu la te   the i r   emot ions.   Parents   and  carers   report   that   the i r   

ch i ldren   are   eager   to   at tend  breakfast   c lub.    

Quote:  “Everybody  at   breakfast   c lub   loves  be ing   par t   o f   the  team.   

And  i t   se ts   us  a l l   of f   to   a   great   s tart .   Not   just   the   ch i ldren,   but   

the  staf f ,   the   caretaker ,   everybody! ”   Whitef ie ld   Pr imary  School    
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5  Working  in  partnership 

Support ing   ch i ldren   wi th   SEND  in  any  set t ing,   includ ing   

wraparound,   requi res   a   co l laborat ive,   coord inated   approach  to   

ensure  that   the i r   needs  are  fu l ly   met   and  that   they  have  every   

opportun i ty   to   thr ive.   The  success  of   the   support   o f fered   by  

prov iders  is   dependent   on  e f fect ive   partnersh ips   between  a l l   the   

re levant   stakeholders,   inc lud ing   the   ch i ldren,   the i r   fami l ies,   o ther   

pro fess iona ls ,   set t ings   and  externa l   agencies,   and  loca l   author i t ies.      

Partnerships  with  children   

Throughout   th is   too lk i t ,   the  importance   o f   re lat ionsh ips   and  ch i ld   

vo ice  has  been  h igh l ighted .   The  ch i ld ’s   perspect ive   is  a t   the  heart   

o f   a l l   ef fect ive   par tnersh ip   work ing.   Understanding   and  respect ing   

ch i ldren ’s   needs,   preferences,   st rengths  and  exper iences   is   

fundamenta l   to   des ign ing,   p lann ing   and  implement ing   prov is ion,   

ensur ing   that   they  fee l   heard  and  have  ownersh ip   o f   the i r   own  

exper ience.      

Active  participation  and  a  child-centred  approach 

Chi ldren   wi th  SEND  should   be  empowered  to   part ic ipate   act ive ly   in   

dec is ions   about   the i r   care.   Pract i t ioners   can  support   th is   by:    

✓  Encouraging  sel f-expression  and  open  communication 

Providers   should  create  env i ronments   where  ch i ldren   fee l   

comfortab le   express ing  the i r   thoughts,   fee l ings   and  cho ices.   

Th is   wi l l   invo lve   communicat ion -enabl ing   approaches   such  as  

appropr ia te   and  pos i t ive  language,   v isua l   scaf fo lds  and  

communicat ion   too ls .      

✓  Support   for   decision  making 
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With   appropr iate   support ,   ch i ldren   can  part ic ipate   in   set t ing   

goa ls ,   and  determin ing  how  they  want   to  be  supported.   Th is   

not   on ly  enhances  the i r   sense  of   agency  and  contro l ,   but   

a lso  cont r ibutes   to   the i r   ho l is t ic   progress,   independence  and  

res i l ience.          

Put  s imply ,   prov iders   should  gather   ch i ldren ’s   op in ions,   thoughts   

and  preferences,   in   whatever  way  these  are   communicated.   These  

should  then  be  taken  on  board  and  acted  upon.    

Partnerships  with  parents,  carers  and  families 

Parents   and  carers   are   the   most   knowledgeable   advocates   for   

the i r   ch i ldren.   They  have  cr i t ica l   ins ights  in to  the i r   ch i ld ’s   

s t rengths,   preferences  and  cha l lenges,   and  the i r   invo lvement   is   

cruc ia l   to   ef fect ive   support .   Th is   can  be  fac i l i ta ted   by:    

✓  Building  trust ing  re lationships 

Bui ld ing  t rust ing   re la t ionsh ips   with  parents  and  carers   

invo lves   open,   honest ,   and  support ive   communicat ion,   even  

when  there  are   d i f ferences   o f   opin ion.   Prov iders   should  

ensure  that   they  communicate   regu lar ly   and  e f fect ive ly   wi th   

parents,   prov id ing   c lear   in format ion   and  updates .   There   are   

var ious  methods  undertaken  for   th is ,   o f ten   us ing  a  

combinat ion   o f   in-person  d iscuss ion,   ana logue  approaches   

such  as  communicat ion   books,   and/or  d ig i ta l   too ls.    

 

✓  Listening  and  valuing  parent/carer   input   

Taking   parenta l   suggest ions   and  concerns   ser ious ly ,   act ing  on  

them  and  d iscuss ing  them  openly  and  support ive ly   he lps   to  

create   a  more   ef fect ive,   ch i ld -centred   p lan  o f   support .    

 

✓  Involving  parents/carers   in   decision-making 



Mott MacDonald 
 
 

 

 

Page 61 of 110 

 
 

Mott MacDonald Restricted 

Parents   and  carers   should   be  act ive ly   invo lved   in  the   

p lann ing  and  rev iew  o f   the i r   ch i ld ’s   prov is ion.   Th is  can  

inc lude: 

o  Co l laborat ing   on  set t ing   goa ls   for   the i r   ch i ld ’s   next   

s teps.    

o  Encourag ing  parenta l   input   into  the   creat ion   of   a   ch i ld ’s   

ind iv idua l   support   o r  care   p lans,   and  invo lv ing   them  in   

regu lar   rev iews  of   progress.  

 

✓  Providing  support    

Parents   and  carers   of   ch i ldren   with   SEND  o f ten   report   

exper ienc ing   s t ress,   f rust rat ion   and  fee l ings   of   isola t ion.   

Prov iders   can  of fer   emot iona l   and  pract ica l   support   by:    

o  Showing   empathy  and  understanding.  

o  Us ing  respect fu l ,   pos i t ive ,   support ive   language  a t   a l l   

t imes.    

o  Support ing   and  ta lk ing   about   the  needs  a   ch i ld   is   

present ing   with,   regard less   o f   formal   ident i f ica t ion   or   

d iagnosis .     Ref lect ing   on  the   models  shown  here   can  

support   wi th  th is .    

o  Showing   uncondit iona l   pos i t ive   regard   for   ch i ldren  and  

the i r   fami l ies.  

o  S ignpost ing   to   nat iona l   and  loca l   support   networks,   such  

as  parent   support   groups  or   loca l   SEND  serv ices   (see  

top  t ips  be low) .    

 

Organisations   focusing  on  parent/carer   support  

•  Char i ty   for   fami l ies   with  d isab led   ch i ldren:   Contact  

•  Parent ing  and  fami ly   support :   Family   l ives      

https://contact.org.uk/
https://www.familylives.org.uk/
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Partnerships  with  external   agencies  and  professionals 

Somet imes,   ch i ldren   wi l l   be  accessing  support   f rom  externa l   

agencies.   Coord inat ion   between  groups  o f   pro fess iona ls   is   

important   to  de l iver   ho l ist ic ,   in tegrated  prov is ion,   for   ch i ldren   and  

the i r   fami l ies.   This   should  encourage   a   team  approach,   to   make  

sure   that   everyone   is   work ing  together   wi th   the  a im  o f   support ing   

the  ind iv idua l .        

Whi lst   not   so le ly   the   responsib i l i ty   of   wraparound   prov iders,   

deve lop ing   pro fess iona l   re lat ionsh ips   with  externa l   and  specia l ist   

agencies   can  prov ide  inva luable   knowledge,   support   and  gu idance.   

Other   profess ionals   may  a lso  be  ab le   to  he lp   to  make  l inks   with  

o ther   groups  or   organisat ions  who  can  support   prov iders   in   the i r   

pract ice.      

I t   can  be  he lp fu l   to   make  sure  that   you  understand   ro les   and  

remits   o f   external   agencies   in   your   area.   Some  of   the   key  

externa l   agencies  you  may  encounter   are   l ike ly   to  inc lude:    

✓  Speech  and  language  therapy  (SALT)  services:   Support ing  

ch i ldren   wi th   speech,   language  and  communicat ion   d i f f icu l t ies,   

as  wel l   as  eat ing,   dr ink ing   and  swal lowing.  

Help fu l   l inks  on  SALT: 

o  The  Royal   Col lege  of  Speech  and  Language  

Therapists  

o  Speech  and  Language  UK  

✓  Occupational   therapy  (OT)  service:   ‘Occupat ions ’   are   

act iv i t ies  which   are   encountered   every   day.     Occupat iona l   

therap is ts   wi l l   o f ten   he lp  in   areas  such  as  phys ica l   

movement,   f ine   and  gross  motor   sk i l ls ,   eat ing   and  dr ink ing,   

personal   care,   sensory   processing,   dress ing,   to i let   t ra in ing,   as  

wel l   as  many  o thers.      

He lp fu l   l inks  on  OT: 

https://www.rcslt.org/about-us/
https://www.rcslt.org/about-us/
https://speechandlanguage.org.uk/
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o  The  Royal   Col lege  of  Occupational   Therapists    

o  Oxford  Health  OT    

✓  Educational   psychology  (EP)  services:   Educat iona l   

Psycholog ists   support   ch i ldren  and  the i r   fami l ies  us ing  

psycholog ica l   theory   and  techniques,   promot ing   pos i t ive  menta l   

hea l th   and  deve lop ing  an  understanding   o f   how  ch i ldren   work  

best .   They  work  wi th   ch i ldren   and  young  people ,   set t ings   and  

fami l ies.      

He lp fu l   l inks  on  EP: 

o  About  Educational   Psychology  -   edpsy.org.uk  

o  Associat ion  of   Educational   Psychologists  

 

✓  Child  and  adolescent   mental   heal th  (CAMHS)  services :   A  

nat iona l   hea lth   serv ice  (NHS)  that   assesses   and  t reats  young  

people   with   emot iona l   or   menta l   hea l th   d i f f icu l t ies.      

He lp fu l   resources:  

o  Guide  to  CAMHS  |   Mental   Health  Services   |   

YoungMinds  

o  Children  and  young  people 's   mental   heal th  services   -   

NHS  

Partnership  with  schools     

I f   your   wraparound   prov is ion   is   par t   o f   a   school   set t ing,   i t   is   

important   to  work   c lose ly  wi th   the   school ’s   SENCO.   The  SENCO  

is   responsib le   for   coord inat ing   and  overseeing   prov is ion  and  

support   for   s tudents   wi th   add i t iona l   needs  with in   the   school ,   and  

so  the i r   work   wi th   you  as  a  wraparound   prov ider   can  ensure  that   

these  ch i ldren   rece ive  the   r ight   support   outs ide   the   school   day  

too.      

The  school   SENCO’s   ro le   is   to   oversee  and  coord inate   SEN  

prov is ion.   Thei r   ro le   invo lves   of fer ing   support   and  gu idance  to   

s ta f f   to   support   ch i ldren   wi th   SEND,   not   tak ing  responsib i l i ty   for   

https://www.rcot.co.uk/
https://www.oxfordhealth.nhs.uk/cit/occupational-therapy/
https://edpsy.org.uk/about/educational-psychology/
https://www.aep.org.uk/
https://www.youngminds.org.uk/young-person/your-guide-to-support/guide-to-camhs/
https://www.youngminds.org.uk/young-person/your-guide-to-support/guide-to-camhs/
https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/
https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/
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al l   ch i ldren  wi th   SEND  themselves.   I t   is   important   that   a l l   

members  o f   s ta f f   are   aware   of   th is ,   and  of   the   fact   that   inc lus ive   

prov is ion  for   ch i ldren  with   SEND  is   a  whole   s ta f f   responsib i l i ty .    

✓  Relationships  

o  Bu i ld   a   good  re la t ionsh ip   wi th   the   school   SENCO  and  

ask  them  to   keep  you  in formed  about   ch i ldren  who  you  

may  be  work ing   wi th   who  have  add i t iona l   needs,   

whether   these  are   a l ready  ident i f ied   or  may  be  just   

emerg ing.   Th is  wi l l   bu i ld   s ta f f   awareness  o f   par t icu lar   

support   needs,   and  enable   you  to   adapt   approaches  

accord ing ly   f rom  the  outset .        

✓  Consistency   

o  SENCOs  wi l l   a lso   be  ab le   to  prov ide  more  genera l   

in format ion   about   school   approaches  ( for   example,   the   

communicat ion   s tra teg ies   and  supports   rout ine ly   used  in   

school) .   They  may  be  ab le  to   prov ide  resources  such  as  

v isua l   scaf fo lds   and  images  consis tent   wi th   what   is   used  

across  the   rest   o f   school .      

✓  Transit ions  

o  The  SENCO  can  he lp   to   prov ide   support ive   st ra teg ies  

around  t rans i t ions   into  and  out   of   set t ings.   Th is   wi l l   

he lp   wraparound   s ta f f   to   create  pos i t ive ,   support ive   

p lans  for   ch i ldren   to  he lp   them  moving   f rom  one  space,   

or   part   o f   the i r   day,   to  another .        

✓  Professional   development    

o  SENCOs  may  be  ab le   to   o f fer   t ra in ing   and  gu idance   to  

pract i t ioners   and  inv i te   them  to   t ra in ing   sess ions  

p lanned  for   school   staf f .   Th is   may  inc lude  understanding   

d i f ferent   areas  o f   need,   communicat ion   s t ra teg ies ,   and  

fur ther   deve lopment   o f   inc lus ive,   support ive   env i ronments.      
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I f   your   prov is ion   is   not   hosted  in  a  school   set t ing,   i t   would   a lso   

be  usefu l   to   make  l inks   wi th   local   schools   to  he lp  to   deve lop  a   

co l laborat ive   approach   to  support .   Parent /carer   permiss ion  should  

a lways  be  sought   before  any  informat ion   is   shared   about   speci f ic   

ch i ldren.   Reaching   out   to  loca l   school   SENCOs  wi l l   be  a   usefu l   

s tar t ing  po in t   to   bu i ld   re lat ionsh ips   and  ensure   co l laborat ive   

work ing   to  support   ch i ldren.      

Working  with  local  authorities 

Local   author i t ies   p lay   a   cent ra l   ro le   in  prov id ing   serv ices   and  

support   for   ch i ldren   and  fami l ies,   f rom  fund ing   and  educat ion   to   

t ransport   arrangements.   Develop ing   partnersh ips   with   your   loca l   

author i ty   can  be  ext remely  he lp fu l   in   ensur ing   that   ch i ldren   have  

access  to  prov is ion,   support   and  resources.      

Through  these  re la t ionsh ips,   wraparound   prov iders   can:      

✓  Contr ibute  to  the  creat ion  and  review  of  EHC  plans 

o  Pract i t ioners   can  work   c lose ly  wi th   parents,   o ther   

set t ings   and  local   author i t ies   to   ensure   that   ch i ldren ’s   

needs  are   accurate ly   ref lected   in   the i r   EHC  p lan  and  

that   requ i red   resources   and  prov is ion  are   incorporated.      

✓  Monitor   progress 

o  Prov iders   can  t rack  the   ch i ld ’s   progress   in   re la t ion   to  

the i r   EHC  p lan  targets   and  communicate   th is  in format ion   

to   parents/carers   and  other   profess iona ls ,   both   informal ly   

and  as  par t   o f   the   annual   rev iew  process.      

✓  Navigate  funding  and  resources 

o  Loca l   author i t ies   are  responsib le   for   a l locat ing   fund ing   

for   SEND  serv ices,   inc lud ing   wraparound   care.   I t   is   

usefu l   i f   wraparound  prov iders   understand  loca l   fund ing  

processes   and  ensure   that   they  are   rece iv ing   the  

necessary   resources   to   support   ch i ldren   ef fect ive ly.  
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✓  Review  transport   arrangements  and  advocate   for   children  

as  needed   

o  For   many  ch i ldren   with   SEND,   t ransport   arrangements   

are   important   for   accessing   prov is ion.   Loca l   author i t ies ’   

s ta tu tory   duty  requ i res   them  to  arrange  f ree   t ravel   to   

enable   an  e l ig ib le   ch i ld   to  t rave l   to  school   for   the   

beg inn ing   o f   the   school   day,   and  to   return   home  a t   the  

end  o f   the   school   day.   They  are  not   requ i red  to   

arrange  t rave l   to  enable  ch i ldren  to  a t tend  before  and/or   

a f ter -school   c lubs.   Fur ther   gu idance  can  be  found  here:   

Home-to-school   t rave l   -   GOV.UK.   Loca l   author i t ies ’   

s ta tu tory   duty  requ i res   them  to  arrange  f ree   t ravel   to   

enable   an  e l ig ib le   ch i ld   to  t rave l   to  school   for   the   

beg inn ing   o f   the   school   day,   and  to   return   home  a t   the  

end  o f   the   school   day.   They  are  not   requ i red  to   

arrange  t rave l   to  enable  ch i ldren  to  a t tend  before  and/or   

a f ter -school   c lubs.   Fur ther   gu idance  can  be  found  here:     

Home-to-school  travel   -   GOV.UK .      

o  Whi le   loca l   author i t ies   are   not   requ i red   to   make  t rave l   

arrangements   to   enable   e l ig ib le   ch i ldren   to   a t tend  

breakfast   c lubs  -   Department   for   Educat ion   gu idance   

s ta tes  that   ‘ I t   is   the   responsib i l i ty   of   parents   and  carers  

to   drop  of f   ch i ldren   to   breakfast   c lubs  or   make  

a l ternat ive   t rave l   arrangements ’ ,   we  encourage  them  to   

work   with   schools   to   f ind   so lu t ions   wherever   i t   is   

poss ib le   to   do  so.   For  example,   i f   6   ch i ldren  t rave l   to  

school   together   in   a   min ibus  and  the   parents  o f   a l l   6  

ch i ldren   wish  them  to   a t tend  the  breakfast   c lub,   i t   may  

be  re la t ive ly   s t ra ight forward   to   arrange  for   the   min ibus   

to   arr ive   a t   school   30  minutes   ear l ie r   each  day.  

o  Providers  can  offer   support  to  famil ies   by:   

https://www.gov.uk/government/publications/home-to-school-travel-and-transport-guidance
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▪  L ia is ing  wi th   loca l   author i t ies   for   support   and  

gu idance  where   ch i ldren   requ i re   t ransport   ass istance   

in   order   to  a t tend   prov is ion .  

▪  Advocat ing   for   the   needs  o f   ch i ldren   and  work ing   

wi th   loca l   author i t ies   to   reso lve  any  concerns.    

▪  Be ing   as  f lex ib le   as  is  poss ib le   in   prov id ing   

ch i ldren   wi th   what   they  need  when  they  do  arr ive   

in   set t ing.   In   a  school   set t ing,   some  ch i ldren   may  

arr ive   at   d i f ferent   t imes  each  day  due  to   t ransport   

issues  and  may  have  had  long  journeys.   Work  wi th   

schools   to   creat ive ly   consider   ways  that   ch i ldren   

can  be  prov ided   wi th  food,   dr ink  and  some  t ime  to   

decompress  on  arr iva l   a t   the  set t ing .    

Top  tips 

•  Contact   the   person  in  your  loca l   author i ty   responsib le   for   

overseeing  wraparound  prov is ion.   Th is   wi l l   be  s t ructured   

d i f ferent ly   in   every   area,   but   get t ing   in  touch  wi th  your   loca l   

schools   team  or  SEND  team  can  be  a  good  p lace  to   s tar t .      

•  F ind  out   whether   your   loca l   author i ty   has  an  ‘Ord inar i ly   

Ava i lab le   Prov is ion ’   document   o f   what   is   expected  in  schools .   

Th is   can  be  he lpfu l   to   in form  inc lus ive  pract ice   in   

wraparound  prov is ion  too.    

•  When  a   ch i ld   s tar ts   in   your   provis ion,   ensure  that   you  f ind   

out   how  they  wi l l   be  arr iv ing   and  leav ing   (where   appropr ia te) .   

Wi l l   they  be  bought   by  a  parent   or   carer,   o r   wi l l   they  be  

accessing   t ransport   f rom  the  local   author i ty?  Make  sure   you  

know  who  to   contact   i f   any  issues  ar ise.      

Quote:  “Where  we  ident i fy   that   a  ch i ld   has  add i t iona l   needs,   we  

wi l l   make  a   p lan  wi th   the   parent   to  ensure  they  are   happy  wi th   
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the  cho ices  and  dec is ion  we’re   making   for  the i r   ch i ld . ”   Boxgrove   

Pr imary   School  

Co-production 

Co-product ion   is   a   key  pr inc ip le   in   support ing   ch i ldren  with   SEND.   

I t   is   based  on  the   idea  that   fami l ies,   pro fess iona ls   and  ch i ldren  

themselves   should   work   together   as  equal   partners   in  the   creat ion  

and  de l ivery   of   prov is ion.   Th is  co l laborat ive   approach   fosters   a   

sense  of   shared   responsib i l i ty   and  ensures  that   the   ch i ld ’s   

exper ience  and  vo ice  is   cent ra l .    

Principles  of  co-production 

✓  Shared  decision  making   

Chi ldren,   fami l ies  and  pro fess iona ls   work  together   to   deve lop,   

rev iew  and  ad just   prov is ion.    

✓  Equal   partnerships    

Chi ldren,   fami l ies  and  pro fess iona ls   are   equal   contr ibutors   to   

the  process,   each  prov id ing   un ique  ins ights   and  expert ise.      

✓  Respect 

The  knowledge  and  exper ience  o f   ch i ldren   and  the i r   fami l ies,   

as  wel l   as  the   pro fess iona l   expert ise   o f   prov iders  and  

externa l   agencies  are   va lued  equal ly .      

Benefits  of  co-production 

True  co-product ion   leads  to   more  e f fect ive  and  ta i lo red  support .   I t   

ensures  that   ch i ldren ’s   needs  are  met   in   ways  that   are   meaningful   

to   them.    I t   supports   ch i ldren,   parents   and  carers   to   fee l   

empowered  and  supported   to  advocate  for   themselves,   and  i t   

enables   serv ice   prov iders  to   de l iver   more  ef fect ive,   coord inated   

and  re levant   support .      
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Practical  steps  for  implementing  co-production 

Engage  ch i ldren,   parents   and  carers ,   and  pro fess iona ls   f rom  the  

outset .   Ensure  that   the i r   cont r ibut ions  are   sought,   va lued,   heard  

and  incorporated  in to   dec is ion   making,   both  for   the i r   ind iv idua l   

ch i ld   and  towards   bu i ld ing  a   set t ing ’s   prov is ion  more  genera l ly.      

Create   c lear ,   accessib le   processes  for   gather ing   v iews  and  

feedback  inc lud ing   for   those  ch i ldren   and  fami l ies  who  may  be  

less  voca l   and  for thcoming   wi th   the i r   v iews.   Consider   ways  to  

engage  wi th   harder   to   reach  communi t ies,   ch i ldren  who  are   pre-

verba l   or   non-speaking,   and  fami l ies   who  may  not   be  us ing  

Engl ish  as  the i r   f i rs t   language.   Ensure   that   a l l   par t ies   are   kept   

in formed  and  that   the i r   input   is   genuine ly   ref lected   in   p lann ing   

and  deve lopment   o f   prov is ion.      

The  a im  is  to   move  towards  a  model   o f   do ing  wi th ,   not   do ing   to .      

Ladder  of  Involvement 

The  Ladder   o f   Invo lvement   i l lus t rates   the  progress ive   leve ls   o f   

engagement   and  commitment   ind iv idua ls   can  have  wi th in   a   

communi ty   or  organisat ion.  

Doing  to  >  Doing  for   >  Doing  wi th   

The  ‘do ing  to ’   leve l   inc ludes  coerc ing  and  educat ing.  

The  ‘do ing  for ’   leve l   inc ludes  in forming ,   consult ing  and  engaging.  

The  ‘do ing  wi th ’   leve l   inc ludes  co-design ing  and  co -producing.  

Summary 

Working  in   partnersh ip   with  ch i ldren,   fami l ies   and  o ther  

pro fess iona ls ,   is   key  to   de l iver ing   h igh-qual i ty   support   for   ch i ldren  

wi th   SEND.   By  embracing   pr inc ip les   o f   co-product ion ,   and  
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mainta in ing  c lear,   open  communicat ion,   prov iders  can  create   a  

more  cohesive,   coord inated   and  responsive  prov is ion.    

Links  to  addit ional   information  within  the toolkit   mentioned  in  

this   chapter  

You   can  f ind  more  deta i ls   on  creat ing  inc lus ive  env i ronments  

here.  

You   can  f ind  more  deta i ls   on   the  models   of   d isab i l i ty   here.   

You   can  f ind  more  deta i ls   on   workforce t ra in ing  and  gu idance  

here.  

You   can  f ind  more  deta i ls   on   EHC  p lans  here.  

Top  tips 

There   are  lo ts   of   serv ices   and  agencies  that   ex ist   to   support   

ch i ldren   wi th   SEND  and  the i r   fami l ies.   Knowing   where  to  look  to  

f ind  the   r ight   support   can  somet imes  be  overwhelming,   for   fami l ies   

and  profess iona ls   a l ike .     A  good  s tart ing   po in t   is   ‘ the   loca l   o f fer ’ .   

Th is   is   the   ‘one  s top  shop’ ,   an   on l ine   space  where   people   can  

go  to   f ind   out   about   loca l   serv ices,   community   groups  and  

prov is ion  for   ch i ldren  with   SEND  and  the i r   fami l ies.     The  loca l   

o f fer   is   descr ibed   in   the   SEND  Code  o f   Pract ice  Chapter  4,   and  

i t   is   a   statutory   requ i rement   that   loca l   author i t ies   pub l ish  and  

mainta in   i t .    

What  the  loca l   of fer   looks  l ike   d i f fers  across  loca l   author i t ies.   Try  

an  internet   search   for   ‘<your   local   area>  Loca l   Offer ’   o r   search  

here:   SEND  Local   Offers  in  the  UK  |   Wel lChi ld     o r   by  postcode  

here:     SEND  Support   -   Young  People 's   Hub  from  KIDS .   

Fami l ia r ise   yourse l f   wi th  serv ices   ava i lab le   in  your  area.   You  can  

s ignpost   the   local   of fer   to   parents   too.        

https://www.wellchild.org.uk/get-support/information-hub/send-local-offers-in-the-uk/
https://hub.kids.org.uk/
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You  may  a lso   be  in  a   fami ly   hub  area.   Fami ly   hubs  br ing   

together  loca l   serv ices   to   support   young  people   and  the i r   fami l ies,   

somet imes  in  a   phys ica l   space.   You  can  f ind   out   whether  th is   

app l ies  to   your   area  here:   Family   Hubs  Network  -   Helping  local   

authori t ies   and  VCS  help  famil ies .  

You  might   a lso   l ike   to  contact   some  o f   the  serv ices   l is ted   to   

make  connect ions.      

Ref lect ion :   How  wel l   do  you  fee l   your   set t ing   works  in   partnersh ip   

wi th   ch i ldren ,   parents  and  carers ,   externa l   serv ices   and  agencies ,   

and  your   loca l   author i ty?   Consider   ways  that   you  cou ld  move  

fur ther  towards  co-product ion   and  partnersh ip   work ing.   Perhaps  you  

cou ld   s tar t   by  gather ing   some  chi ld   and  fami ly   voice   about   your   

prov is ion.  

Further  information 

•  In format ion   about   the  ro le   of   an  Educat iona l   Psycholog ist :   

About  Educational   Psychology  -   edpsy.org.uk  

•  The  t rade  un ion   and  profess iona l   associa t ion   for   Educat ion  

Psycholog ists   in   the  UK:   Associat ion  of   Educational   

Psychologists  

•  In format ion   about   ch i ldren   and  young  people ’s   menta l   hea l th   

serv ices:   Children  and  young  people 's   mental   heal th  

services  -   NHS  

•  Char i ty   prov id ing   in format ion,   support   and  adv ice  to   fami l ies   

wi th   d isab led  ch i ldren:   Contact:   for   famil ies   with  disabled  

chi ldren  

•  F ind  your   loca l   Fami ly   Hub:   Family  Hubs  Network  -   Helping  

local   authori t ies   and  VCS  help  famil ies    

•  Char i ty   prov id ing   in format ion,   adv ice   and  targeted  ear ly   

in tervent ion   and  cr is is   support   to  fami l ies:   Family   l ives     

https://familyhubsnetwork.com/
https://familyhubsnetwork.com/
https://edpsy.org.uk/about/educational-psychology/
https://www.aep.org.uk/
https://www.aep.org.uk/
https://www.aep.org.uk/
https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/
https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/
https://contact.org.uk/
https://contact.org.uk/
https://familyhubsnetwork.com/
https://familyhubsnetwork.com/
https://www.familylives.org.uk/
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•  In format ion   about   CAMHS  and  gu idance  on  how  to  access  i t :   

Guide  to  CAMHS  |   Mental   Health  Services   |   YoungMinds  

•  Statutory  gu idance   on  loca l   author i t ies   responsib i l i t ies   when  

making   home-to-school   t rave l   arrangements   for   ch i ldren:   

Home-to-school   travel   -   GOV.UK  

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision  

•  In format ion   about   the  ro le   of   an  Occupat iona l   Therap is t :   

Oxford  Health  OT    

•  Char i ty   prov id ing   speech  and  language  informat ion,   too ls  and  

resources  for   schools   and  nurser ies:   Speech  and  Language  

UK  

•  The  Royal   Col lege  o f   Occupat ional   Therap is ts:   The  Royal   

Col lege  of   Occupational   Therapists    

•  The  Royal   Col lege  o f   Speech  and  Language  Therap is ts:   The  

Royal   Col lege  of   Speech  and  Language  Therapists  

•  Guidance  exp la in ing   the  ro le   of   schools   and  academy  t rusts   

in   support ing   parents   to  access  wraparound  ch i ldcare:   

Wraparound  chi ldcare   guidance  for   schools  -   GOV.UK  

•  Guidance  exp la in ing   the  ro le   of   loca l   author i t ies   in   re lat ion   to  

wraparound  care:   Wraparound  chi ldcare:   guidance  for  local   

authori t ies   -   GOV.UK  

 

https://www.youngminds.org.uk/young-person/your-guide-to-support/guide-to-camhs/
https://www.gov.uk/government/publications/home-to-school-travel-and-transport-guidance
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://www.oxfordhealth.nhs.uk/cit/occupational-therapy/
https://speechandlanguage.org.uk/
https://speechandlanguage.org.uk/
https://www.rcot.co.uk/
https://www.rcot.co.uk/
https://www.rcslt.org/about-us/
https://www.rcslt.org/about-us/
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-schools
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-local-authorities
https://www.gov.uk/government/publications/wraparound-childcare-guidance-for-local-authorities
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Case  study:  Elburton  Primary  School   

About  the  setting 

Elburton   Pr imary  School   in   P lymouth  is  a   two-form  ent ry   school   

wi th   around  465  pup i ls ,   o f fer ing   a   mix  o f   indoor   and  outdoor   

learn ing  spaces.   The  school   has  been  a  cornerstone   of   the   loca l   

communi ty   for   over   50  years  and  in   2023  they  jo ined  the   

Learn ing   Academies   Trust   as  one  o f   the i r   18  school   co l laborat ive.  

The  school   are   proud  to   o f fer   breakfast   and  af ter-school   prov is ion   

in   The  Den  -   a   secure   env i ronment   wi th in   the  school   grounds  -   

prov id ing   a   safe,   nur tur ing   and  accessib le   space  for   ch i ldren  

before  and  af ter   school.   At   the   heart   o f   the i r   prov is ion  is  the  

be l ie f   that   e f fect ive   wraparound   prov is ion   re l ies  on:  

● s t rong  re la t ionsh ips   between  ch i ldren   and  adu l ts    

● e f fect ive   s ta f f   t ra in ing   and  deve lopment   to   ensure   understanding   

o f   needs 

● inc lus ive   pract ice   and  a   support ive   env i ronment    

Empowering  staff 

For  E lbur ton   Pr imary  School,   s taf f   cont inu i ty   and  emot iona l   

secur i ty   are  crucia l .   Some  s ta f f   work   so le ly   in   The  Den,   whi le   

o thers   a lso   serve  as  teach ing  assis tants,   foster ing  s t rong,   t rust ing   

re la t ionsh ips   with   the  ch i ldren.   A l l   s ta f f   rece ive  the   same  t ra in ing  

and  access  to   regu lar   profess iona l   deve lopment ,   inc lud ing  

safeguard ing,   inc lus ive  pract ice,   and  speci f ic   SEND  needs.   In   

add i t ion,   a l l   s taf f   rece ive   updates   on  any  changes  to  ch i ldren 's   

needs  f rom  the  school 's   SENCO  ensur ing   that   a l l   s taf f   fee l   va lued  

as  par t   o f   the   school ’s   overa l l   p rov is ion.  



Mott MacDonald 
 
 

 

 

Page 74 of 110 

 
 

Mott MacDonald Restricted 

The  school   recognises  the   importance  o f   ef fect ive   communicat ion   

between  s ta f f   and  wraparound  pract i t ioners   in  foster ing   an  

inc lus ive   env i ronment.   They  use  an  interna l   logg ing   system  

(CPOMS)  to   t rack   inc idents   and  concerns,   ensur ing   seamless  

in format ion   shar ing.   Th is   is   par t icu lar ly   cruc ia l   for   ch i ldren   with   

h igh   needs,   such  as  those  on  the   pathway  to   rece iv ing   an  

educat ion,   hea l th   and  care   (EHC)  p lan.  

Partnerships  with  Parents   

The  school   is   an  advocate  of   foster ing   ef fect ive   re la t ionsh ips   

between  wraparound   s taf f   and  parents  and  carers.   They  work  wi th   

parents   and  carers   to   capture   informat ion  about   the i r   ch i ld 's   

needs,   and  through  regu lar   communicat ion,   ensure   any  changes  

are   prompt ly   addressed.   Wraparound   s ta f f   o f ten   have  more  d i rect   

contact   wi th  parents   and  carers,   ho ld ing   va luab le   knowledge  that   

wi l l   enable  them  to  support   the   ch i ldren   more  e f fect ive ly.   The  

school   team  ethos  and  emphasis   on  open  communicat ion   between  

a l l   part ies  is   therefore   cruc ia l   to  support   the  ch i ldren  e f fect ive ly.  

Quote:  “ I f   you  are   pr ior i t is ing   making  re la t ionsh ips   wi th   ch i ldren,   i f   

you  have  a   rea l ly   good  awareness   of   a  broad  range  o f   needs  

and  you  consider   your   env i ronment   carefu l ly,   o ther  b i ts   wi l l   f i t   

in to  p lace. ”   E lburton  Pr imary   School    

Creating  an  inclusive  environment 

Elburton   have  taken  huge  s teps  to   embed  inc lus iv i ty   in   the   

phys ica l   env i ronment   o f   the  c lubs  but   recognise  there   is   a lways  

more  that   can  be  done.     To  support   regu la t ion,   resources   are  

organised  for   easy  access,   and  the   space  mimics   a   c lassroom  

envi ronment,   thereby  promot ing   cont inu i ty.   The  c lub   o f fers  a  range  

o f   act iv i t ies   to   cater  to   d i f ferent   needs  and  preferences   of   the   

ch i ldren   inc lud ing  games,   ar ts   and  cra f ts ,   outdoor   act iv i t ies,   and  

d iscos.   They  have  created   sensory- f r iend ly   spaces  wi th  qu ie ter   
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areas  for  ch i ldren   with  sensory   needs  who  might   need  he lp   

regu la t ing.   The  school   is   s t i l l   deve lop ing   i ts   sensory-speci f ic   

prov is ion,   but   the   f lex ib le   zon ing  o f   spaces  means  they  are  ab le   

to   support   a   more   d iverse   range  o f   needs.  

Quote:  “Breakfast   and  af ter -school   c lubs  are  part   of   many  

ch i ldren ’s   days,   and  a lways  wi l l   be.   We’ve  spent   so   long  in   

schools   t ry ing  to   make  sure  that   a l l   o f   our   t rans i t ions  and  

prov is ion  works  wel l ,   and  that   our   env i ronments   are   r ight .   That   

should  be  considered  in   breakfast   and  a f ter   school   wraparound  

prov is ions  too.     I t ’s   a lways  important   to   re f lect   and  th ink  ‘what   

e lse  can  we  do?”   E lbur ton  Pr imary   School  

  



Mott MacDonald 
 
 

 

 

Page 76 of 110 

 
 

Mott MacDonald Restricted 

6  Food  handling  and  preparation 

Food  as  part  of  wraparound  provision 

Whether  i t 's   a   breakfast   c lub,   af ter -school,   o r   ho l iday  prov is ion,   

food  is   l ike ly   to   be  a   par t   of   your   set t ing 's   of fer ings.   Th is  cou ld   

range  f rom  occasional   snacks  to   fu l l   meals.  

As  with  a l l   a reas  of   prov is ion,   i t   is   cruc ia l   to   prov ide   an  

env i ronment   that   is   not   on ly   safe  and  inc lus ive,   but   a lso   

support ive  o f   ch i ldren ’s   d iverse  needs.   Food  p lann ing,   preparat ion   

and  handl ing   p lay   a  s ign i f icant   ro le   in  th is ,   ensur ing   the  wel l -

be ing,   safe ty,   and  en joyment   o f   a l l   ch i ld ren.   Th is  sect ion   a ims  to   

gu ide  prov iders   on  best   pract ices  in  food  preparat ion,   handl ing,   

and  serv ing,   wi th in   the   context   o f   support ing  ch i ldren   wi th   SEND.    

Understanding  the  needs  of  children  with  SEND 

With in  your   set t ing,   ch i ldren  are   l ike ly   to  have  vary ing   needs  that   

in f luence  how  they  engage  wi th   food.   These  needs  can  range  

f rom  d ietary  pre ferences  to   medica l   condi t ions,   a l le rg ies,   phys ica l   

d isab i l i t ies,   sensory   sensi t iv i t ies,   o r   d i f f icu l t ies   wi th   motor   sk i l ls   or  

soc ia l   in teract ion.   Wraparound  prov iders  need  to   understand   these  

needs  thoroughly   to  create   a  safe,   welcoming,   and  support ive   

env i ronment.      

Some  common  areas  o f   need  that   af fect   how  ch i ldren   engage  wi th   

food  inc lude:    

•  Physical   needs:  Some  ch i ldren,   par t icu lar ly   those  wi th   

complex   phys ica l   d isab i l i t ies,   may  requ i re   phys ica l   support   

wi th   feed ing,   or  requ i re   speci f ic   feed ing   equ ipment.   @  

•  Food  a l lergies:   Food  a l le rg ies   can  range  f rom  mi ld   to  severe  

or   potent ia l ly   fata l   react ions .    
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•  Sensory  processing:   Some  ch i ldren   may  be  sensi t ive   to   the   

temperature,   texture,   taste ,   or   smel l   o f   foods  or  may  avo id   

cer ta in   foods  due  to  sensory   factors .    

•  Diabetes:  Diabetes   a f fects   how  your   body  processes  b lood  

sugar   (g lucose).   I t   can  lead  to   h igh   b lood  sugar   leve ls,   

causing  symptoms  such  as  increased  th i rs t ,   f requent   ur inat ion,   

fa t igue,   and  b lurred   v is ion.    

•  Avoidance/restr ict ive   food  intake  disorder   (ARFID):   ARFID  

is   an  eat ing  d isorder   character ised   by  a  pers istent   avo idance   

or   rest r ic t ion   o f   food  intake.   Ind iv idua ls   wi th   ARFID  may  

avo id   cer ta in   foods  due  to   sensory   sensi t iv i t ies,   fear   of   

choking,   or   lack  o f   in terest   in   eat ing,   lead ing   to  nut r i t iona l   

def ic ienc ies  and  s ign i f icant   weight   loss.  

•  Dyspraxia  or  f ine  motor   ski l ls:   Dysprax ia ,   somet imes  known  

as  deve lopmenta l   co-ord inat ion   d isorder ,   can  af fect   motor  

sk i l ls ,   inc lud ing  hand-eye  coord inat ion,   making   tasks  l ike   

spreading  but ter   or   pour ing   cerea l   cha l leng ing.    

•  Gastrointest inal   issues:   Certa in   condi t ions  may  requ i re   

specia l ised   d ie ts  to  avo id   d iscomfor t   o r   pa in.    

Managing  special  diets 

Managing   specia l   d ie ts  is   an  important   considerat ion   for   any  

set t ing   o f fer ing   food,   whether  th is   incorporates  fu l l   meals   or   

smal ler   snacks.   Some  ch i ldren  may  have  medica l   condit ions   that   

requ i re   a  speci f ic   d ie t ,   wh i le   o thers   may  have  personal   or   cu l tura l   

food  considerat ions.   Understanding   and  accommodat ing   these  needs  

is   a l l   par t   o f   creat ing   an  inc lus ive   set t ing.  

Allergy  management 

•  Clear   protocols 

Al l   staf f   should   be  ab le  to   recognise  and  manage  s igns  and  

symptoms  o f   an  a l le rg ic   react ion   and  anaphylax is .   Clear  

https://www.diabetes.org.uk/
https://www.arfidawarenessuk.org/what-is-arfid
https://www.arfidawarenessuk.org/what-is-arfid
https://www.arfidawarenessuk.org/what-is-arfid
https://www.arfidawarenessuk.org/what-is-arfid
https://www.arfidawarenessuk.org/what-is-arfid
https://www.arfidawarenessuk.org/what-is-arfid
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protoco ls   should   be  in  p lace   for   dea l ing   with  a l le rg ies,   

inc lud ing   gather ing   th is  in format ion,   fo l lowing   emergency  

procedures,   and  hav ing  accessib le   contact   in format ion   for   

parents   and  carers.   I f   a  ch i ld   has  an  Ep iPen  or   a l le rgy   

medicat ion,   th is  must   a lso   be  eas i ly   accessib le   to  s ta f f .    

 

•  Food  label l ing 

Any  s ta f f   members   handl ing   food  need  to   be  aware   o f   the  

a l le rgen  ru les.   The  Food  Information  Regulat ions  2014   

requ i re   a l l   food  bus inesses,   inc lud ing   schools,   to  show  

a l le rgen  ingred ients   informat ion   for   the   food  they  serve.   The  

Food  Informat ion   Regulat ions   a lso  inc lude   requ i rements  for   

the  labe l l ing   o f   a l le rgens  on  pre-packed  for   d i rect   sa le   

(PPDS)  foods.   These  are   foods  that   are  packaged  on  the   

premises  before   the  consumer   orders   them.   The  Food  

Standard  Agency’s   advice  for   schools,   colleges  and  

nurseries  has  fur ther  gu idance.      

 

Accurate ly   labe l l ing   food  i tems  he lps  to   avo id  confus ion   for  

s ta f f   and  ch i ldren.   Using   c lear ,   s imple   labe l l ing   wi th   v isua l   

images  and  h igh l ight ing  any  a l le rgens,   wi l l   support   ch i ldren  

who  may  have  d i f f icu l ty   read ing  or   processing  informat ion.    

 

•  Separation  of   foods 

Cross-contaminat ion   must   be  avo ided  by  keeping   a l le rgen-f ree  

foods  separate   f rom  those  that   conta in   a l le rgens.   Dedicated   

u tens i ls,   serv ing  t rays,   and  preparat ion   areas  should   be  used  

to   prevent   acc identa l   exposure.  

Further  information 

•  Allergen  checkl ist   for  food  businesses  |   Food  Standards  

Agency  

https://www.legislation.gov.uk/uksi/2014/1855/contents
https://www.food.gov.uk/business-guidance/prepacked-for-direct-sale-ppds-allergen-labelling-changes-for-schools-colleges-and-nurseries
https://www.food.gov.uk/business-guidance/prepacked-for-direct-sale-ppds-allergen-labelling-changes-for-schools-colleges-and-nurseries
https://www.food.gov.uk/business-guidance/allergen-checklist-for-food-businesses
https://www.food.gov.uk/business-guidance/allergen-checklist-for-food-businesses
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•  Allergy  guidance  for   schools   -   GOV.UK  

•  Allergy  tra ining  for   food  businesses  |   Food  Standards  

Agency  

Specific  dietary  needs 

•  Dietary   restrict ions 

Aside  f rom  a l le rgies,   some  ch i ldren   may  have  speci f ic   d ietary  

needs  re la ted  to  medica l   condit ions   such  as  d iabetes,   

swal lowing   d i f f icul t ies,   g luten   in to lerance,   or   lactose   

sensi t iv i ty.   Prov iders   should   mainta in   regu lar   contact   wi th   

fami l ies  to   ensure   that   these  needs  are  met   ef fect ive ly.    

 

•  Diabetes 

For  ch i ldren  wi th  a  medica l   condit ion  such  as  type  1   

d iabetes,   an  ind iv idua l   hea l th   care   p lan   ( IHP)  should   be  

ava i lab le ,   and  sta f f   should  be  appropr ia te ly   t ra ined  around  

the  ind iv idua l   ch i ld ’s   needs.   Th is   t ra in ing  is  usual ly   de l ivered   

by  a   d iabetes   nurse.   Diabetes  UK  can  prov ide  fur ther   

gu idance  on  Looking  after   a  child   with  diabetes  in  school   

|   Diabetes  UK  

•  Flexible   meal   planning 

A  f lex ib le   approach  wi l l   a l low  prov iders  to   adapt   meals ,   

snacks,   and  foods  based  on  the  un ique  requ i rements   of   

ch i ldren.   For   example,   o f fer ing   g lu ten- f ree  cerea ls ,   lactose-

f ree  mi lk   and  a   se lect ion   o f   cho ices  can  make  food  more   

accessib le   a t   breakfast   c lubs.    

 

Sensory  considerations 

•  Texture   and  sensory  preferences 

Some  ch i ldren  may  have  st rong  sensory   pre ferences   or   

avers ions  around  cer ta in   food  tastes,   smel ls,   o r   textures.   

https://www.gov.uk/government/publications/school-food-standards-resources-for-schools/allergy-guidance-for-schools
https://www.food.gov.uk/business-guidance/allergy-training-for-food-businesses
https://www.food.gov.uk/business-guidance/allergy-training-for-food-businesses
https://www.diabetes.org.uk/living-with-diabetes/life-with-diabetes/children-and-diabetes/schools/school-staff
https://www.diabetes.org.uk/living-with-diabetes/life-with-diabetes/children-and-diabetes/schools/school-staff
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Prepar ing   food  that   is   sof t ,   smooth,   and  easy  to  chew  may  

be  benef ic ia l   fo r   some  ch i ldren,   whi le   others   may  need  

crunch ier   or   more   textured  foods.   Some  ch i ldren   may  need  

foods  mashed  or  pureed.   Of fer ing   a   var ie ty   o f   textures   a l lows  

ch i ldren   to   f ind   food  they  are   comfor tab le   eat ing.   Many  

ch i ldren   pre fer   foods  that   are   very   pred ic tab le   and  the  same  

each  t ime  –   for   example  a  part icu lar   brand  o f   snack.      

 

•  Food  temperature 

Temperature   sensi t iv i ty   is   common  for   many  ch i ldren   wi th   

sensory   processing   d i f ferences.   Consider  these  and  speak  to   

ch i ldren   and  the ir   parents/carers   to   f ind   out   what   they  f ind  

manageable.   Th is  can  prevent   d iscomfort   and  encourage  

ch i ldren   to   eat .  

 

•  Calming  and  famil iar   environments  

The  process   of   food  preparat ion   i tse l f   can  be  overwhelming   

for   some  ch i ldren.   Min imis ing   no ise,   s t rong   smel ls,   and  o ther   

d is t ract ions  f rom  the  food  preparat ion  and  eat ing   areas  can  

he lp   ch i ldren  to  remain  ca lm  and  focused  when  eat ing.    

 

•  Keep  things  relaxed  and  support ive 

I f   a   ch i ld   has  a  se l f - l im i t ing  d iet ,   perhaps  on ly  eat ing   foods  

wi th   l im ited   nut r i t iona l   va lue,   th is  can  cause  concern   for   

adu l ts.   A  gent le   approach  is  best ,   and  i t   is   important   not   to  

‘ fo rce ’   a   ch i ld   to  eat   someth ing   they  are   not   yet   comfortab le   

wi th .   Making   opt ions  ava i lab le   to  them  every  day  means  that ,   

l i t t le   by  l i t t le ,   they  may  bu i ld   thei r   conf idence  to  t ry   

someth ing   new,  par t icu lar ly   i f   they  have  been  invo lved   in   i ts   

preparat ion.   Model l ing  and  ce lebrat ing   wi th   a l l   ch i ld ren  when  

they  t ry   someth ing   new  is   a   usefu l   st rategy   to   encourage   

ch i ldren   to   exp lore   new  tastes  and  textures   wi thout   app ly ing   
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undue  s t ress.   Prov id ing  ‘ taster ’   por t ions   for   ch i ldren   to   

sample   new  opt ions  can  remove  the  pressure  o f   t ry ing   

someth ing   unfamil ia r .  

Helpful   resources:  

•  Strategies   to  Support   Feeding  for   Children  with  Sensory  

Processing  Needs  

•  Support ing  Chi ldren  with  SEN  In  The  School   Hol idays  -   

Witherslack  Group  

Adult  support  and  accessible  equipment   

Adult   support      

Some  ch i ldren,   for   example,   those  with  par t icu lar   phys ica l   

d isab i l i t ies,   may  requ i re   adu lt   support   wi th   feed ing  as  part   o f   the i r   

care   p lan.   Sta f f   undertak ing  th is   should  be  wel l - t ra ined  and  

mainta in   regu lar   communicat ion   with   parents/carers ,   and  externa l   

pro fess iona ls ,   to   ensure   that   they  are   meet ing   the  needs  of   the   

ind iv idua l   ch i ld .   Having   the   same  person  to   support   wi th  th is  wi l l   

p rov ide  consistency,   but   i t ’s   important   that   a   range  o f   sta f f   are   

t ra ined  and  ab le   to  support ,   in   case  o f   absence.      

Adaptive   equipment  

For  ch i ldren  wi th   f ine-motor  d i f f icu l t ies,   prov id ing  a   cho ice  o f   

adapt ive  too ls   such  as  easy-to-gr ip   u tens i ls ,   cut lery   of   d i f ferent   

mater ia ls   (s ta in less   stee l ,   p last ic),   d i f ferent   shaped  p la tes,   bowls  

and  cups,   non-s l ip   mats  and  p late   d iv iders   can  be  ext remely  

he lp fu l .   Th is  supports   independence   and  bu i lds   conf idence.    

Port ioning  and  presentation 

Provid ing   food  in   at t ract ive,   eas i ly   accessib le   port ions,   wi th  c lear   

labe l l ing   supported   by  p ictures,   wi l l   he lp  ch i ldren   to   recognise  

https://sensoryhealth.org/sites/default/files/file-attachments/SOSApproach_StrategiestoSupportFeedingforChildrenwithSensoryProcessingNeeds.pdf
https://sensoryhealth.org/sites/default/files/file-attachments/SOSApproach_StrategiestoSupportFeedingforChildrenwithSensoryProcessingNeeds.pdf
https://www.witherslackgroup.co.uk/resources/supporting-eating/
https://www.witherslackgroup.co.uk/resources/supporting-eating/
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what ’s   on  o f fer .   Pre-por t ion ing  food  into  ch i ld - f r iend ly  serv ing   s izes  

can  a lso  he lp   to   avo id   waste.  

Support ing  independence   

Sett ings   that   prov ide  food  have  a  wonderfu l   opportun i ty   to   promote  

soc ia l   sk i l ls   and  independence.   By  encourag ing  chi ldren  to   take  

par t   in   meal   preparat ion   and  serv ing,   pract i t ioners   can  foster   a   

sense  of   communi ty   and  responsib i l i ty .    

•  Independent  choices 

Al lowing   ch i ldren   to  choose  the i r   food  i tems,   wi th in   the   

const ra in ts   o f   the i r   d ietary   needs,   wi l l   g ive   them  a   sense  o f   

cont ro l   and  support   the i r   dec is ion-making  sk i l ls .    

 

•  Peer  interaction 

Wraparound  prov is ion  o f fers   an  exce l lent   opportun i ty   for   

ch i ldren   to   in teract   wi th   peers,   of ten  across   d i f ferent   age  

groups  and  outs ide   of   the i r   usual   soc ia l   c i rc le.   Encourag ing   

ch i ldren   to   serve  and  he lp   one  another ,   and  par t ic ipate   in  

group  act iv i t ies   re la ted   to  food,   can  he lp  to  deve lop   soc ia l   

sk i l ls   and  bu i ld   re la t ionsh ips.    

 

•  Support ive  supervision 

Staf f   should  o f fer   gu idance   and  encouragement,   whi le   

respect ing  each  ch i ld ’s   autonomy.   They  should  a lso   monitor   

and  be  c lose   by  in   case  of   any  safe ty  concerns.   Staf f   

should  be  wel l   t ra ined  to   dea l   wi th   safe ty   inc idents   such  as  

choking.   There  are   many  f i rst   a id  t ra iners   ava i lab le .   Speak  to   

your   manager,   loca l   author i ty ,   o r   school   set t ing  for   fur ther   

in format ion.   Usefu l   resource:   How  to  stop  a  chi ld  from  

choking  -   NHS 

https://www.nhs.uk/conditions/baby/first-aid-and-safety/first-aid/how-to-stop-a-child-from-choking/
https://www.nhs.uk/conditions/baby/first-aid-and-safety/first-aid/how-to-stop-a-child-from-choking/
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Best  practices  for  food  preparation   

Food  preparat ion   in   an  inc lus ive  wraparound  set t ing   requ i res  

carefu l   p lann ing   and  a t tent ion  to   deta i l .    

Planning  and  menu  considerations 

•  Allergy  awareness 

Al l   staf f   need  to  understand   any  a l le rg ies  or   sensi t iv i t ies   

ch i ldren   may  have.   Regular   t ra in ing   updates,   and  

communicat ion   with   parents  and  carers ,   is   essent ia l   to  make  

sure   that   a l l   d ie tary   rest r ict ions   are   documented  and  adhered   

to   by  a l l   s taf f .    

 

•  Providing  options 

Carefu l   p lann ing   is   needed  to   ensure   that   menus  inc lude  a   

var ie ty   o f   opt ions  to   cater   to   a l l   ch i ld ren ’s   pre ferences   and  

d ie tary   needs.   Th is   might   inc lude  vegetar ian,   vegan,   g luten-

f ree,   da i ry - f ree,   and  re l ig ious  observance  opt ions.   Chi ldren   

wi th   SEND  may  have  more  r ig id   food  pre ferences,   so  

prov id ing   a   range  o f   cho ices   he lps   to  ensure  there   is  

someth ing   that   works  for   everyone.      

 

•  Providing  comfort   and  securi ty  

For  some  ch i ldren,   the  act   of   eat ing  in   a   new  or  d i f ferent   

env i ronment   may  be  overwhelming.   Prov id ing   fami l ia r ,   s imple ,   

favour i te   foods,   can  he lp   to  ease  any  anx ie ty   and  encourage   

par t ic ipat ion.    

Safe  and  hygienic   food  handl ing 

•  Hand  hygiene 

Ensur ing   that   a l l   ch i ld ren  and  s taf f   wash  the i r   hands  

thoroughly   before  eat ing  is   an  important   hea lth   measure.   Th is   
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can  be  turned  into   a  game  us ing  songs  or   rhymes.   How  to  

wash  your  hands  NHS  song  |   NHS  

 

•  Training  for   staff  

Al l   staf f   invo lved  in  food  preparat ion  should  undergo  t ra in ing   

on  food  safety ,   inc lud ing   knowledge  of   a l le rg ies   and  

a l le rgens,   surface  hyg iene,   cross-contaminat ion,   and  proper   

food  s torage.   Th is   is   cruc ia l   to   ensure   that   ch i ldren   are   not   

exposed  to   a l le rgens  or   o ther   hazards.   There   are   lo ts   of   

t ra in ing  prov iders  ava i lab le.   Speak  to   your   loca l   author i ty   or   

school   set t ing  for   fur ther   in format ion.    

 

•  Food  storage 

Ensure  that   food  is   stored  a t   the  correct   temperature ,   wi th   

appropr ia te   vent i la t ion ,   in   the   r ight   locat ion   to  prevent   

spo i l ing  and  cross-contaminat ion.   A l l   food  i tems  should  be  

c lear ly   labe l led,   inc lud ing   deta i ls   o f   any  potent ia l   a l le rgens.    

 

Summary 

Safe   and  inc lus ive   food  preparat ion   and  handl ing   are   essent ia l   

aspects   o f   runn ing   e f fect ive  wraparound   prov is ion.   By  pr ior i t is ing   

inc lus iv i ty ,   hyg iene,   safety ,   and  sensory   needs,   prov iders   can  

ensure  a   pos i t ive,   support ive  env ironment   that   meets   the  d iverse   

needs  o f   ch i ldren.   Just   l ike   a l l   other   aspects  o f   prov is ion,   the  

serv ing   o f   food  requ i res  thoughtfu l   p lann ing,   c lear   communicat ion   

wi th   ch i ldren,   fami l ies,   and  other  pro fess iona ls ,   and  a  commitment   

to   creat ing  an  accessib le   and  welcoming   exper ience   for  a l l .  

Ref lect ion :   Consider   the  food  prov is ion  in   your   set t ing.   How  wel l   

does  i t   meet   the  pr inc ip les   out l ined?     Speak  to   ch i ldren   and  

parents/carers .     How  do  they  feel   about   i t?   What   cou ld  you  do  to  

deve lop   inc lus ive   pract ices   further?   Consider   p lanning ,   food  

https://www.youtube.com/watch?v=S9VjeIWLnEg&t=5s
https://www.youtube.com/watch?v=S9VjeIWLnEg&t=5s
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preparat ion   and  handl ing,   and  serv ing .   Ensure  that   ch i ldren  who  

are   pre-verba l   or   non-speaking  are   ab le   to   share   the i r   cho ices   

us ing   the i r   pre ferred   communicat ion   methods  too.    

Quote:  “Some  ch i ldren  have  speci f ic   food  groups  that   they  can  

on ly  eat ,   so  we  a lways  ensure  we  have  that   range  o f   food  

ava i lab le . ”   Daisy  Chain   Day  Centre    

Links  to  addit ional   information  within  the toolkit   mentioned  in  

this   chapter  

You   can  f ind  more  deta i ls   on   communicat ion  wi th   parents  and 

carers  here.   

You   can  f ind  more  deta i ls   on   communicat ion  f r iend ly  env i ronments  

here.  

Top  tips 

•  Ensure  that   a l l   members  o f   s ta f f   are   conf ident   around  the  

speci f ic   food  needs  o f   ch i ldren  in  your   set t ing,   and  in   food  

hyg iene  pract ices.      

•  Prov ide   cho ices   o f   food  and  utens i ls .    

•  Prov ide   c lear   labe l l ing  with   v isua l   supports .    

Further  information 

•  School   Food  Matters   b log  about   a   pro ject   that   promotes   

hea l thy   eat ing   in  specia l   schools:   Adapt-Ed:   learning  about   

experiences   with  school  food  from  chi ldren  and  young  

people   with  SEND  |   School   Food  Matters  

•  Advice   on  prov id ing   a l le rgen  in format ion   and  avo id ing   cross-

contaminat ion   in   a   food  bus iness:   Allergen  checkl ist   for  

food  businesses  |   Food  Standards  Agency  

•  Department   for   Educat ion  a l le rgy   gu idance  for   schools:   

Allergy  guidance  for   schools   -   GOV.UK 

https://www.schoolfoodmatters.org/news-views/blog/adapt-ed-learning-about-experiences-school-food-children-and-young-people-send
https://www.schoolfoodmatters.org/news-views/blog/adapt-ed-learning-about-experiences-school-food-children-and-young-people-send
https://www.schoolfoodmatters.org/news-views/blog/adapt-ed-learning-about-experiences-school-food-children-and-young-people-send
https://www.food.gov.uk/business-guidance/allergen-checklist-for-food-businesses
https://www.food.gov.uk/business-guidance/allergen-checklist-for-food-businesses
https://www.food.gov.uk/business-guidance/allergen-checklist-for-food-businesses
https://www.gov.uk/government/publications/school-food-standards-resources-for-schools/allergy-guidance-for-schools
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•  Free  a l le rgy  food  t ra in ing   and  a l le rgen  checkl ist :   Allergy  

tra ining  for   food  businesses  |   Food  Standards   Agency  

•  In format ion   about   Breakfast   Clubs  tak ing   p lace  across  

England:   Breakfast   c lubs 

•  Breakfast   c lubs  ear ly   adopters   gu idance  for   schools   and  

t rusts  in   England:   Breakfast   c lubs  ear ly   adopter   guidance  

for   schools  and  trusts   in   England  -   GOV.UK 

•  Resources  and  case  stud ies  for   schools   on   how  to   make  

good  food  accessib le :   Changing  food  for   good  |   Food  for   

Li fe 

•  Tra in ing   and  courses  on  food  and  hea l th   and  safe ty :   Food  &  

Health  Safety   Courses  &  Training  |   Safer   Food  Group    

•  In format ion,   food  facts ,   and  rec ipes  to  support   bet ter   hea l th   

and  hea l th ier   fami l ies:   Healthier   Famil ies  -   Home  -   

NHS24/03.    

•  Too lk i t   on  engaging   and  support ing   ch i ldren  wi th   SEND  for   

prov iders  of   the   HAF  programme:   Holiday  Activi t ies  and  

Food  Programme  Toolki t    

•  Food  Standards   Agency:   Homepage  |   Food  Standards  

Agency  

•  Profess iona l   body  represent ing   prov iders  o f   serv ices   to   the   

educat ion   cater ing   sector :   Home  |   lead  association  for   

cater ing  in  education  (LACA),   the  school   food  people 

•  NHS  gu idance  on  how  to   s top  a  ch i ld   f rom  choking:   How  to  

stop  a   chi ld   from  choking  -   NHS  

•  NHS  v ideo  of   “how  to  wash  your  hands”   song:   How  to  wash  

your  hands  NHS  song  |   NHS  

•  In format ion   for   school   s ta f f   on  how  to  look  af ter   a   ch i ld   wi th  

d iabetes:   Looking  after   a  chi ld  with  diabetes   in  school   |   

Diabetes  UK  

•  Free  on l ine   food  safe ty   t ra in ing:   Online  food  safety   training  

|   Food  Standards   Agency  

https://www.food.gov.uk/business-guidance/allergy-training-for-food-businesses
https://www.food.gov.uk/business-guidance/allergy-training-for-food-businesses
http://whatworkswell.schoolfoodplan.com/articles/category/18/breakfast-clubs
https://www.gov.uk/government/publications/breakfast-clubs-early-adopter-guidance-for-schools-and-trusts-in-england/breakfast-clubs-early-adopter-guidance-for-schools-and-trusts-in-england
https://www.gov.uk/government/publications/breakfast-clubs-early-adopter-guidance-for-schools-and-trusts-in-england/breakfast-clubs-early-adopter-guidance-for-schools-and-trusts-in-england
https://www.foodforlife.org.uk/
https://www.foodforlife.org.uk/
https://www.thesaferfoodgroup.com/?utm_adgroup=Pure&msclkid=0bddc9955f461375bc49ae74d5756346&utm_source=bing&utm_medium=cpc&utm_campaign=Brand_Pure%26Generics&utm_term=safer%20food%20group&utm_content=Pure
https://www.thesaferfoodgroup.com/?utm_adgroup=Pure&msclkid=0bddc9955f461375bc49ae74d5756346&utm_source=bing&utm_medium=cpc&utm_campaign=Brand_Pure%26Generics&utm_term=safer%20food%20group&utm_content=Pure
https://www.nhs.uk/healthier-families/
https://www.nhs.uk/healthier-families/
https://councilfordisabledchildren.org.uk/resources/all-resources/filter/inclusion-send/holiday-activities-and-food-programme-toolkit
https://www.food.gov.uk/
https://www.food.gov.uk/
https://laca.co.uk/
https://laca.co.uk/
https://www.nhs.uk/conditions/baby/first-aid-and-safety/first-aid/how-to-stop-a-child-from-choking/
https://www.nhs.uk/conditions/baby/first-aid-and-safety/first-aid/how-to-stop-a-child-from-choking/
https://www.youtube.com/watch?v=S9VjeIWLnEg&t=5s
https://www.youtube.com/watch?v=S9VjeIWLnEg&t=5s
https://www.diabetes.org.uk/living-with-diabetes/life-with-diabetes/children-and-diabetes/schools/school-staff
https://www.diabetes.org.uk/living-with-diabetes/life-with-diabetes/children-and-diabetes/schools/school-staff
https://www.food.gov.uk/business-guidance/online-food-safety-training
https://www.food.gov.uk/business-guidance/online-food-safety-training
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•  Food  management   pack  for   reg is tered  ch i ldminders   or  ch i ld   

carers  who  usual ly   prov ide   meals   and  dr inks   for   ch i ldren   in  

the i r   care:   Safer   food,   better   business  for   childminders   |   

Food  Standards   Agency  

•  A   pract ica l   gu ide  for   schools  the ir   cooks  and  caterers:   

School -Food-Standards-Guidance-FINAL-V3.pdf  

•  A   gu ide  that   of fers   techniques  to  he lp  ch i ldren  with   sensory   

processing   cha l lenges  dur ing   mealt imes:   Strategies  to  

Support   Feeding  for   Chi ldren  with  Sensory  Processing  

Needs  

•  Standards   to  ensure   susta inab le   and  eth ica l   procurement   of   

food  and  cater ing   serv ices   by  government   bod ies:   Sustainable   

procurement:   the  Government   Buying  Standards  for   food  

and  catering  services  -   GOV.UK 

•  Advice   for   support ing  ch i ldren  wi th   SEND  to   exp lore   new  

foods:   Supporting  Children  with  SEN  -   Witherslack   Group  

•  Regula t ions   to  ensure   consumers   rece ive  c lear   and  accurate   

in format ion   about   food  products:     The  Food  Information  

Regulat ions  2014  

  

https://www.food.gov.uk/business-guidance/safer-food-better-business-for-childminders
https://www.food.gov.uk/business-guidance/safer-food-better-business-for-childminders
https://www.schoolfoodplan.com/wp-content/uploads/2015/01/School-Food-Standards-Guidance-FINAL-V3.pdf
https://sensoryhealth.org/sites/default/files/file-attachments/SOSApproach_StrategiestoSupportFeedingforChildrenwithSensoryProcessingNeeds.pdf
https://sensoryhealth.org/sites/default/files/file-attachments/SOSApproach_StrategiestoSupportFeedingforChildrenwithSensoryProcessingNeeds.pdf
https://www.gov.uk/government/publications/sustainable-procurement-the-gbs-for-food-and-catering-services
https://www.gov.uk/government/publications/sustainable-procurement-the-gbs-for-food-and-catering-services
https://www.gov.uk/government/publications/sustainable-procurement-the-gbs-for-food-and-catering-services
https://www.witherslackgroup.co.uk/resources/supporting-eating/
https://www.legislation.gov.uk/uksi/2014/1855/contents
https://www.legislation.gov.uk/uksi/2014/1855/contents
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Video  case  study:  Boxgrove  Primary  

School 

About the setting 

Boxgrove  Pr imary  School   is   a  three- form  ent ry   school   in   Gui ld ford   

that   of fers  before   and  af ter   school   wraparound   care.   Thei r   

breakfast   c lub   runs  f rom  7.30  to   8 .30  am,   cater ing   to  up  to   88  

ch i ldren   each  day.    

Case study overview 

In   th is   v ideo  case  study,   you  can  hear  how  the  school   have  

deve loped  the i r   prov is ion  to   be  inc lus ive   of   the   d i f fer ing  needs  o f   

the i r   ch i ldren.   They  ta lk   about   the i r   breakfast   serv ice   set   up  and  

some  of   the   systems  they  have  put   in   p lace  to  support   ch i ldren  

who  have  a l le rg ies   or   food  in to lerances.    

You  can  a lso   hear   about   the i r   approach  to  creat ing   a  sensory-

f r iend ly   env i ronment   us ing   ca lm  areas,   zoned  act iv i t ies   and  the   

Zones  of   Regulat ion   to   he lp   ch i ldren   recognise   and  communicate   

how  they  are  fee l ing.    

Quote:  “The  ch i ldren   have  a   range  o f   act iv i t ies   whether   that ’s   

choosing   to   read  a  book  or   p lay   a   boardgame  wi th   a   p lay   worker ,   

there   are   so  many  d i f ferent   cho ices   that   we  do  tend  to   f ind   on  

the  whole   that   ch i ldren   ach ieve  a  lot   o f   success   a   lo t   of   the   

t ime  in   breakfast   c lub . ”   Co-headteacher   Boxgrove   Pr imary   School  

Cl ick here to v iew the v ideo case study:  Developing  Inclusive   

Environments  on  Vimeo    

 

https://vimeo.com/1075286992/92225a28c4?share=copy
https://vimeo.com/1075286992/92225a28c4?share=copy


Mott MacDonald 
 
 

 

 

Page 89 of 110 

 
 

Mott MacDonald Restricted 

7  Developing  the  workforce 

Wraparound  prov iders   p lay   a  crucia l   ro le   in  the   l ives  of   ch i ldren  

wi th   add it iona l   needs,   of fer ing   v i ta l   support   to   fami l ies  whi le   

creat ing   opportuni t ies  for   ch i ldren  to  learn,   soc ia l ise ,   and  bu i ld   

new  sk i l ls   beyond  the   formal   school   env i ronment.   The  ro le  is   

reward ing  and  fu l f i l l ing,   and  pract i t ioners   can  have  a  meaningfu l   

pos i t ive  impact   on  ch i ldren ’s   emot iona l ,   soc ia l ,   and  academic   

deve lopment.  

Bu i ld ing  a   robust,   ded icated   workforce   is   key  to  meet ing  the   

d iverse   and  potent ia l ly   complex   needs  o f   ch i ldren  wi th  SEND  in   

wraparound  prov is ion.   As  s ta ted  throughout   th is   too lk i t ,   good  

pract ice  for   ch i ldren   wi th   SEND  is   everyone’s   responsib i l i ty ,   and  a  

ch i ld -cent red   e thos  and  pos i t ive   re la t ionsh ips   are  arguably   the  

most   important   e lement   of   inc lus ive   prov is ion.   I t   is   the  workforce  

who  create   th is   e thos  and  bu i ld   these  re la t ionsh ips,   so   set t ings  

requ i re   s ta f f   who  are   sk i l led   in   support ing  ch i ldren   to  engage  

soc ia l ly,   emot iona l ly   and  academica l ly .   A  workforce   that   is   wel l -

t ra ined,   appropr iate ly   recru i ted,   and  adequate ly   supported,   is   

fundamenta l .    

A l l   se t t ings,   therefore,   should  have  a   focus  on  the   areas  o f   

recru i tment ,   retent ion,   and  pro fessiona l   deve lopment   o f   s ta f f ,   be ing   

mindfu l   o f   the   s ign i f icant   cha l lenges   that   can  be  presented   in   a l l   

th ree  of   these  areas.      

Recruitment 

One  o f   the  f i rs t   s teps  in   bu i ld ing  a   s t rong  workforce   is   to  ensure  

that   recru i tment   s t ra teg ies   speci f ica l ly   target   and  embrace  

ind iv idua ls   who  wi l l   add  va lue   to  inc lus ive   prov is ion.   Sta f f   wi l l   

have  sk i l ls   or   exper ience   work ing   wi th  ch i ldren   wi th   add i t iona l   
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needs,   and/or   have  demonstrated   a   pass ion   for   inc lus ion  and  

deve lop ing   the i r   personal   pract ice   in   support ing   chi ldren  wi th   

SEND.     

Wraparound  staf f   should   not   on ly   be  se lected   based  on  the i r   

qua l i f ica t ions  and  exper ience,   but   a lso   based  on  the i r   

communicat ion   ski l ls ,   the i r   empathy,   the i r   ab i l i ty   to  work  

co l laborat ive ly ,   and  the i r   commitment   to  inc lus ive   pract ices.   These  

sk i l ls   are   par t icu lar ly   key  as  the   ro le   requ i res   c lose  co l laborat ion   

wi th   ch i ldren,   parents  and  carers,   and  o ther   pro fess iona ls ,   to   

create   a  cohesive   and  nur tur ing  env i ronment   for   a l l .      

In   prov is ion   connected  to   a  school ,   i t   can  be  va luab le   to  consider   

recru i t ing  staf f   a lready  employed  by  the   set t ing.   Th is   can  prov ide   

cont inu i ty   of   personnel   and  approach   for  ch i ldren  and  fami l ies,   as  

wel l   as  knowledge  o f   st ra teg ies   used  throughout   the   school   day.   

School   sta f f   are   a lso  l ike ly   to  have  accessed  appropr iate   t ra in ing  

and  have  bu i l t   sk i l ls   to   support   ch i ldren   wi th   a   range  of   

add i t iona l   needs.    

More   in format ion   on  recru i tment   can  be  found  here:   Staff   

Recruitment  -   chi ldcareworks.org.uk    

Ref lect ion:   In   an   ex ist ing   set t ing,   i t   can  be  usefu l   to   consider   the   

sk i l lse t   o f   the  exis t ing   staf f   team.  Are   there  any  gaps  in   the  staf f   

sk i l lse t   and  exper ience?  What  fu ture   needs  can  be  ant ic ipated?   

Consider ing  the  goa ls   o f   the   set t ing,   and  the   v is ion   for   the   

prov is ion  moving   forward ,   wi l l   he lp   to  deve lop   the  cr i ter ia   for   

recru i tment .  

Interviews 

Leaders   need  to   consider   what   they  are  look ing  for   before   the   

in terv iew  process.   Having   s t ructured   quest ions  to   support   th is  wi l l   

be  he lpfu l   in   ensur ing   consis tency.   As  wel l   as   ask ing  about   

https://childcareworks.org.uk/hub-for-providers/hub-wraparound-childcare/staff-recruitment/
https://childcareworks.org.uk/hub-for-providers/hub-wraparound-childcare/staff-recruitment/
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qual i f ica t ions,   sk i l ls ,   and  exper ience,   interv iews  are   a   chance  to   

exp lore  whether  a   candidate   wi l l   f i t   we l l   wi th  the   e thos  and  

va lues  of   the   set t ing.   The  interv iew  is  an  opportun i ty   for   them  to  

show  the i r   pass ion   and  enthusiasm  for   support ing   a l l   ch i ld ren,   

inc lud ing   those  wi th   add it iona l   needs.    

As  part   o f   the   in terv iew  process,   i t   is   usefu l   to   observe  

candidates   work ing   d i rect ly   wi th   ch i ldren   wherever   poss ib le ,   as   th is  

can  demonstra te   a   c lear   commitment   to  a  person-cent red,   pos i t ive   

approach  towards  Inc lus ion.  

Sett ings   should   a lso  remember   to   ask  about   and  make  necessary  

reasonable   ad justments   for   candidates   as  par t   o f   the  in terv iew  

process.    

Retention 

Chi ldren,   parents/carers,   and  co l leagues  wi l l   th r ive   in   set t ings  

where  staf f ing   is   consis tent   and  mot ivated,   and  mora le  is   good.   

So,   once  a  sk i l led   workforce   is   recru i ted,   re ta in ing   staf f   is   a  key  

pr ior i ty.   High  turnover   o f   staf f   can  d isrupt   the   cont inu i ty   o f   care   

and  support   that   ch i ldren  with   add i t iona l   needs  re ly   on.        

To  re ta in  a   commit ted   workforce,   i t   is   essent ia l   to   prov ide  a   

support ive  work   env i ronment   and  to   of fer   incent ives   that   promote   

job   sat is fact ion   and  wel lbe ing.   I t   is   important   to  cu l t iva te   a   

support ive  work   env i ronment   that   acknowledges   the   un ique  

cha l lenges  o f   work ing   wi th   a   d iverse   cohort   o f   ch i ldren.   Sta f f   

we l lbe ing   should   be  pr ior i t ised,   ensur ing  that   they  fee l   va lued  and  

equ ipped  to  meet   the  phys ica l   and  emot iona l   demands  o f   the i r   

ro les.      

Whi le   pay  is   an  important   considerat ion,   o f ten   const ra ined   by  

budgets  and  o ther   factors  can  s ign i f icant ly   impact   retent ion.   

Prov id ing   c lear   progress ion   opportun i t ies   and  add i t iona l   
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responsib i l i t ies   ta i lo red  to   SEND  spec ia l isms  can  be  h igh ly   

mot ivat ing.      

A   nurtur ing   and  co l laborat ive   env ironment   is   v i ta l .   Regular   

debr ie f ing  opportun i t ies   and  peer   support   can  he lp   staf f   to   deve lop   

the  conf idence  and  sk i l ls   to   re f lect   on  the i r   ro le .   Sta f f   should   fee l   

safe   and  empowered  to  d iscuss   cha l lenges  and  be  prov ided  wi th   

pract ica l   s t ra teg ies   to  manage  these.      

Profess iona l   development   should  be  meaningfu l ,   wi th   accessib le   

t ra in ing  pathways.   Th is   does  not   necessar i ly   need  to  be  in  the   

form  o f   formal   or   expensive   qua l i f ica t ions.   Staf f   cou ld   be  o f fered   

the  opportun i ty   to   become  ‘advocates ’   in   the i r   own  area  o f   

in terest ,   access ing   t ra in ing,   resources,   and  research   which  would   

a lso  fur ther   support   the   whole  set t ing.   Th is   specia l ism  might   be  in   

par t icu lar   areas  o f   SEND,   such  as  speech  and  language  needs,   

aut ism,   motor   sk i l ls   d i f ferences  or  a  speci f ic   phys ica l   o r   hea lth   

need.   A l ternat ive ly ,   i t   cou ld  be  around  deve lop ing   the  inc lus iv i ty   of   

speci f ic   act iv i t ies   or  areas  o f   the  set t ing ’s  o f fer ,   such  as  music,   

outdoor   learn ing,   or   ar t .      

Empower ing   s ta f f   to  set   the i r   own  goa ls   and  targets   sends  a   

c lear   message  that   each  team  member   is   va lued   for   the i r   

un iqueness   and  has  someth ing   to  cont r ibute   to   both   the i r   own  

pro fess iona l   development,   and  to   enr ich   the   set t ing ’s   prov is ion   for   

ch i ldren   wi th   addi t iona l   needs.  

The  pr inc ip les  of   co-product ion   app ly  to   s ta f f ,   as  wel l   as  to   

ch i ldren,   parents/carers   and  o ther  profess iona ls.     Prov id ing   

opportun i t ies   for   s ta f f   to   g ive  the ir   v iews,   and  act ing   on  these  

wherever   poss ib le ,   h igh l ights   the   importance  o f   each  team  member   

and  he lps  them  to   fee l   heard   and  va lued.  

Showing  respect   and  open  communicat ion   costs   noth ing   but   goes  

a   long  way  to   ensur ing  that   s ta f f   fee l   an  integra l   part   o f   the   
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set t ing.   Smal l   gestures   o f   apprec ia t ion   can  a lso   be  wel l   rece ived,   

f rom  a   s imple   verba l   thank  you,   to   wr i t ten   notes ,   smal l   gestures,   

or   a   more  formal ised  process.   These  incent ives   don ’ t   have  to   be  

expensive,   but   they  can  have  a   s ign i f icant   impact   on  mora le 

A  st rong  induct ion   process  sets  the   foundat ion  for   long-term  s ta f f   

engagement .   Induct ion   should   not   on ly   in t roduce  new  staf f   to   the   

set t ing ’s   po l ic ies  and  procedures ,   but   should   a lso   immerse  them  in  

i ts   inc lus ive  e thos.   Tra in ing  a t   th is   s tage  typ ica l ly   inc ludes  SEND  

and  inc lus ion,   safeguard ing,   pos i t ive   behaviour   support ,   sensory  

regu la t ion,   communicat ion   s t ra teg ies ,   hea lth   and  safety ,   a l le rgy   

awareness  and  food  hyg iene.    

Creating  a  culture  of  continuous  development 

Embracing  a   cu l ture   of   cont inuous   t ra in ing  and  deve lopment   he lps  

to   main ta in   knowledge  and  mot ivat ion,   and  t ra in ing  of fered   to  sta f f   

around  SEND  should   not   be  seen  as  a  one-of f   event ,   but   as   an  

ongoing  process.      

A   good  star t ing   po in t   is   to   complete   an  aud i t   of   current   s ta f f   

expert ise   and  t ra in ing,   and  to   f ind   out   what   t ra in ing   is   des i red   

and  needed.   Th is  is   l ike ly   to   inc lude   genera l   t ra in ing   about   

inc lus ive   pract ice,   and  awareness  and  s t ra teg ies   to   support   

par t icu lar   d ivers i t ies   and  areas  o f   need.  I t   may  a lso   inc lude  more  

specia l is t   t ra in ing,   for   example   around  v isua l   or   hear ing   

impairment ,   o r   speci f ic   hea l th   or  phys ica l   needs,   inc lud ing   use  o f   

par t icu lar   equ ipment.   Estab l ish ing  a   cu l ture   o f   cont inuous  

pro fess iona l   development   can  involve   creat ing   opportun i t ies   for   

pract i t ioners   to   at tend  workshops,   webinars,   conferences   or  events  

where  they  can  learn  f rom  specia l is ts   and  experts   in   the i r   f ie ld .          

In   add it ion   to  formal   t ra in ing,   set t ings   should   encourage  peer- to-

peer   learn ing   and  co l laborat ive   pract ices.     By  foster ing   an  

env i ronment   where   staf f   can  share   exper iences,   stra teg ies   and  
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chal lenges,   the   workforce   can  bui ld   new  sk i l ls   and  fur ther   deve lop  

ex is t ing  inc lus ive   pract ices .   Estab l ish ing   a   communi ty   o f   pract ice,   

where  staf f   come  together   to   so lve   prob lems  and  share   successfu l   

s t ra teg ies,   can  be  an  inva luable   par t   o f   pro fess iona l   deve lopment .   

The  shar ing   of   reputab le   ar t ic les,   books,   podcasts ,   and  s imi lar   can  

a lso  he lp   to  deve lop   sk i l ls   and  knowledge  in  a   cost   and  t ime  

e f fect ive   way.   L ink ing   wi th  o ther   set t ings   and  profess iona ls   can  

bu i ld   on  th is  even  more  ef fect ive ly .    

I t   is   a lso   important   to  engage  in  ref lect ive  pract ices.   Regular   

feedback,   opportun i t ies   to  d iscuss   successes  and  cha l lenges  

together,   and  chances  for   se l f -eva luat ion   he lp  pract i t ioners   

consider  what   is   go ing   wel l   and  ident i fy   areas  for   personal   and  

team  deve lopment .   By  pr ior i t is ing   re f lect ion  and  feedback,   

pract i t ioners   are  more  l ike ly   to   fee l   supported   in  the i r   ro le   and  

enthused  to   cont inue   growing  the ir   knowledge  and  sk i l ls .  

Tra in ing   should   be  accessib le   and  mindfu l   of   work/ l i fe   ba lance   and  

cogni t ive   load.   Regular   shor t ,   b i te-s ize   chunks  can  prove  more   

impactfu l   than  occasional   one-of f   sess ions.      

Quote:  “Estab l ish ing   a  re la t ionsh ip   between  the   loca l   author i ty   and  

the  out -o f -school   sector   has  been  important   to   understanding  what   

they  need,   which  is   not   a lways  the   same  as  schools  and  

educat ion   set t ings. ”   Ear ly   Years,   Access,   and  Inc lus ion   Manager,   

Buckinghamshire   Counci l ’s   Ear ly   Years   Serv ice   ( includ ing   SEND  

support   to  the   out   of   school   sector) .  

Summary  

Bui ld ing  a   sk i l led,   mot ivated,   and  wel l - t ra ined  workforce  is  

essent ia l   fo r   de l iver ing   e f fect ive   wraparound  prov is ion  for   a l l   

ch i ld ren,   inc lud ing   those  with   addi t iona l   needs.   A  focus  on  

targeted  recru i tment,   s ta f f   sa t isfact ion   and  wel lbe ing,   st rong  

re la t ionsh ips,   cont inuous   profess iona l   deve lopment ,   and  support ive   
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leadersh ip ,   can  ensure   that   set t ings   deve lop  a   workforce   who  can  

meet   the   ever-evo lv ing   needs  o f   ch i ldren.     By  creat ing   a  

support ive  env i ronment   where   pract i t ioners   fee l   valued,   cared  for ,   

and  wel l -equ ipped,   set t ings  can  bu i ld   teams  who  are  pass ionate   

and  ded icated  to   prov id ing  the   h igh-qual i ty   inc lus ive   prov is ion   that   

a l l   ch i ld ren  need  to   thr ive.    

Wraparound  prov is ion  should  be  nur tur ing,   support ive,   and  fun   –   

for   ch i ldren   and  for   adu lts   a l ike .        

Ref lect ion:   I f   you  are   a   set t ing  leader,   consider   recru i tment,   

re tent ion,   and  t ra in ing   in  your  prov is ion.   Are   there   any  act ions   

you  cou ld   take  in   any  o f   these  areas  to  fur ther   deve lop   inc lus ive   

pract ice?   I f   you  are   a  set t ing   pract i t ioner,   re f lect   on  the  t ra in ing  

you  have  had  in   re lat ion   to  SEND.     Are   there  any  areas  where  

you  fee l   you  would   l ike  fur ther   support?        

Links  to  addit ional   information  within  the toolkit   mentioned  in  

this   chapter  

You   can  f ind  more  deta i ls   on   co l laborat ing  wi th  parents  and  

carers  and  o ther  profess iona ls  here.   

You   can  f ind  more  deta i ls   on   reasonable  ad justments  here.  

You   can  f ind  more  deta i ls   on   co-product ion  here.  

Top  tips 

•  When  recru i t ing   s ta f f ,   consider   ski l ls ,   exper ience,   and  pass ion   

for   inc lus ion.   Observe  candidates   in teract ing   wi th  ch i ldren   

where  poss ib le .      

•  Complete  an  audi t   o f   s ta f f   sk i l ls   and  knowledge.   What  fur ther   

t ra in ing  is  needed  around  SEND?   

•  Prov ide   opportun i t ies   for   profess iona l   deve lopment .   Th is   does  

not   need  to   be  expensive  and  there   is   some  h igh-qual i ty   f ree  

t ra in ing  ava i lab le .      
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•  Bu i ld   a   co l laborat ive   approach,   g iv ing  sta f f   opportun i t ies   to   

cont r ibute   to  the  deve lopment   o f   prov is ion,   re f lect ing   and  

shar ing  successes   and  cha l lenges  together .      

•  Proact ive ly   deve lop   re la t ionsh ips   wi th   other   organisat ions  such  

as  schools ,   your   loca l   author i ty ,   specia l is t   agencies,   or   o ther  

wraparound  prov iders.   Th is   may  br ing  opportun i t ies   to   team  

up  for   support ,   t ra in ing,   or   to  share   resources.      

Further  information 

Training  provision 

•  Onl ine   shor t   course  prov id ing :   An  introduction  to  speech,   

language  and  communication  from  Speech  and  Language  

UK   

•  Range  of   CPD  t ra in ing   courses   f rom  h igh   qua l i ty   pract ice  to   

condi t ion  speci f ic   int roduct ions :   Events   l ist ing  |   Nasen  

•  A   ser ies  o f   10  t ra in ing   v ideos  produced  by  nasen,   on  behalf   

o f   Chi ldcare   Works,   to  support   inc lus ive  pract ice  in   

wraparound  prov is ion:   Inclusive   Practice   in  Wraparound  

Provision  

•  Ser ies   o f   on l ine   CPD  un i ts   for   schoo ls   and  educat ion   

pro fess iona ls :   Online  CPD  Units   |   Whole   School  SEND  

•  L is t   of   suggested  t ra in ing   prov iders   for   schools   and  ch i ldcare   

prov iders:   Training  providers   |   Out  of   School   Al l iance  

Resources 

•  Genera l   in format ion   and  resources  for   wraparound   prov iders:   

All   Resources   -   childcareworks.org.uk  

•  Short   record ing   on:   Breaking  Down  Barriers   –  Helping  

Providers  See  Opportunit ies,   Not  Chal lenges  –  from  

chi ldcareworks.org.uk    

https://speechandlanguage.org.uk/educators-and-professionals/training-courses/an-introduction-to-speech-language-communication/
https://speechandlanguage.org.uk/educators-and-professionals/training-courses/an-introduction-to-speech-language-communication/
https://speechandlanguage.org.uk/educators-and-professionals/training-courses/an-introduction-to-speech-language-communication/
https://nasen.org.uk/events
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://childcareworks.org.uk/inclusive-practice-in-wraparound-provision/?_gl=1*odol0u*_up*MQ..*_ga*NTQ3OTcwMDU3LjE3NDM2MTI3MDI.*_ga_0YZDB4EZJ0*MTc0MzYxMjcwMS4xLjAuMTc0MzYxMjcwMS4wLjAuMA..
https://www.wholeschoolsend.org.uk/page/online-cpd-units
https://www.wholeschoolsend.org.uk/page/online-cpd-units
https://www.outofschoolalliance.co.uk/training-providers
https://childcareworks.org.uk/hub-for-providers/hub-wraparound-childcare/all-resources/
https://childcareworks.org.uk/breaking-down-barriers-helping-providers-see-opportunities-not-challenges/?_gl=1*1wqx5oi*_up*MQ..*_ga*MjA1NTI3NzI4Ni4xNzQzNjEzODAz*_ga_0YZDB4EZJ0*MTc0MzYxMzgwMy4xLjAuMTc0MzYxMzgwMy4wLjAuMA..
https://childcareworks.org.uk/breaking-down-barriers-helping-providers-see-opportunities-not-challenges/?_gl=1*1wqx5oi*_up*MQ..*_ga*MjA1NTI3NzI4Ni4xNzQzNjEzODAz*_ga_0YZDB4EZJ0*MTc0MzYxMzgwMy4xLjAuMTc0MzYxMzgwMy4wLjAuMA..
https://childcareworks.org.uk/breaking-down-barriers-helping-providers-see-opportunities-not-challenges/?_gl=1*1wqx5oi*_up*MQ..*_ga*MjA1NTI3NzI4Ni4xNzQzNjEzODAz*_ga_0YZDB4EZJ0*MTc0MzYxMzgwMy4xLjAuMTc0MzYxMzgwMy4wLjAuMA..
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•  Short   record ing  on:   Recruitment   and  Retention  in  Early   

Years  and  Wraparound  Provision  from  

chi ldcareworks.org.uk  

•  Too lk i t   fo r :   Recruit ing  and  Retaining  your  Workforce  in   

wraparound  provision  from  childcareworks.org.uk  

•  Bank  o f   in format ion   support   and  resources:   Resources  l ist ing  

|   Nasen  

  

https://childcareworks.org.uk/recruitment-and-retention-in-early-years-and-wraparound-provision/
https://childcareworks.org.uk/recruitment-and-retention-in-early-years-and-wraparound-provision/
https://childcareworks.org.uk/recruitment-and-retention-in-early-years-and-wraparound-provision/
https://childcareworks.org.uk/recruiting-and-retaining-your-workforce/
https://childcareworks.org.uk/recruiting-and-retaining-your-workforce/
https://nasen.org.uk/resources
https://nasen.org.uk/resources
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Case  study:  Buckinghamshire  Council  

Early  Years  Service   

About  the  local  authority 

Buckinghamshire   Counci l ’s   Ear ly   Years   Serv ice   compr ises  o f   over   

200  s tate  schools   and  academies,   a t tended  by  88,304  ch i ldren   and  

young  people   (as  of   Jan  2022).   The  Ear ly   Years  Serv ice   is   

responsib le   for   support ing  out   o f   school   prov is ion   such  as  

wraparound  care,   breakfast   c lubs  and  ho l iday   act iv i t ies  and  food  

(HAF)  programmes  for   pr imary-aged  ch i ldren.    

Supporting  a  culture  of  continuous  development   

In   2024  the   team  ident i f ied   the  need  to   improve   the   conf idence   of   

the  sector   to   support   ch i ldren   wi th   SEND,   by  widening  access  to  

t rad i t iona l   t ra in ing   and  support   to  inc lude  a l l   out   o f   school   

prov iders.    

They  deve loped  a   comprehensive   inc lus ion   t ra in ing  programme,   

focused  on  issues  speci f ic   to  the  sector ,   and  underp inned   by  

re levant   examples   and  st rateg ies  su i tab le   for   ch i ldren  and  young  

people   with  SEND.   The  t ra in ing  o f fers   a  mix   of   learn ing   and  

pract ica l   support ,   wi th   workshops  on  how  to   adapt   act iv i t ies  to   be  

more  inc lus ive,   and  informat ion   to  deve lop   pract i t ioner   conf idence  

and  awareness  of   SEND.  Prov iders   were   a lso   g iven  resources   to  

he lp   them  qu ick ly   and  eas i ly   implement   the   t ra in ing   in  the i r   

set t ings.   The  resources   included   v isua l   supports   and  a   One  Page  

Prof i le   to  use  with   fami l ies   of   chi ldren  wi th   SEND  to   a id  

communicat ion.    

The  f ina l   t ra in ing  programme  inc luded:  

● Impact   of   t rauma  in  ear ly   ch i ldhood 

https://earlyyearsweb.buckinghamshire.gov.uk/early-years-special-educational-needs-and-disabilities-send/send-resources/
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● Making  sense  o f   aut ism  (adapted   f rom  Aut ism  Educat ion  Trust   

t ra in ing)    

● Seeing  beyond  behaviour   ( inc lud ing   in format ion   and  gu idance   

about   regu lat ion)  

● Safeguard ing    

● Inc lus ion   in   pract ice  

● Inc lus ion   conference:   Work ing   together   to   get   i t   r ight  

Ear ly   in  the  ro l l -out   o f   the  t ra in ing   programme,   feedback  f rom  

a t tendees  h igh l ighted   that   a   later   s tar t   t ime  would   make  the   

sess ions  more  accessib le.   The  major i ty   o f   t ra in ing  now  takes  

p lace  between  7   –   9pm,   which   resu l ted  in  a   pos i t ive   impact   on  

a t tendance.   Prov iders   a lso   noted  that   many  o f   them  employ  

un ivers i ty   students   in  the i r   set t ings,   so   the  t ra in ing   sess ions  are  

now  run  as  c lose   to  the  end  of   term  as  poss ib le   to   enable  them  

to   at tend.  

The  team  are   work ing   with  set t ings   to  ensure  that   the   t ra in ing   is   

made  ava i lab le   to   as  many  s ta f f   as  poss ib le,   and  dur ing   the i r   

next   phase  they  p lan   to  in t roduce  recorded  webinars   that   can  be  

shared  more  wide ly   across  s ta f f   teams.    

A  stronger  and  more  confident  workforce 

The  t ra in ing  has  been  ext remely  wel l   rece ived,   wi th   increased   

conf idence   leve ls   reported,   a longside   prov iders   feel ing   bet ter   

prepared   to   support   ch i ldren   with   d i f ferent   SEND.  The  major i ty   of   

those  who  have  a t tended  the  t ra in ing   have  deve loped   the i r   own  

One  Page  Prof i le   template ,   and  many  of   them  are   accessing   the  

new  resources  deve loped  for   the  programme.    

The  inc lus ion  conference  was  a   par t icu lar   success   as  i t   gave  a   

bas is  for   deve loping   pract ice   ra ther   than  just   sharing   informat ion.   

The  event   saw  a  h igh  leve l   o f   par t ic ipat ion   and  created   
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opportun i t ies   for   shar ing  ideas  and  success  stor ies.   A  h igh l ight   

was  hav ing   some  young  people   wi th   SEND  present ing   about   the i r   

own  l ived  exper iences   in  the  sector   and  how  they  can  be  

supported.   As  a   resu l t ,   p rov iders   reported   fee l ing   insp i red  to   go  

and  make  changes  in   the i r   prov is ion.  

Quote:  “ I   love  i t   when  s taf f   do  the i r   best   to  he lp   me,   i t   makes  

me  fee l   va lued  l ike   everyone  e lse. ”   Chi ld ,   Buckinghamshire   Counci l   

Ear ly   Years  Service  

Lessons  learned 

The  team  ident i f ied   the  fo l lowing  areas  o f   learn ing  to   share   wi th   

o ther   loca l   author i ty   teams  embark ing  on  a  s imi lar   pro ject :  

✓  Estab l ish   a   re la t ionsh ip   between  the   LA  and  the  out   of   

school   sector,   as  i t   is   important   to   understand   what   they  

need,   as  th is   wi l l   not   a lways  be  the  same  as  schools  and  

educat iona l   set t ings.  

✓  Use  an  in i t ia l   inc lus ion   aud it   to  understand  what   set t ings   

have  a l ready  accessed  and  what   areas  they  need  to  support .  

✓  Ref lect   on  your   t ra in ing  o f fer .   Is  there  enough  accessib le ,   

re levant   t ra in ing,   that   ref lects   the  loca l   p ic ture?   Are   there  

opportun i t ies   for   serv ices   that   fami l ies   can  access  to  t ra in   

together? 

✓  The  key  contact   approach  is  ef fect ive,   as   hav ing   the   same  

person  as  a   contact   in   the   LA  a l lows  them  to  h igh l ight   

t ra in ing  needs  and  other   areas  for   support .  

✓  Inc lude  safeguarding   as  a   thread  through  a l l   the  t ra in ing,   as  

wel l   as  a  separate   of fer ,   he lps  get   those  key  messages  and  

updates  across.  

✓  Adapt ing   ex is t ing   resources   deve loped  for   EY  set t ings  and  

schools   is   good  s tar t ,   as  long  as  i t   ref lects   what   happens  in   

the  sector .    
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Quote:  “We’ve   made  s ign i f icant   progress   in   creat ing   a   more  

inc lus ive   env i ronment   where   a l l   ch i ld ren   fee l   welcome.   By  adapt ing   

our   act iv i t ies   and  of fer ing   add i t iona l   resources,   we’ve   ensured  that   

ch i ldren   wi th   addi t iona l   needs  can  par t ic ipate   fu l ly   and  

meaningfu l ly   in   our   wraparound   care. ”   Prov ider   who  a t tended  

Buckinghamshire   Counci l   Ear ly   Years   Serv ice   t ra in ing 
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 8  Conclusion 

This   too lk i t   has  been  des igned  to  support   those  of fer ing  breakfast   

c lub,   a f ter -school ,   and  ho l iday   prov is ion   for   ch i ldren   in  a   range  o f   

contexts   and  set t ings.   These  out -o f -school   set t ings  p lay   a  v i ta l   

ro le   in  prov id ing   a   safe,   support ive,   and  enr ich ing  env i ronment   

beyond  regu lar   school   hours.   The  ins ights ,   st ra tegies,   case  stud ies  

and  resources   shared  here   a im  to  support   pract i t ioners   to   de l iver   

inc lus ive,   person-cent red   prov is ion,   foster ing   pos i t ive   outcomes  for   

a l l   ch i ld ren,   inc lud ing   those  with   SEND.   

The  ro le   of   wraparound   prov iders   in   the   l ives  o f   ch i ldren   wi th   

add i t iona l   needs  cannot   be  oversta ted.     Pract i t ioners   can  make  a  

genuine  d i f ference   in   the   l ives  and  exper iences  of   ch i ldren  by  

o f fer ing   h igh-qual i ty   prov is ion   promot ing   inc lus ion,   res i l ience ,   

independence   and  nut r i t ion ,   and  consider ing  ind iv idua l   s t rengths,   

mot ivat ions   and  barr iers.      

Th is   too lk i t   has  h igh l ighted   the  importance   of   adopt ing   a   

co l laborat ive   approach.     As  prov iders,   i t   is   important   to   work   

c lose ly  wi th   ch i ldren,   parents   and  carers,   schools ,   loca l   

author i t ies,   and  o ther   organisat ions   to  ensure  consis tency   o f   

support   and  a  jo ined   up,   mul t i -agency  approach,   to   ensure   that   

each  ch i ld   is   supported   ho l is t ica l ly .   A longside   whole-set t ing   

inc lus ive   pract ices,   deve lopment   of   ind iv idua l ised   support   p lans  

that   a l ign  wi th   ch i ldren ’s   school   SEN  support   o r   the i r   EHC  p lan   

prov is ion,   can  s ign i f icant ly   enhance  the   qua l i ty   o f   support   prov ided   

in   wraparound  set t ings.   Col laborat ion   is   key  to   ensur ing  that   

ch i ldren,   fami l ies,   and  staf f ,   fee l   supported,   va lued  and  

understood.      

The  too lk i t   emphasises   the   need  for   prov iders   to  be  fami l ia r   wi th  

the  lega l   f rameworks  govern ing   such  support ,   inc lud ing  the  SEND  
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Code  o f   Pract ice  2015.     Understanding   the   lega l   ob l igat ions,   and  

best   pract ices,   ensures  that   prov iders   can  of fer   the   necessary   

support   whi ls t   advocat ing   ef fect ively   for   ch i ldren.   Th is   knowledge  

o f   s ta tu tory   f rameworks  empowers  prov iders   to   nav igate  complex   or   

sensi t ive  s i tuat ions,   ensur ing   that   ch i ldren   rece ive  the  fu l l   support   

that   they  are   ent i t led  to ,   both  in  and  out   o f   school .      

The  too lk i t   a lso   s t resses  the  importance   o f   inc lus ive   and  

welcoming   env i ronments,   inc lud ing  those  where  food  is   prov ided.   

Prov iders   should  create  spaces  and  prov is ion   where   d ivers i ty   is   

embraced,   and  a l l   ch i ld ren   fee l   that   they  be long.   A  pos i t ive,   

inc lus ive   cu l ture   not   on ly  benef i ts   ch i ldren,   but   a lso   enr iches  the   

exper ience  o f   s taf f ,   fami l ies,   and  a l l   stakeholders   invo lved.      

F ina l ly,   the   too lk i t   h igh l ights   the  importance   of   a   s t rong,   sk i l led,   

conf ident   and  s tab le   workforce.   Ongoing   support ,   co l laborat ion,   and  

t ra in ing,   ensures   that   sta f f   are   equ ipped  to   support   ch i ldren   

e f fect ive ly   and  wi th   conf idence.   Th is   cont inuous  deve lopment   a l lows  

s ta f f   to   remain   mot ivated,   adaptab le ,   responsive,   and  in formed  o f   

best   pract ices   to   support   ch i ldren  wi th   add i t iona l   needs.    

By  accessing  the  s t ra teg ies   and  resources   h igh l ighted  in   th is   

too lk i t ,   p rov iders  can  create  enr ich ing,   nur tur ing   prov is ion   where   

every  ch i ld   has  the   opportun i ty   to  f lour ish   and  succeed,   both   

dur ing   and  beyond  the  school   day.  

Considerations  and  ref lect ions   resource  for   pract i t ioners 

Pract i t ioners   can  access  a  pract ica l   considerat ions   and  ref lect ions   

resource,   des igned   to  enhance  the   learn ing   and  gu idance  prov ided  

in   the   too lk i t ,   help ing   you  to  ref lect   and  bu i ld   on  ex is t ing   

pract ices.   Click  here  to  access  the  resource.    

Quote:  “What   you  see  day  to   day  at   our   breakfast   c lub   prov is ion   

is   adu l ts   hav ing   pos i t ive  interact ions   with  ch i ldren  and  you  can ’ t   

https://childcareworks.org.uk/wp-content/uploads/Creating-Inclusive-Provision-printout.pdf
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even  beg in   to  measure  the  impact   that   has  on  the   young  people   

wi th in   our   school   env i ronment. ”   Boxgrove  Pr imary   School  
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Signposting 

This   page  h igh l ights   externa l   organisat ions   where   the   user   cou ld  

locate  fur ther   learn ing,   resources   and  support .    

General   information  and  guidance  for  wraparound  

providers 

•  Anna  Freud:  Mental   heal th   and  wellbeing 

•  Childminding  UK  

•  Contact:   The  chari ty   for   famil ies   with  disabled  children   

•  Education  Endowment   Foundation 

•  Family  Action 

•  Family  Lives 

•  Magic  Breakfast  

•  MAIN:  Together  ra is ing  smiles 

•  Nasen 

•  National   Chi ldren’s   Bureau 

•  National   Network   of  Parent   Carer   Forums   

•  NSPCC   

•  Out  of   School   Al l iance 

•  PANS  PANDAS  UK 

•  Parent   Hub 

•  Premier   Education   

 

SEND  organisations 

•  ADHD  UK 

•  Afasic:   Support   for   young  adults   and  chi ldren  with  speech  

language  and  communication  needs 

•  Ambit ious  about  Autism 

https://www.annafreud.org/
https://childmindinguk.com/
https://contact.org.uk/
https://contact.org.uk/
https://educationendowmentfoundation.org.uk/
https://family-action.org.uk/?gad_source=1&gclid=Cj0KCQjwkZm_BhDrARIsAAEbX1ENZyDOgmXxkrD-nNOPBXZylfUfTvXM8t4lVXYHnegIOg1SBCh8Rv4aArUfEALw_wcB
https://www.familylives.org.uk/
https://www.magicbreakfast.com/?gad_source=1&gclid=Cj0KCQjwkZm_BhDrARIsAAEbX1HGAe8uvaDe6sCZybPc19dKVkda7DPSuwFB99pBKv1-0Bhcr39rMo4aAjzkEALw_wcB
https://www.magicbreakfast.com/?gad_source=1&gclid=Cj0KCQjwkZm_BhDrARIsAAEbX1HGAe8uvaDe6sCZybPc19dKVkda7DPSuwFB99pBKv1-0Bhcr39rMo4aAjzkEALw_wcB
https://iammain.org.uk/
https://nasen.org.uk/
https://www.ncb.org.uk/what-we-do/practice-and-programmes/shaping-inclusive-education-system
https://nnpcf.org.uk/
https://www.nspcc.org.uk/
https://outofschoolalliance.co.uk/
https://panspandasuk.org/
https://www.parenthub.co.uk/
https://www.premier-education.com/
https://adhduk.co.uk/
https://www.afasic.org.uk/
https://www.afasic.org.uk/
https://www.ambitiousaboutautism.org.uk/
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•  Autism  Education  Trust 

•  Brit ish  Dyslexia   Associat ion 

•  Counci l   for  Disabled  Children   

•  Downs  Syndrome  Associat ion 

•  Mencap:  Supporting  people   with  learning  disabil i t ies 

•  National   Autistic   Society 

•  National   Deaf   Chi ldren's   Society   

•  National   Development   Team  for   inclusion  (NDTi)  

•  PDA  Society :   Pathological   Demand  Avoidance  Society 

•  Royal  Society   for   Blind  Chi ldren 

•  Seashel l   Trust:   Transforming  the  young  l ives  of   those  

with  the  most   complex  disabi l i t ies  

•  Sense:  National   disabil i ty   chari ty    

•  Speech  and  Language  UK 

•  The  Chi ldren’s   Trust 

•  Thomas  Pocklington  Trust 

•  Young  Epilepsy 

Organisations  offering  CPD  for  education  practitioners 

Please  be  aware  that   some  of   these  opt ions  inc lude   pa id  for   

resources.   These  are  mere ly   suggest ions  and  not   recommendat ions.  

•  Chartered  College  of  Teaching   

•  iHasco 

•  SENDcast 

•  The  Education  People    

•  The  Key 

•  The  National   Col lege 

•  Twinkl  

•  Widgit   Online     

https://www.autismeducationtrust.org.uk/
https://www.bdadyslexia.org.uk/
https://councilfordisabledchildren.org.uk/
https://www.downs-syndrome.org.uk/
https://www.mencap.org.uk/
https://www.mencap.org.uk/
https://www.autism.org.uk/
https://www.ndcs.org.uk/
https://www.ndti.org.uk/
https://www.pdasociety.org.uk/
https://www.rsbc.org.uk/
https://www.seashelltrust.org.uk/
https://www.seashelltrust.org.uk/
https://www.sense.org.uk/
https://speechandlanguage.org.uk/
https://www.thechildrenstrust.org.uk/
https://www.pocklington.org.uk/
https://www.youngepilepsy.org.uk/guide-for-schools
https://chartered.college/
https://www.ihasco.co.uk/
https://thesendcast.com/
https://www.theeducationpeople.org/
https://thekeysupport.com/
https://nationalcollege.com/
https://www.twinkl.co.uk/
https://widgitonline.com/en/home
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Acronyms 

See  be low  l is t   of   acronyms  and  the i r   meaning   found  throughout   

the  too lk i t .    

Acronym Meaning 

ACEs Adverse  ch i ldhood  exper iences:   Potent ia l ly   t raumat ic   

events  that   occur  in   ch i ldhood  (ages  0-17)   and  can  

have  long- term  negat ive   impacts   on   hea lth,   wel l -

be ing,   and  l i fe   opportun i t ies.  

ADHD At tent ion -def ic i t /hyperact iv i ty   d isorder :   A  

neurodevelopmenta l   condi t ion  that   can  be  

character ised   by  inat tent iveness  and  d is t ract ib i l i ty ,   

hyperact iv i ty   and  impuls iv i ty ,   o r   a  combinat ion  o f   

these.    

AT Assis t ive   technology:   Any  dev ice,   sof tware   or   service   

that   can  ass is t   ind iv idua ls   in   the  complet ion  o f ,   and  

par t ic ipat ion   in  communicat ion   and/or   act iv i t ies.  

CAMHS Chi ld   and  ado lescent   menta l   hea l th   serv ices :   An  NHS  

serv ice  that   assesses  and  t reats   young  people   wi th   

emot iona l   or   menta l   hea lth   d i f f icu l t ies.  

DCD Developmenta l   coord inat ion   d isorder :   A  condi t ion   

a f fect ing  phys ica l   coord inat ion.  

EEF Educat ion   Endowment   Foundat ion:   An  organisat ion   

ded icated   to  breaking   the   l ink  between  fami ly   income  

and  educat iona l   ach ievement .  

EHC  p lan Educat ion,   hea lth   and  care  p lan :   A  statutory  

document   for   ch i ldren  with   the  most   severe   and  

complex   needs.  
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EP Educat iona l   psychology:   The  s tudy  and  app l icat ion   of   

psycholog ica l   pr inc ip les   to   support   ch i ldren 's   learning   

and  deve lopment .  

EYFS Ear ly   years   foundat ion   stage:   A  f ramework  for   the  

care   and  educat ion   of   ch i ldren   f rom  b i r th   to  f ive   

years  o ld .  

GDPR Genera l   Data   Protect ion   Regula t ion:   An  EU  law  that   

governs  how  personal   data   o f   ind iv idua ls   in   the   EU  

and  EEA  is   co l lected,   processed,   and  s tored.  

GOV.UK Government   o f   the   Uni ted  K ingdom:  The  of f ic ia l   

website   for   the   UK  government .  

HAF Hol iday   act iv i t ies   and  food  programmes:   A  programme  

prov id ing   hea l thy   meals,   enr ich ing  act iv i t ies,   and  f ree   

ch i ldcare  p laces  to   ch i ldren   f rom  low- income  fami l ies   

dur ing   school   ho l idays.  

HTML Hypertext   markup  language:   The  s tandard  language  

for   creat ing   web  pages.  

IEP Ind iv idua l   educat ion   p lan:   A  ta i lo red   p lan  deve loped   

to   support   the   educat iona l   needs  o f   a   ch i ld .  

IHP Ind iv idua l   hea l th   care   p lan:   A  p lan   deta i l ing  the  

hea l th   care  needs  of   a  ch i ld .  

ISP Ind iv idua l   support   p lan:   Ta i lored   support   p lans  for   

ch i ldren   deve loped  in   co l laborat ion   with  parents,   

carers,   and  pro fess iona ls .  

LACA Lead  associa t ion  for   cater ing  in   educat ion :   An  

organisat ion   represent ing   the  school   food  sector.  

MLD Moderate   learn ing   d i f f icu l t ies :   Learn ing   d i f f icu l t ies   that   

requ i re   add it iona l   support .  
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NHS Nat iona l   Health   Serv ice :   The  publ ic ly   funded  

hea l thcare   system  in   the  Uni ted   K ingdom. 

OT Occupat iona l   therapy:   Therapy  focused  on  he lp ing   

ind iv idua ls   per form  everyday  act iv i t ies.  

PMLD Profound  and  mul t ip le   learn ing   d i f f icu l t ies :   L ike ly  to   

inc lude  severe   and  complex   learning   d i f f icu l t ies   as  

wel l   as  a  phys ica l   d isab i l i ty   or   sensory   impairment .  

PPDS Pre-packed  for   d irect   sa le :   Foods  that   are   packaged  

on  the  premises  before   the   consumer   orders   them. 

PVI Pr ivate ,   vo luntary  and  independent :   Refers   to   

prov iders  of   ch i ldcare   and  educat ion   that   are  not   

par t   o f   the  sta te  sector .  

SALT Speech  and  language  therapy:   Prov ides   t reatment ,   

support   and  care  for   ch i ldren  and  adu lts   who  have  

d i f f icu l t ies   wi th  communicat ion,   or   wi th  eat ing,   

dr ink ing   and  swal lowing.   (From  the   RCSLT) 

SEMH Socia l   emot iona l   and  menta l   hea l th :   Inc lud ing   (but   

not   l im i ted  to)   emot iona l   d i f f icu l t ies   such  as  anx ie ty   

and  depress ion.   ADHD  fa l ls   into  th is   category.  

SEN Specia l   educat iona l   needs:   Refers  to  the   needs  o f   a   

ch i ld   or  young  person  who  has  a  learn ing  d i f f icu l ty   

or   d isab i l i ty   that   requ i res  specia l   educat iona l   

prov is ion.  

SENCO Specia l   educat iona l   needs  coord inator:   A  qua l i f ied   

teacher   in   a  school   or  main ta ined   nursery   school   

who  has  responsib i l i ty   for   co-ord inat ing   SEN  

prov is ion.  

SEND Specia l   educat iona l   needs  and  d isab i l i t ies :   

Encompasses   both   specia l   educat iona l   needs  and  
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disab i l i t ies,   recognis ing   that   an  ind iv idua l   may  have  

one  or   both .  

SLD Severe  learn ing  d i f f icu l t ies :   More   s ign i f icant   learn ing   

d i f f icu l t ies   that   requ i re   substant ia l   support .   Th is  is   

l ike ly   to  app ly   to  a l l   a reas  and  inc lude  associated  

d i f f icu l t ies   wi th  mobi l i ty   and  communicat ion.  

SpLD Speci f ic   learn ing  d i f f icu l t ies :   Speci f ic   learn ing   

d i f f icu l t ies,   a f fect   one  or   more  speci f ic   aspects  o f   

learn ing.   Th is  encompasses   a   range  of   condit ions   

such  as  dys lex ia ,   dysca lcu l ia   and  dysprax ia .  

UDL Universa l   des ign   for   learn ing:   An  educat iona l   

f ramework   that   a ims  to   remove  barr iers   and  enable   

ch i ldren   to   in teract   wi th   act iv i t ies   in   the i r   own  way.  

UK Uni ted   K ingdom:  A  country  in   Europe  consis t ing  o f   

England,   Scot land,   Wales,   and  Northern  I re land.  

 


